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The presentation examines the continuum of services Lower Columbia College provides for yrst-
year students, focusing on collaboration of student services and instruction. Based on the work

of a Cornerstone Taskforce consisting of faculty, counselors, advisors, and administrators, we

created committees to explore a yrst-year seminar, a multidisciplinary learning center, new student
orientation, entry assessment and placement, and tutoring and supplemental instruction. We sent
teams to conferences and workshops to gather information about these areas. We will show the results
of our research and the methods used to assess each activity. We will describe our entry assessment
and advising system and how we incorporate career information and Transfer Center activities in
ongoing student services. We will showcase our innovative new student orientation based on active
learning theory and the success of which is apparent by the standing-room-only crowd that we saw
this fall. We will highlight the activities of our Tutoring and Learning centers and supplemental
instruction and the functions of our Multidisciplinary Learning Center. Again, the success of these
activities is shown through the dramatic increase of students who use these services and through a
student-initiated fee that goes to direct support of these programs. We revised our college success
course to include LASSI as a pre- and post-test and make it a yrst-year seminar that emphasizes the
necessary skills for successful completion of college courses, focusing on independent and critical
thinking, applied learning theory, and techniques to improve time management, note taking, textbook
reading, outlining, learning styles, and test taking. We will review how LASSI works and some of the
course materials. We will describe our telephone-based student retention project and our program-
speciyc retention activities, including how we assess our results. We will describe our expanded areas
of focus, funded by our Title 111 grant.
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Only a few years ago, initiating technology-enhanced teaching and learning required a massive
institutional paradigm shift in many areas: the transition from early adopter to institutional adoption
necessitated acquiring new hardware and software (e.g. course management tools such as WebCT or
Blackboard, PowerPoint, and even discipline-speciyc software); recruiting faculty whose professional
time was often at a premium; and effectuating large-scale rethinking of the many issues we an lump
together as fiinfrastructure,0 ranging from on-line technical support for students and faculty to simply
handling the increased volume of use for university systems.

Today, WebCT and Blackboard have become almost as common in the classroom as textbooks and
overhead transparencies, issues of accessibility have almost vanished, and faculty members have
become excited about the ways in which technology can invigorate a course. In this presentation,
we will (1) examine the construction of our Web-assisted version of an established FYE course, (2)
present a demonstration if the model as developed, and, (3) examine through the eyes of students and
instructors the strengths and weaknesses of the model as they experienced it in practice.
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At Utah Valley State College student peer mentors, known as UV Leaders, created an impressive
reputation on campus. They serve in team teaching roles with professors in FYE student success
courses and help new students successfully transition into college. UV Leaders serve as role models
by showing peers how to balance academic and personal challenges. UV Leaders are personally
beneyted as they develop leadership, communication, mentoring and academic skills.

During this session the following topics will be discussed: A brief history of the origin and
development of the program, a detailed description of how prospective UV Leaders are selected
(this includes an interview, presentation, and a iBoot Campo team building/obstacle course). The
leadership structure, operational guidelines, and program results are detailed.

Next, to serve as a UV Leader, students are required to take four leadership courses. These courses
train students to serve in mentoring leadership positions. Two are prerequisite courses to be taken
before students are able to apply to the program, and two are taken during in-service years. Training
courses empower student peer mentors by sharpening presentation and mentoring skills, developing
listening abilities, and reyning academic skills.
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Created using United States higher education model, Zayed University offers an innovative
educational program. The Universityts exclusively Emirati female students and Western faculty come
from very different cultural, linguistic and academic backgrounds. The purpose of this study was

to shed light on the cultural variables that affect studentsd motivation as well as the effect of these
variables on the changes that may occur to studentsé motivations as they adapt to and progress in the
cross-cultural university environment. For the purpose of this study, motivation was conceptualized
using the ARC model of motivation (Keller, 1987). This model states that attention, relevance,
conydence and satisfaction are the four conditions of motivation in an instructional situation. Focus
groups consisting of 12 graduating students (two students from each of the six colleges) were held to
retrospectively repect on the cultural variables that have affected their motivation throughout their
years at Zayed University. More emphasis was placed on comparisons between studentso yrst year
and their last year at the university in terms of the above variables. The main questions of focus were:
1) What are the culturally different experiences that have affected student motivation during their
yrst year and their last year? 2) What changes have occurred both in the types of culturally different
experiences and in student reactions to these experiences from their yrst year at ZU to their last year?
Study yndings will be discussed in detail.

5

A First-Year Seminar for International Students

Maureen Andrade

EIL Program Coordinator

Brigham Young University T Hawaii
808-293-3606

andradem@byuh.edu

International students in institutions of higher education in the U.S. face considerable transition
challenges. In addition to the transitions made by most American students such as becoming
independent, developing new social networks, balancing academic, social, and often employment
demands, and making critical life decisions, international students must also adjust to a new language,
culture, and education system. Although enrollments of international students in institutions of
higher education in the U.S. continue to increase, few yrst-year programs speciycally address their
needs. In most institutions, international students are invited to participate in traditional orientation
programs; however, due to sometimes limited English language proyciency and cultural differences,
students often do not fully understand the content of these sessions nor do they receive information
that is speciycally needed for their adjustment. Similarly, other yrst-year programs such as learning
communities and/or freshman seminars generally focus on mainstream American students, or to a
lesser degree, American minorities.

This presentation will describe a semester-long yrst-year seminar for international students,
speciycally those taking courses in the institutionés ESL (English as a Second Language) program.
Although these students are taking ESL courses, they have all been admitted to the university as
degree-seeking students. Most are concurrently enrolled in both ESL and other university courses. The
two-credit hour seminar is required for all new students their yrst semester in the ESL program. The
seminar provides information that speciycally addresses the needs of international students as they
adjust to life on an American university campus. Objectives focus on appropriate behavior in



the American university classroom, university policies and procedures, time management techniques
and study skills, cultural, academic, and social adjustment, and campus resources. Rationale for the
course, course objectives and content, and assessment results will be the focus of the presentation.
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I will provide an overview of the lowa State University Learning Communities initiative including:
the history, organizational structure, assessment, challenges, and future directions of our program. In
2003 we were listed in U.S. News and World Report as one of the top 5 learning community programs
in the nation.

Learning communities began at lowa State University in 1995 as a grass roots effort by faculty and
staff representing biology, business, Women in Science and Engineering, and student affairs. In 1998
the president of lowa State University provided $1.5 million over a three year period to expand and
enhance learning communities. During that time a concerted effort was made to assess the learning
community initiative. An infrastructure was ultimately created in 2001 that provided for a permanent
budget and part time co-directors (myself and the Associate Vice Provost for Undergraduate
Programs). In addition a volunteer advisory committee and subcommittees, comprised of more than
50 faculty and staff provide fistafyngo and leadership for our program. Currently over 2200 students
participate in 50 learning communities, including 43% of yrst year students.

