Using Faculty Development to Improve Learning in First-Year Living-Learning Communities

David W. Concepción & Melinda Messineo, Ball State University

21st International Conference on the First Year Experience, June 2008

A FOUR MEETING SEMINAR

DAY 1

WELCOME

• Facilitator Introductions, Icebreaker, Handout Texts, etc.

LECTURE: Structure of Freshman Connections at Ball State University [BSU]

• Mission, Goals (Learning & Retention), Faculty Role, Resources

• Questions/Discussion concerning Freshman Connections and/or teaching and learning resources at BSU

• Handouts:
“Freshman Connections Structure” 



“Teaching” and “Academic” Resources at BSU

ACTIVITY: What do OUR students need?

• Each participant silently selects a course s/he regularly teaches that has a high percentage of first-year students

• Review “MAP” data 

(MAP = “Making Achievement Possible,” BSU’s survey of new matriculating students’ expectations) 

• Think/Pair/Share regarding the following question: “In light of my students’ expectations and the nature of my course, what three changes should I make to my learning objectives or pedagogy?” Thinking: scribble a few notes, Pairing: refine reflections and prepare to report a change and a justification for the change, Share: Facilitated discussion and collective note taking.

- During the group-wide “share” facilitators should be prepared to answer questions embodying a resistance to change (e.g. “I can’t give up the content coverage necessary to make that change?”, “That’s just spoon feeding.”, “My students are too _____ [fill in the blank with your favorite character based insult here].”, “My evaluations might go down if I try this.”, etc. 

- Especially during their first time together, it is important to supportively listen while faculty vent their fears. It is equally important to supportively challenge faculty when their pre-existing understandings are misguided.

DISCUSSION/ASSIGN HOMEWORK

• Structure of the seminar, role of texts and activities, explicitly state learning objective

• Homework:

     READ:
Erickson 47-66 & “The Myth of First-Year Enlightenment

     DO:

Describe and prepare to report a specific pedagogy you (could) use that requires students to be 

publicly metacognitive.

DAY 2

ACTIVITY

• In assigned small groups of three use “Complete Turn Taking” to show each other the pedagogy identified in your homework. Generalize from individual homeworks and small group discussion to prepare a group product, a list of two or three types of pedagogy that should engender metacognitive engagement in your students.

(“Complete Turn Taking” = Discussion begins with each person saying whatever they want as long as they want. This first “complete turn” is uninterrupted and is officially ended by the speaker saying explicitly something equivalent to “I’m done.” This method forces quiet people to participate. [Thanks to Craig Nelson, founding President of the International Society for the Scholarship of Teaching and Learning for sharing the idea of complete turn taking.])

FACILITATED DISCUSSION

• Two or three groups report their generalizations

Facilitators should stress the importance of metacognition in teaching students to “learn how to learn” during their first year.

FACILITATED DISCUSSION

• Answer the following question: What did you think of “The Myth of First-Year Enlightenment”?

Facilitators should highlight how pre-existing understandings of teachers (1) can hinder student learning and (2) are related to identifying proper learning objectives.

ACTIVITY

• In light of MAP data and “The Myth of First-Year Enlightenment” generate two or three new and concrete pedagogies that will assist students in reaching your learning objectives.

FACILITATED DISCUSSION

• Volunteers share the pedagogies.

Facilitators should let this run loosely for a while. “Advice Givers” have been itching to show off and inexperienced teachers have been itching for some “concrete” advice. As the conversation winds down facilitators should stress Fink’s distinction between teaching techniques and teaching strategies, stressing that (despite all the good advice we just gave/received) in this seminar our aim is to develop new strategies.

DISCUSSION/ASSIGN HOMEWORK

     READ:
Fink 60-101

Facilitators should explain the expert/apprentice/novice distinction

     DO:
        (A)
List five things an expert in your discipline does/observes

        (B)
In roughly three sentences answer the following: How could a student know s/he is doing or observing in a way that is appropriate to apprentices in your discipline?

DAY 3

ACTIVITY

• In participant selected groups of three or four, prepare an “Active Listener Report” of pedagogies that will require students to metacognitively do/observe as an apprentice in your discipline should. 

(“Active Listener Report” = One member of the small group must accurately report to the seminar as a whole the pedagogy developed by some other member of the small group. This method usually generates follow-up/“detail” questions within the group discussion.)

DISCUSSION

• Two or three reports from “Active Listeners”

Facilitators should be prepared to highlight differences in what participants explicitly said their learning objectives are and the learning objectives implicit in the pedagogies reported by active listeners. 

DISCUSSION/ASSIGN HOMEWORK:

     READ:
Fink 102-154 & Appendix A

Facilitators should explain the connection between learning objectives, expert/novice metacognition, pre-existing understandings, discipline specific content, and pedagogical strategy innovation. What we are after are new “Castle-Tops,” not the unreflective implementation of often helpful teaching techniques.

DO:
(Re)Design a multi-day (probably multi-week) unit or castle-top series that is likely to produce what Fink calls FLOW on page 153. (Fink draws from Csikzentmihalyi: Finding Flow, Harper Collins 1997)

DAY 4

LECTURE

• What is assessment? Why assess? How to use assessment to help your students achieve your learning objectives.

ACTIVITY

• In participant selected groups of three or four “Workshop” a few individual castle-tops through the assessment lens. Answer the following questions: Why do you think that pedagogical series will engender maximal learning?” What will you do to find out if it does?

DISCUSSION

• Two or three reports from groups 

Facilitators should select the quietest people to talk during this last report. Facilitators should help participants review by rephrasing participants comments in Fink’s language while stressing the on-going and connected nature of assessment and pedagogical revision. If the seminarians are primarily inexperienced teachers, pauses for guided note taking should be provided.