On of the strengths of our program is the partnership between student affairs and academic affairs.
Several student affairs departments (including residence, registrar, and admissions), along with
partners in every undergraduate college on campus, have been instrumental in the development of
learning communities. Another strength of our program is the use of undergraduate peer mentors to
provide a variety of support systems for students. Nearly 150 peer mentors are employed in almost
all of our learning communities. Although retention and student satisfaction has been impressive, a
number of critical issues persist. Our number one challenge continues to be attracting faculty to the
program and the development of curricular innovations. We are also working to reyne assessments for
individual programs. Finally, we must continually work at sustainability by bringing new faculty and
staff into the initiative. along with partners in every undergraduate college on campus

I intend to limit the presentation to 30 minutes so that ample time remains for discussion.
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The college success program was based on research that suggested that students need study skills

and appropriate choice of major to increase their chances of college success. The college success
course includes success in college (study skills), career success (vocational assessment and choosing
a major), and lifelong success (communication, relationships, health, appreciation of diversity, critical
thinking and positive thinking).

This course has been very successful at Cuyamaca College. One out of seven students enrolled in
the college enroll in this college success course. The program has become a model for several other
programs in local community colleges. Part of the reason for the success of the program is related
to the transferability of the course to the California State University System and the University

of California. Since these classes meet general education requirements and are transferable to
universities, students have an incentive to enroll in these courses.

Continued research has shown that students who are successful in the college success course are more
likely to persist in college and be successful in their college studies. The course has also been so
successful in enrollment that it has generated increased income to the college.

The college success course uses teaching strategies that motivate students and involve them in the
learning process. Conference attendees will have the opportunity to participate in some of these
exercises as a sample of how the course is taught. Attendees will also be provided with a course
outline and a manual of exercises that can be used to teach a college success course.
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This presentation will open with an ACE: Achieving a College Education Program overview. The
overview will deyne Program requirements, discuss how we identify qualiyed students and the
recruitment process, examine the partnerships with local high schools and our Steering Committee,
and review course offerings for students still in high school to prepare them for college. Next,

data on the Program success indicators will be shared to include HS graduation rate, college going
rate, associate degree attainment, university transfer and completion of a baccalaureate degree.
Initiatives that make the Program work will be shared. These initiatives include developing personal
relationships with ACE staff, College faculty and counselors and working with a mentor. The
Program also has incorporated early alert, probation and appeals intervention for students. The ACE
staff also surveys participants and parents each year to measure these initiatives. This workshop will
also cover the partnerships that enhance its success. These partnerships include the PCC Foundation,
the University of Arizona, community members and Pima Community College faculty and
counselors. The future direction of this program includes increased personal contact through tutoring
and mentoring, additional technical advances such as a website and email list serves, a newsletter to
better inform students and parents of crucial timely information and ynancially focused quality.
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All too many students arrive at College ill-prepared to actively participate and contribute to a
Learning Community. Likewise many faculty members are chained to the traditional lecture mode and
often feel out of their comfort zone when thrust into leading a seminar.

In my presentation: iHow to Establish Independent, Collaborative Scholarship in Learning
Communities Through the Use of Case Studieso | will open with a brief Introduction to the Concept
of Learning Communities as established by the Washington Center for Improving the Quality of
Undergraduate Education at the Evergreen State College in Olympia, Washington.

I will focus on what I have learned from the Washington Center by attending conferences, as well as
annual planning sessions in the development of Learning Communities for the Community Colleges
of Spokane since the mid 19806s. During that time | have taught in 12 full-time 15 credit+ learning
communities in concert with 2 or 3 Instructors, as well as 20 paired classes (learning communities of
10-12 credits with one additional Instructor).

Case studies have proven a beneycial medium to introduce students to a variety of learning
community issues, etiquette and the likes. I will model the use of several case studies including:
AWhose Agendao which explores student/faculty roles in collaborative learning as well as gender



issues and student conpicts, fiThe Seminar Storyo a case study looking at issues that arise in any
seminar with discussion of pedagogical choices, iThe Group That Wasngto which is effective in
establishing the cooperative environs needed in and effective seminar as well as avoiding students
conpicts and other student issues by establishing effective group work.

Group work is a cornerstone to the establishment of an effective learning community. Case studies
iThe Collaboration Conundrumo and A Matter of Right and Wrongo also offer answers to how to
establish working in groups and how to manage (perhaps even avoid) student conpicts.

All of these case studies have been used effectively in classrooms at the Community Colleges of
Spokane since the inception of our Learning Community Program in the late 19806s. | will conclude
with a question and answer session to clarify the objectives and limitations of each case study. | will
prepare an annotated bibliography on case studies to share with session attendees. Also, | will bring
materials for the Washington Center for distribution to anyone attending and wishing to explore the
use of their case studies.
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Research yndings attest to the importance of supporting studentsé transition to university in a range

of ways, including academic integration into the university learning community. This presentation
reports on the implementation and evaluation of a university- wide Academic Orientation Program
organized by the Macquarie Transition Program at Macquarie University, Sydney. Australian

studies have demonstrated that the yrst year at University for beginning students, whether they are
school leavers, mature age, international or students with complete or incomplete postsecondary
qualiycations, is a period of adjustment or transition. The Macquarie University Transition Program
has been developed in response to international and Australian research which identiyed the
importance of the First Year Experience in students satisfaction with university study. The program is
designed for all new yrst year students irrespective of their previous educational experiences.
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Awareness of multicultural student needs and concerns has led to increased attention to curriculum,
deyned as both course content and pedagogical approaches. In looking at the outcomes of higher
education, it is important to consider the impact that intentional curricular design can and does have
on students.

The Access to College Excellence (ACE) program at the University of Hawaii at Manoa offers
learning community clusters for nearly 300 new freshmen each fall semester. These clusters consist
of three general education courses and a one-credit integrating seminar. The integrating seminar,
the hub of the program, pairs a junior or senior peer mentor with small groups of freshmen. While
the content of the seminar focuses primarily on academic skills and strategies and their application
to traditional disciplinary courses, pedagogical approaches exemplify the notion of education as a
process, rather than a product. Through activities and discussions, multiple interpretations of reality
are explored so that meaning is created through creative questioning and new paradigms.

This presentation will introduce theoretical perspectives on multicultural education and pedagogical
approaches and their impact on students. It will demonstrate ways that the ACE program
conscientiously strives to promote the multi-tiered development and learning of both new freshmen
and seasoned upperclassmen in an environment that is inherently ethnically and racially diverse. In
addition to program description, the presentation will suggest speciyc, resource-friendly ways to
impact student learning through multicultural considerations.

An in-depth presentation will provide the informative part of the session, with time allotted for
questions and/or discussion of participants.
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The results of the survey conducted in 2001 for all 4-year Japanese private higher education
institutions show that almost 90% of universities have introduced yrst-year seminars. The survey
showed that this phenomenon started in 1991 and has been accelerated after 1999. The reason of
acceleration can be explained by the concern toward deterioration of academic achievement. In this
survey, respondents (department chair or academic provost) recognized the deterioration of studentsd
academic achievement and lack of motivation and lack of life skills. Thus, many universities who
did not pay attention to the yrst-year seminar tend to introduce yrst-year seminar in order to make
students adjust college life.

In particular, it became clear that departments of engineering, medicine were concerned about serious
deterioration of academic achievement of students. Thus those departments tend to expect remedial



contents for the yrst-year seminar programs.

On the other hand, other departments such as humanities and social sciences tend to expect yrst-
year seminars include information and computer technology skills. However, all the departments
need to improve the aspect of studentso motivation for college life and their life skills. This can be
summarized as the special characteristic observed in the survey.

In Japan, in recent years, university reform has become the big issue. One of purposes of university
reform is to transform academic culture to be more teaching oriented since Japanese faculties are
research oriented as many former research showed. However, the result of the survey shows difyculty
to change the faculty culture of Japanese higher education institutions. Although many faculties
recognized change of students as represented by deterioration of academic achievement, lack of
motivation and life skills they are reluctant to transform their culture into more teaching oriented.
Many faculties are reluctant to personally be involved in yrst-year seminars.
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This presentation will begin by describing the yrst-semester model as it presently operates at
Landmark College, incorporating the areas of curriculum and instruction, faculty training and
collaboration, academic advising, residence life, student services, and student programs and activities.
All of these program components operate within an integrated program model designed to support
students in achieving speciyc learning outcomes in the yrst semester. (These learning outcomes
incorporate objectives within the domains of social and emotional development as well as academic
goals.) The nature of the students served will also be covered, both in general and through brief case
studies. Some sense of the historical development of the yrst-semester model at Landmark will also
be covered, with a particular focus on how the assessment and planning cycle has operated with a
relatively new and rapidly evolving program. Current and past assessment data will be summarized,
with a focus on where the model seems to be succeeding, and where it clearly needs further
development. The session will conclude with some discussion of how a model developed at a highly
specialized college might have utility at other postsecondary institutions.
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Students arriving at Stanford have either decided on a major or think they should know their major
by the time orientation is over. But college is all about having your mind changed, and choosing a
major is not exempt from that evolution. To make full use of a research institution such as Stanford,
students must be actively encouraged to set aside pressure from within, assumptions long held by
family or teachers, and anxiety about choosing a career. In order to engage in a rich intellectual
journey, students must be shown that the pick-a-path-for-life myth is both limiting and unrealistic.
Stanfordds program fiFrom Here to There: Finding your Academic Passiono presented during New
Student Orientation features panels of faculty, advisors and upperclassmen who tell their stories of
intellectual discovery. Students hear from physicians who started out as engineers, anthropologists
who thought they were going to be physicians, seniors who changed majors from math to physics and
then to economics before choosing computer science, and computer scientists who ended up as history
majors. Ultimately, freshmen are given the opportunity to formulate a new paradigm for choosing

a major. By hearing from those who will become their role models, this program helps freshmen
approach that yrst year with an ability to apply critical thought to their assumptions about how, when
and based on what criteria, to choose a major. Selections from Stanfordés News Student Orientation
program will be presented in multi-media. Discussion will follow presentation.
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I will describe Rivier Collegebs new First Year Seminar Program. The program comprises three
distinct yet connected courses: FYS: Writing, FYS: Reasoning, FYS: Religion. They offer students the
means and the opportunity to repect critically and meaningfully on human individuality and human
community. FY'S: Writing focuses on teaching students to read and write about the ways in which
non-yction expository and literary texts inform the study of the nature of the human individual and the
relation between the individual and community. FYS: Reasoning focuses on teaching students skills
of good reasoning by using selected passages about the human individual and the relation between

the individual and community. FYS: Religion focuses on the ways in which religious traditions, texts,
and ygures articulate the nature of the human individual and the relation between the individual and
community, drawing in particular on the Catholic theological tradition.

Each seminar is informed by the distinct perspectives proper to its sponsoring discipline, but each
shares the following characteristics. Each seminar is fiproblem-focused,0 requiring students to
confront, pose, and answer questions. Each takes care to engage students as active learners, teaching



them to realize that they can participate in the discovery, construction, and transmission of knowledge.
Each with the others shares a selected reading or set of readings. Each incorporates, when possible,
techniques and methodologies primary to the others. However, each works to develop foundational
competencies in reading, writing, speaking, and reasoning that are necessary for future academic
success and for a life of mature and engaged thought, communication, and action.

Thus, each seminar supports the following goals:

1. to introduce students to the ways in which three liberal arts disciplines®each fundamentally part
of a Catholic liberal arts education®contribute to the study of the nature of the human individual and
the relation between the individual and community, and to do so in ways that overlap, support, and
challenge each the other;

2. to deepen and broaden studentsd abilities to read, write, speak, and reason;

3. to create a community of learners who apply these skills to engage subject matters and each other
actively.

I will also describe the programds infrastructure, concentrating on assessment, seminar size, the
learning community, the common reader, the methodologies, the FYS Convocation, and the portfolio.
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Bowie State Universityts Science, Mathematics, Engineering, and Technology (SMET) Education

Reform Program was launched in 1995. The reform effort was fostered in part by acquisition of the
Model Institutions for Excellence grant award from the National Science Foundation and funded by
National Aeronautics Space Administration (NASA). For the past seven years, the SMET domain in
particular, and the University in general, have beneyted signiycantly from the MIE initiative. MIEGs



impact is evident in a number of areas ranging from improved student enroliment and retention to
the infrastructure and human resource development. Improving the retention and graduation rates of
SMET students is a primary focus of the MIE Initiative which has been enhanced by the following
focused efforts: A The SMET Fellowship Program - an undergraduate research program designed

to provide students with hands-on-research experience and preparation for graduate or professional
school. Through ynancial support, mentoring, meaningful research projects, summer internships and
participating in conferences, workshops and other enrichment activities, students are better prepared
to seek and complete advanced degrees in the SMET domain. A The Partial Assistantship program

- provides ynancial assistance for students within the SMET domain. Students participating in this
initiative serve as tutors, peer mentors, laboratory monitors, ofyce assistants, special departmental
assistants and as assistants in the Bowie State Satellite Operations and Control Center (BSOCC).

A Establishment of the PRISEM Tutoring Center provides a centralized and systemic approach

to supporting the supplemental education needs of all students enrolled in SMET courses. Peer
mentoring and faculty involvement is most beneycial to the tutoring process. Tutors are expected to
visit the classes, receive assignments and be aware of the expectations and requirements of the course
and instructor. Since the launching of MIE, the Universityts undergraduate SMET enrollment has
increased three-fold and the yrst, second and third year retention rates have increased by 16%, 26%
and 22%, respectively.
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The formative and summative evaluations of the course are based on three surveys administered to
students and impressions of the teaching team (the Course Director, Teaching Assistant, and Peer
Advisor). There will also be a follow up survey in 2004-2005.

The introductory surveys were given to students when entering the course in September 2003 during
the academic year. Then a qualitative formative survey was completed in November, 2003, and an
end of year survey will be administered in March, 2004. In the fall of 2004, a follow up survey will
also be sent to those students who completed the course. In addition, these students will be tracked
through their records in terms of their progress and grades during the 2004-2005 academic year as
part of a longitudinal study.



The purpose of introducing this non-credit full year university course was to help yrst year students
succeed in university through improving and/or attaining critical skills necessary for learning and
eventually improving their grades. This course includes a Course Director, Teaching Assistant, and
Peer Advisor. For both sections of fiSuccess in the Scienceso, the yrst part of the course focuses on
university critical skills such as studying and test taking skills, critical reading and writing, critical
thinking, time management, completing science labs, as well as other issues such as how to avoid
academic (dis)honesty issues. In the second part of the course, there was a major assignment as

well as presentations focusing on career development. Generally, both sections of the course would
concurrently attend the same presentations. Students in both sections used the same textbook, journal
write ups, assigned fientry tickets,0 assignments, tests, and presentations. However, each section was
separate. These sections met in separate tutorial groups at different times. The discussion during each
tutorial section was similar, but not always identical. The yrst-year students were sometimes given
more guidance regarding the assignments and the readings. There were higher expectations regarding
the second-year students in terms of their understanding and expectations of university courses.
Overall, the information regarding course materials, the syllabus, instruction, as well as other details
will be included in the handout provided during the presentation.
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As colleges continue to develop retention programs, it is important to utilize a constructionist
approach to meeting the needs of the whole student instead of individual characteristics.
Constructionist theory indicates that our reality is shaped by our experiences. In order to change
negative perceptions of reality (academic failures) students need positive experiences (meaningful
academic success) The Integrative Matrix approach identiyes studentés affective, behavioral, and
cognitive needs in order to provide an environment for academic success.

Affective needs are centered on studentés feelings, emotions and self-concept. John Gardner, Hunter
Boylan and Noel-Levitz all talk about the importance of ficonnectingo students to the college. This
connection starts with their feelings of belonging to a group and receiving positive feedback from the

group.

Behavioral needs refer to how they act and what they do. It is about results, do they show up for class,
do they turn in their assignments?

Cognitive needs are related to problem solving and decision making. Do the students understand the
material and can they draw inferences from it in order to understand similar materials.



By looking at all three needs, college personnel can provide experiences that appeal to all three needs
instead of just one or two. It is the premise of the presenter that if you meet one of the three student
systems needs (affective, cognitive and behavioral) the student is in danger of leaving the institution
(They are one bad experience away form leaving the institution). Meeting two of the three means that
the student is at risk of leaving. Yet when you meet all three needs the student is ficonnectingo to the
institution and changing their academic reality to being more successful instead of failing.

Evaluating studentés affective, behavioral and cognitive needs can be accomplished through surveys
and discussion groups. By creating an environment that is responsive to all three needs, an institution
is changing studentst academic reality to a more positive experience.
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Over the past four years, Indiana Wesleyan University has engaged in creating a life-calling
discovery process and culture on the IWU campus®a culture in which all students experience a
transformational environment based on a Life Calling Model that instills a strong conviction of life
purpose and the commitment to carry this out in service to the world. In so doing, they will (1)
complete serious repection about the transcending implications of their purpose for life, (2) make the
important college-related decisions concerning their life calling based on this purpose, (3) become
equipped to continue making important decision concerning their life calling beyond college, and (4)
become committed to change the world through a sense of conviction and purpose.

The presentation will show how this is accomplished through a series of programs that fall within
three categories. The yrst category includes programs focused on personal discovery and awareness.
Guided by filife coaches,0 students explore and identity their unique personal strengths in a broad
range of areas through a variety of activities. The second category involves programs focused on
embedding the life calling discover process throughout the academic curriculum where students will
be challenged to think critically about a purpose for their lives. The third category encompasses
programs that stimulate personal leadership development and community service. By engaging in
mentoring, community service and leadership opportunities, students are challenged to change the
world in which they live through the unique focus of their life purpose.

This presentation will give a brief overview of the three models that guide an effective
implementation of this approach. A Life Calling Model provides a philosophical basis for this
approach. A Developmental Model shows how this is adapted for the various stages students pass
through during their college years. An Implementation Model shows the various components
necessary for creating this across all aspects of a university campus.
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This presentation will acquaint the audience with a new way to conceptualize and evaluate the yrst
year and invite them to apply the concepts/ processes to their own institutions. The Policy Center on
the First Year of College, assisted by PSUGs Center for the Study of Higher Education, is working
collaboratively with 24 member institutions of the Council of Independent Colleges and American
Association of State Colleges and Universities to develop a model that is both aspirational and
evaluative.

The project, iFoundations of ExcellenceE in the First College Year,0 is designed to inpuence yrst-
year student success by developing a research-based model for enhancing learning and retention.
The model is composed of Foundational Dimensions (characteristics of institutional effectiveness
that enhance the success of yrst-year students) relating to such issues as intentionality, relationship of
the yrst year to institutional mission, engagement, diversity, underserved populations, organizational
structures, pedagogy, and assessment.

The aspirational model created by the Project will, it is hoped, replace consideration of the yrst year
as a handful of programs and best practices, and it will produce a means for assessing the new design.

Emphasis of the presentation will be on Phase 11, in which 24 institutions were selected and given
sets of Dimensions, guidelines for self-evaluation, and on-site consulting. Presenters will summarize
insights from participants reports. The session will leave the audience with a more precise sense

of what constitutes excellence in the yrst year and how to assess it, and it will invite them to apply
our concepts, model, and process to their own institutions and to raise the question of whether their
institutions would be well served by developing their own grand design.
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This presentation explains the Tamagawa University (Tokyo, Japan) speciyc University Mission
Education Program (Zenjin Kyoiku) describing its distinct features setting it apart from most

other universities. Since 1947 Tamagawa University has emphasized the importance of teaching

the Tamagawa University Mission to all 1st year students. The Mission is based on All-round
Education principles, and it is comprised of several different entities. A special Mission Program was
established in 1995 under Core | courses, mandatory to all 1st year students. This Core | program

is a modern, systematic version of the original Zenjin educational program. The Zenjin Program is
built on the deynition by Tamagawa University founder Kuniyoshi Obara on humans as an existence
that from birth has a unique individuality and also a commonality with everyone in the world. The
Mission of Tamagawa University education is to progress toward a realization of this image of a
person. Furthermore, the mission of Tamagawa University is to produce outstanding individuals who
can contribute to not only the Japanese society but to the whole world.

The Tamagawa Zenjin education program is well known around Japan with many universities
adopting the principles of Tamagawa all-round education into their own corresponding programs. Not
only other universities but also the Japanese Government uses the Tamagawa Zenjin education as an
important guideline in its national educational policy. The Tamagawa Zenjin education program is
built upon six main components: searching for truth; maximizing positiveness in life; cultivating and
appreciating beauty; ynding divinity in education; maintaining health and promoting self-reliance.
These six components are taught to 1st year students through educational entities such as Zenjin
Theory and Practice including Tamagawa Adventure Program (TAP), Music Education, Physical
Education and Computer Literacy.

In Tamagawa University, students study the theory behind Zenjin education, and the signiycance

and meaning of Zenjin education in todayés world. After completing the Zenjin educational program
students will have a true understanding of the Zenjin education with its deynition of people as unique
individuals with common values, and an understanding of where Zenjin stands in relation with other
existing educational theories. In addition to realizing the meaning and importance of being a human
being the Zenjin education program also helps students to further form their identity, and to pass this
educational heritage on to next generations. All in all, the Tamagawa University Zenjin Education
Program has a very important role as the underlying foundation of the whole Tamagawa educational
philosophy on Tamagawa Campus and beyond.
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The College Transition Program: Big Brother, Survivor, or Fear Factor: When Reality Hits the
First Year!
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The presentation will be broken into three parts: an overview of the College Transition Program/
university; a review of the CTP activities/timeline; and a discussion of the statistical data comparing
CTP students with other College of A&S students. Details will be provided concerning the one-on-
one sessions (time management, study skills, responsibility), the use of e-mail to faculty, tutoring,
and peer mentoring. Dr. Linda Young will discuss the statistical data comparing graduation rates and
suspension rates of CTP students with A&S students admitted to the College of A&S with higher
academic credentials. Copies of the presentation and CTP brochure will be available for interested
parties.
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TRIQGs First Year Seminar classes have been assessed successfully by students at an average of

82%. The three TRIO First Year Seminar instructors will provide information regarding the sessions
that Idaho State University mandates be included in the class®Library Workshops, Myers Briggs
Interpretation, Healthy Relationships, and Computer Workshops. The rest of the sessions are up to the
instructors. Sessions we include are Financial Aid and Scholarships, Budgeting, Student legal Issues,



Stress Management, Drug/Alcohol Issues, Faculty Panel, Class Scheduling, How to Figure Your
G.P.A., Diversity, Critical Thinking, Campus Bus Tour, Student Organizations, Rock Wall Climbing,
and Quiz Bowl Competition.

I have provided how we structure our sessions with the three instructors taking turns presenting in the
yelds that they feel best qualiyed. We emphasize the importance of having a lot of contact with the
students in this class. Another issue is the instructors have to give themselves some time to meet with
their students right after class, if needed.

We will provide samples of our syllabus, which includes not only the class subject for that day, but
also the class location, when assignments are due, and the points the assignments are worth.

Discussion will demonstrate how the students are responsible for writing in a journal on a daily basis
and, if a problem arises, we can run interference before the problem is out of control.

The TRIO First Year Seminar class is crucial for our students. They need to know the campus
resources, as well as having the option to have access to three staff members twice weekly for the full
semester. We will discuss the way we have the students work in groups several times throughout the
semester; thus, the TRIO students develop an internal support group with other class members.
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As a result of the global trends (Banks, 1991; Seeberg, Swadener, Vanden-Wyngaard & Rickel,
1998), demographic implications (Hodgkinson,1995), and recommendations (Arthur, 1998; Pope

& Mueller,2000), this research study focused on multicultural competence. This Power Point poster
session details a research project that describes the multicultural competence levels of fiFirst Year
Experienceo college instructors at a selected predominantly white institution. The selected university
is a publicly assisted metropolitan institution in the mid-western region of the United States of
America.

This study employed a mixed methods design. Complex social phenomena, such as issues in
multiculturalism, require different kinds of methods so as to best understand and make inferences
about these complexities (Greene & Caracelli, 1997). Such social phenomena cannot be fully
understood using either purely qualitative or purely qualitative techniques. A variety of data sources
and analyses are needed to completely understand complex multifaceted realities. The mixed methods
research design provided that.



The participants answered demographic questions and the Multicultural Competence of Students
Affairs-Preliminary 2 scale (MCSA-P2) questions. The MCSA-P2 scale is an instrument designed

to measure multicultural competence in higher education institutions. Focus group discussions and
observations were also utilized to describe the awareness, knowledge and skills to ascertain the levels
multicultural competence.

The research results of this study address the demographics of the college FYE instructors, their
deynitions and descriptions of multicultural competence. It also highlights similarities and differences
in perceptions of multicultural competence, and the need for training and development in multicultural
competence for instructors that can enhance the yrst year experience for all students in general and for
students of color in particular. The results implicate that interactions with people of different cultures
will increase the knowledge base of the instructors, affect their level of awareness, and impact their
skill development.
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Fine Arts students can be different from their peers in several aspects, including their schedules,
pressures, and unique starting curriculum. From the very beginning, they are consumed by the
demands of their degree plans while other students may have more variety in their selection of
courses. | will demonstrate typical schedules of Fine Arts students to reveal comparisons with

the general student population. If yrst year instructors encounter Fine Arts students within their
classrooms, then they should be prepared to acknowledge the demands and discipline that are required
of Fine Arts students. The instructor can possibly be more understanding of unique problems and
assist the Fine Arts student in making his/her transition year more successful.

From past interactions with Fine Arts students through advising and teaching, | will review the
characteristics, attitudes, and personality types of Fine Arts students that can be constructive or
detrimental for academic success. Fine Arts students have some very positive characteristics that
can enhance any classroomos diversity. Their out-going and creative personalities can stimulate
other studentsd participation and awareness. However, they have added pressures such as outside
commitments, competition, and high performance expectations. These responsibilities can also create
stress and frustration with organization and studying, but these students still must succeed outside
their artistic worlds just like other students.

Even though Fine Arts students have a challenging transition, they can be some of the most successful
students on campus. | will present statistical information that demonstrates success rates of these
students in comparison with their peers from other disciplines. In covering the different areas of

the Fine Arts, such as examples of schedules, successful characteristics, and parental concerns, this
presentation will give a better understanding of this special population.
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The FOCUS Program was designed by the academic specialists in Student Academic Affairs to
broaden the range of opportunities available for undeclared freshmen.

The objective of this program is to provide students with information and resources so that an
informed choice of major can be made. The program is unique in that it is academically based.
That is, students in the program are registered for a three-credit, core psychology course, Self-

Management:Theory and Application, the yrst semester and a one-credit career-planning course the
second semester. The FOCUS section of the psychology course provides supplementary information

so that in addition to learning the content of the course, the emphasis in the yrst semester is on

exploring possible majors and their requirements. The emphasis in the second semester is on further
exploration of majors and the career possibilities attached to those majors through the Career Planning

and Decision-Making course.

FOCUS students become part of a living/learning community. They are housed in the same residential

building and have a common freshman mentor. The mentor is an adult professional who works

closely with the FOCUS team to provide extra-curricular activities that support their decision- making

process.

The program does not guarantee nor does it expect that students will choose a major during their

yrst year. Our research indicates that students often declare a major with little information about the
major, its requirements and its link to potential careers. The FOCUS Program attempts to address that

information gap.
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The presentation will include a background about change. Presenters will organize the audience into
small groups to complete an exercise in change. Finally, the presenters will conclude about how
matriculated students can change majors without increasing time to graduation.
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My Illinois Wesleyan University: A Personal Commitment to Valuing Differences

Matthew Damschroder
Director of Residential Life
Illinois Wesleyan University
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This presentation will begin by providing a brief context of our First Year Experience program,

of which My Illinois Wesleyan University is one element. It will also be important to provide a
framework of understanding regarding campus leadership and attitudes surrounding multiculturalism
and a few critical events which have heightened awareness of and sensitivity to issues of difference on
our campus.

Next, the poster session will discuss the structure of the My IWU program, a volunteer program
designed to encourage student conversations about diversity. Our discussion will begin with an
explanation of the yve weekly sessions, the activities incorporated into these experiences to prompt
dialogue and the outcomes associated with each weekds session. Additionally, we will explain

the role of upper class participants as co-facilitators, and the inclusion of campus events related

to multiculturalism as a part of the programés curriculum. This will all be set out in a way that
juxtaposes the YWCA Study Circles program upon which our discussion groups are based.

Our third goal is to share student responses and feedback about their participation that have helped us
to make adjustments intended to make the experience more effective and rewarding for participants
and facilitators.

The display will provide room for discussion and question of the various components of My IWU,
and a copy of the programds elements in their entirety will be made available as a resource for
consideration on other campuses.
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Introduction

To develop educational programs, understanding various backgrounds and needs of the students are
essential. Purpose of the study was to ynd main characteristics which affect studentsa) experience that
may provide basis for improving the level of quality in educational program.

Research Questions

1. What are characteristics of college studentsa] background?

2. What are characteristics of college studentsa) activities?

3. How college environment factors affect the college studentsa) activities?

Results

First, average age of Korean college students was signiycantly older than U.S. college students. It
may be due to mandatory services of most of the male Korean students. The percentage of students
doing part-time jobs was up to 50%, Which seemed to interfere their academic learning. The students
did not have sufycient ynancial information, and parental dependence for tuition was more than 80%.
Second, Korean students were less active in their extracurricular activities compared to their academic
activities. Activities such as art, music, theater, student acquaintance, social exchange with faculties
were limited. Third, college environment was found to have a relatively positive inpuence on college
activities. Social exchange with faculty had helped the student to achieve positive attitudes in most
college activities, such as studentsa) club activities, student organizations.

Conclusion

First, Korean students tend to stay longer in college, there is a need for special program to minimize
their confusions due to frequent changes in educational system. Second, students were passive in
their extracurricular activities. Extracurricular activities that help personal and social developments
are lacking. Programs focusing not only on intellectual growth but also on personal and social
developments are needed. Third, social interaction with faculty was found to have positive inpuences
on studentsa) college activities. Therefore, educational system with emphasis on personal support for
each college student should be developed.
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The University College at the University of Texas at El Paso is piloting a multi-ofyce effort to assist
students that may beneyt from a short-term, intense intervention to increase placement scores. The
Student Assessment & Testing Ofyce, the Ofyce of Admissions, the Academic Advising Center, the
Tutoring and Learning Center, the University Studies Department, and the Student Success Programs
Ofyce will work collaboratively to pilot a program designed to enhance student performance on
placement tests.

A large number of entering students place into developmental courses after completing a college
preparatory program in high school. Using the success of the Model of Institutional Excellence, a
grant initiative funded by the National Science Foundation, as a model, the six ofyces are working
together to provide a series of services designed to assist students with test related activities.



Upon admission to UTEP, students take a battery of tests to meet the Texas Success Initiative pre-
enrollment assessment requirement and to establish placement into math, reading-intensive and
writing courses. Students that do not test into college-level courses will be advised to participate in
an Enhanced New Student Orientation program that will include intensive tutoring, test preparation
workshops, and a test retake for course placement. A similar strategy will also be piloted during
spring 2004 for the UTEP off-campus high school test program.

During this conference session, we will discuss the development and implementation of the pilot
project. The data that established the need to address the issue of entering studentso placement
into courses below college-level will also be shared. Strategies used to develop the collaborative
relationships, fund the cost of the pilot during a year of budget shortages, and the lessons learned
along the way will be presented. We will also share results of the initial stages of the pilot project.
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UTEP works with Canutillo Elementary, which seeks, through exposure to university students and
the UTEP setting, to instill in its students a value of science and the desire to pursue higher education.
UTEP Geological Sciences seeks to move learning outside our classrooms, providing opportunities
for students to demonstrate their knowledge beyond traditional methods. A fiteaching exerciseo that
places UTEP students in the role of facilitators, working with small groups of Canutillo students,
meets the needs of both institutions while promoting a two-way learning process. The lesson plans
are in a modiyed Learning Cycle format. Topics include Properties of Minerals, Plate Tectonics,
Weather Observation and Natural Selection. UTEP students teach in either English or Spanish;
Canutillo is a two-way dual-language school. One entire laboratory exercise is a fidress rehearsalo
where students practice their teaching, ensure knowledge of content and compare lesson plans to
National Science Education Standards. UTEP students are coached and supervised by their lab
instructor, a Graduate Teaching Assistant. The teaching activity is a graded, required activity built
into the lab grade, and contained within the two-hour lab period. It has some of the major elements
of service-learning, i.e., two-way learning, service by university students, repection and evaluation.
However, signiycant elements are not constrained by rigid service-learning models. Canutillo

does not lack the resources or expertise to teach such lesson plans, students are graded more for
participation than repection, and the service exchange is balanced more towards UTEP, as Canutillo
provides the greater service; a forum for UTEP students to demonstrate knowledge. Further, the
activity is a fione-shoto process, not a continuous, evolving one between the same groups.
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Since the mid 1950s, The Pennsylvania State University has been involved in a comprehensive
program of initial placement testing for yrst-years students, coupled with a program of educational
planning and academic advising. Testing was conducted via paper and pencil in a proctored setting

to students admitted to the University. Students have been tested in English, mathematics and
chemistry. With the advent of the World Wide Web, the opportunity was provided to rethink the
placement and testing program. Speciycally, access to the World Wide Web enables testing to occur
any time and any place. In addition, immediate feedback to the students is possible. Going in this
direction would mean that the University testing, placement and advising community needed to
rethink its assumptions about high stakes testing (that is, testing taken in proctored settings when
placement might be mandated often at review levels requiring additional semesters of study) or a low
stakes environment which depends upon a more complex set of parameters for placement and puts
the decision making process more squarely on the student as the informed decision maker. Such an
approach presented a radical paradigm shift for the University. However, after thorough consultation
and the recommendations of a locally established Mathematics Commission and with the support

of the University Provost, Penn State implemented a new approach to testing starting with the
administration of tests on an any time and place basis via the Word Wide Web on a pilot basis in 2002.

This presentation will focus on describing this new approach to testing and placement, speciycally
how yve units of the University (three academic departments, the Schreyer Institute for Teaching
Excellence and the Division of Undergraduate Studies) worked collaboratively to successfully
implement a new program ultimately involving 14,000 yrst year students annually, along with a
detailed discussion of what was learned based on various assessments, and what the plans are for the
future.
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Purdue University Calumet (PUC), a four-year public campus, instituted an FYE course for at-risk
students in Fall 1999. Recently our Faculty Senate made FYE courses mandatory for the campus-at-
large, effective Fall 2004. Questions abounded concerning course signiycance in relation to already
tight curriculums, amount of contact hours, and most importantly, how to instruct a non-content
based course. To ease the transition, FYE experts who had been teaching the course, compiled a text
entitled, Creating Your Course: Freshman Year Experience Resource Manual. Positive reception of
the work then led to the facilitation of an across-campus training seminar. Our poster session, fiBasics
and Buy-in: Developing an FYE Course0 will discuss the manual and Freshman Year Experience
Training Program.

Creating Your Course was divided into two main sections, fiPerspectiveso and iConversations

On.0 Experts John Gardner and Mary Stuart Hunter are among the contributors of fiPerspectives,0
which asked faculty members for responses to the following questions: what is the purpose of an
FYE course? What aspects are important? What are the main teaching challenges? How should this
course be taught? Do you have any miscellaneous advice? fiConversations Ono allowed a running
conversation by email between FYE experts concerning major facets of the course. Additionally,
faculty contributed related classroom assignments.

The FYE Training Program entailed two sessions. The morning session involved research of FYE
successes, an FYE alumni panel, and an expert panel for overviews of major topics. The afternoon
panel included expert-facilitated roundtable discussions of course topics.

This poster session will include resources for training new users of the FYE and data to demonstrate
the success of training. Poster session leaders will be available to discuss the problems inherent in
training new instructors and the need to allow new users to develop a course for their own particular
student needs.
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This paper consists of data from a 2003-2004 institutional and program survey. The survey was
distributed via email and fax. The identiycation section of the survey requested general information
about the institution, such as name of institution, address, classiycation (according to the Carnegie
Classiycation of Institutions of Higher Education). The majority of the people completing the survey
were Directors, Chairpersons, and Coordinators. The surveys also contain items relating to size of
freshman class and number of students enrolled in the yrst-year experience program. These surveys
also contain items that assess factors such as academic achievement, self-perceptions, attitudes,
instructors, time allocation, and expectations.

Survey participation was entirely voluntary. Therefore, the data are subject to self-selection bias and
caution should be exercised when making inferences for all yrst-year experience programs.



Comparisons in survey responses were made among institutions using the Carnegie Classiycation

of Institutions of Higher Education. In particular, comparisons were made among those institutions
that required or did not require a yrst-year experience course of its incoming students. Through these
comparisons, distinguishing characteristics of each group were highlighted and examined.
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For freshmen, there is a crucial need to engage them in learning, to encourage them to make
connections with the university, and to assimilate with the campus culture to maximize their chances
for success. Springboard focuses upon the development of skills internal to the student to help foster
ownership of and a sense of control over the process of learning. This empowerment is vital in the
building of self-assurance.

We incorporate methods and values that are considered best-practice in learning design: opportunities
to practice a skill and receive developmental feedback, experiential exercises, one-on-one coaching,
comparing self-assessments with assessments from others, observing other learners, structured
personal repection at the end of sessions, getting to know the instructor and other learners as people,
and opportunities to give regular feedback to instructors. These learning methods differentiate it
from other freshman programs because of its multi-faceted learner-centric approach.

The most unique feature of Springboard is its one-on-one mentoring component. Springboard assigns
an upperclassman as a personal coach to each freshman, whose sole purpose is to help that student
succeed. These ficoacheso have experience in navigating the vagaries of University life, and are able
to convey to their freshmen very real strategies for coping.

The mentords experience of Springboard is at least as valuable as the yrst-year studentsd. The beneyt
to upperclassmen who choose to coach is two-fold: While they are learning the essential skills of
mentoring, they inevitably repect upon their own experiences since they were freshmen, a process
which deepens their understanding of their own development and growth. The advantage of gaining
this perspective enables them to more readily articulate their strengths and abilities and also imbues in
them a sense of the value of their education at BGSU.

This poster presentation will visually show the conyguration of the program (12 freshmen/12 coaches
per 1-credit-hour class, 42 sections), reveal the philosophy behind our curriculum, articulate the
Learning Outcomes and give examples of assessment practices and results.
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For years research has demonstrated the importance of new students connecting well with their
university and the earlier the better. With this understanding in mind, Slippery Rock University set
out to create a truly receptive environment beginning the yrst moment the student arrived on campus
and prepared an extensive week long program ylled with what students wanted and needed to know.
More than 600 volunteers, many of whom are students, participate in supportive roles from unloading
family vehicles and carrying new studentsd personal belongings to their residence hall rooms to
assisting new students with the learning of the Universityés traditions, alma mater and yght song.
New students engage with faculty, staff and students rather than just meeting them. Week of Welcome
is a good example of collaboration, not only among university constituents, but also alumni and
townspeople. A festive campus environment is created to assist the new student and family members
in making a successful and early transition to university life. With a request, the new studentsd books
are even selected for them and placed in advance in their new residence hall home. A comprehensive
and well-designed plan is necessary to execute the program effectively and efyciently. Itis an
understatement for our campus to say to new students and families fiwedre glad youbre here.o

Substantial changes have been made from the yrst effort three years ago. Those changes were based
largely upon data gathered in the assessment phase of the program, which will be shared during the
presentation. Participants will have the opportunity to utilize the assessment software and process
which the WOW program used to gather important data. Everyone is welcome to attend, get engaged
in the discussion and enjoy this WOW program!
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This presentation will include visual material such as footage of yrst year service projects in action,
photos, syllabi of yrst year courses with service-learning components, a handbook on how to do
service-learning in the yrst year.

Participants will also learn about Augsburgds experience over the past 12 years of doing half-day
service projects with 350 yrst year students on their yrst day of class.

Mary Laurel True (service-learning coordinator) and Abby Flottemesch (supervisor of the Campus
Kitchens Project) will talk with participants about how a yrst year religion, history, economics and
psychology all used one community service site (Campus Kitchens) to learn more about their course
material while providing food for refugee and street people.

Participants will learn about the Campus Kitchens Project started by DC Central Kitchens in
Washington and now on 6 college campuses in the country including one at Augsburg College.
Campus Kitchens uses the campus food service unused food and facilities to provide wholesome
meals to refugees and street people in Minneapolis. College students prepare, deliver and serve the
meals to 4 different sites in Minneapolis each week. Over 1200 hours of service through Campus
Kitchens has been done since the inception of this program in the fall of 2003. The Community
Service-Learning Coordinator worked with the Campus Kitchen Supervisor to help faculty integrate a
service-learning component related to students work with Campus Kitchens.

Augsburg received a three-year national grant (CAPHE) to work on improving the yrst year
experience through incorporating service-learning into all of its yrst year courses. We completed 3
years of doing this work and have learned a lot from the process. We will share this with conference
participants. This will include a handbook written in conjunction with other leaders in the yeld of
service-learning and the yrst year experience.
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We know that graduate teaching assistants teach many of our basic, foundational level courses in
English, math, communication, psychology, and sociology. In some cases, a yrst year student may
only have graduate teaching assistants as his or her instructors. It is therefore essential that graduate
teaching assistants be well trained in order to assure yrst year student learning and overall success.

Our program to train graduate teaching assistants to teach yrst year students is innovative because
we include cross-disciplinary approaches to teaching and student learning. Unlike most training
programs that are discipline speciyc, we encourage and facilitate graduate teaching assistants to
engage in ongoing discussions about teaching with faculty from outside their disciplines. These
conversations allow graduate teaching assistants to gain a better understanding of yrst year student
learning from many diverse perspectives. For example, a graduate teaching assistant teaching the
basic course in English gains a deeper appreciation and understanding of the yrst year Engineering
student in his or her writing class through dialogues with master teachers and faculty in Engineering.

This presentation will focus on the structure and implementation of our graduate teaching assistant
training program. Our program promotes yrst year student learning by thorough teacher preparation.
Topics for the presentation include: assessment of teaching through observation; assessment

of teaching through the creation and critique of teacher portfolios; peer mentoring (within the
studentts discipline and cross-disciplinary); journaling to facilitate conversations about teaching

and student learning with faculty mentors; organizing and facilitating presentations on teaching and
student learning by award winning instructors from across campus; and, self-critique and repection
about teaching with the use of video-taped classroom interactions with students. In addition, the
presentation will discuss how to gain and maintain institutional support for the program.
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The East Los Angeles Community Union (TELACU) Education Foundation has a proven model for
addressing a signiycant problem which plagued our community more than 10 years ago. That is,
we were awarding scholarships and offering no other support and were experiencing a 50 percent
freshman dropout rate. A strategic task force developed the College Advisement & Leadership
Program (CALP) in 1991-2 with the goal of reducing the drop-out rate and making the studentsd
college experience more meaningful and rewarding. The CALP seminars are designed to provide
skills building in time management, study techniques, and motivation strategies. In addition, our
students are instilled with a sense of community, so leadership development components are laced
throughout the CALP. Regular meetings of the freshman class give them a true sense of community
and each student feels the support of their peers during the critical yrst year.



All CALP services are available to TELACU Scholars on their college campuses, but we have found
that yrst-generation, low-income Latinos in East Los Angeles tend not to use the campus services
because they are either uninformed about their availability or uncomfortable seeking help from
ficomplete strangers.0 Through the CALP we ensure that our freshman class gets exposure to the type
of services theydll require and ultimately seeks them out on their campus.

A weekend leadership retreat is held annually in the nearby mountains, and our scholars are put
through the same type of Ropes Course Activities as the executives of Fortune 500 companies. We
have found this activity to be the single biggest factor in our students success during their college
years.

The last two components of the CALP, parent support meetings and peer mentoring, give our scholars
additional support to get through the difycult yrst year. We spell out for parents what theyére sons and
daughters will be experiencing, and they hear it yrst hand from parents of some of our alumni. We
also seek to teach the parents and their student to communicate effectively. Each student is matched
with a peer mentor to help them answer questions about their particular campus, such as what
professors they would recommend, places to study, and the like. More than anything, the peer mentor
serves as a friend to introduce them to campus life.

Our formula, we believe, breeds success, and wedre proud to have achieved 100 percent freshman
retention in 3 of the past 4 years. Our success allows us to graduate between 80 and 100 seniors a
year in a community where barely 7 percent of the population has a college degree.

All of the above would be highlighted in detail in the course of a presentation, with photos, materials
and a video of our leadership retreat.
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The academic advising delivery system by professional academic advisors for yrst-year students

was introduced into a university four years ago in Korea. For settling down the advising system and
grading up the quality of advising, a variety of data analysis on academic advising has been needed.
Especially, understanding the studentsd) needs for advising has got more interests. Therefore, this
study is carried out to investigate the subjects of academic advising that the yrst-year students talk to
their academic advisors and to analyze the relationship between the subjects of academic advising and
the studentsa) characteristics including the admission types, divisions, academic achievement, and etc.

Data on the subjects of advising was collected from a web-based documents set containing all of data
on academic advising delivered by 17 academic advisors in the university for one year, and it was
categorized into yve advising items including major & career, college life, ynancial, taking courses,
and studying. First of all, the data for the subjects of advising was described by basic descriptive
statistics such as frequencies to ygure out the general features of subjects in academic advising yrst-
year students want. In addition, the relationships between the subjects of advising and the studentsa}
characteristics such as divisions that liberal arts, social science, natural science, engineering, and
human ecology belong to, and the academic achievement described as 3 different groups according

to GPA were examined by use of ANOVA F-test. On the other hand, the subjects of advising were
investigated whether they were signiycantly related with studentsd) admission types including major
decided and undecided by using t-test method. With the results from these analysis, academic advising
needs of yrst-year college students would be discussed and the suggestions be provided for improving
the studentsa) satisfaction on yrst-year experience.
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Hispanic students, whether they have studied English as a foreign or second language, have one of
the highest college drop out rates in the country. They perform poorly academically due to their poor
linguistic and cognitive abilities in their native language and in their second language as well. They
often fall behind because of their lack of learning strategies to master content material in English.



This presentation focuses on a series of linguistic and cognitive strategies that have been developed,
tested, and compiled into a course entitled filntroduction to Contrastive Analysis: Spanish and
Englisho for yrst-year college Hispanic students. The presenter will provide speciyc examples of the
following strategies: 1) Pronouncing the sounds of the English language; 2) Mastering the spelling
patterns of words; 3) Examining word inpections and word forms; 4) Learning cognates and false
friends; 5) Contrasting basic and complex sentence structures in both languages; 6) Comparing
written discourse and organization; 7) Making meaning of content material: words, expressions, and
word order; 8) Interpreting ygurative language; 9) Understanding connotation and denotation in
both languages; and 10) Differentiating socio-cultural linguistic conventions.

These strategies help Hispanic learners make a smooth transition from L1 into academic English,

and allow them to feel conydent in taking their English courses. Furthermore, students develop
awareness and understanding of how Spanish and English are used to communicate meaning. They
compare and contrast the two languages, noting similarities and differences, and predicting possible
problems when engaged in college academic work. The course acknowledges studentsd yrst language
as a resource they bring with them to empower their mastery of English. In addition, it enables the
students to be more active and independent learners.
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A steadily increasing percentage (ranging from 12-23% over the last few years) of yrst-time, full-
time freshmen at our liberal arts college of ca. 5000 students, have been Liberal Arts students (our
euphemism for students who are out of the closet about being undecided). Up until the inception of
LAFYE in AY 2001-02, no formal program existed to assist this cohort, despite data-laden entreaties
mightily fortiyed by the scholarly work emanating from NACADA and the National Resource Center
for The First-Year Experience.

LAFYE was born when our Enroliment Management Committee, led by our College President,
amassed data that both supported previous work and smashed the hackneyed stereotype that
undeclared students are, for want of a desire to spin it clean, stupid. This was nothing that we did not
know in the Academic Advising Center, comprised of two professional advisors, including myself. |
serve as the chairperson for undecided students until they effectively decide on a major -- one that
sticks because it is based on research and critical evaluation prompted by LAFYE&s formalized and
programmatic assistance. In brief, LAFYE is now four-pronged: the Liberal Arts Advising System
(which uses trained faculty advisors), a choice of one of the Liberal Arts Freshman Seminars in the
fall (for one S/U credit, topical and maxdd at no more than 20), the Liberal Arts Explore for a Major
Course in the spring (also one S/U credit) required of all second-semester freshmen who have not
declared, and the Pro-Peer Advisors Program for Liberal Arts freshmen who wind up on probation in
their second semester.



Through the exposition of brochures, syllabi, other class and advisor training materials, | seek to
highlight the efycacy of the program while | pick othersd brains on some aspects that still need work.
Particularly during increasingly difycult budgetary times, you who read this are no strangers to labor-
intensive academic support services stewardship. You will not be surprised to hear that this is not a
ynancially expensive program and that it involves the work of many divisionally, and dedicatedly,
diverse colleagues who do not do this work for the remuneration.
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This poster session will showcase, in a schematic way or fibirdés eye-viewo formats, the programmatic
approach that Bradley University uses for its First-Year Experience seminars or courses. The poster
will include, among other things, the course description, the unique seminar goals, course or seminar
outcome measurement procedures, required seminar lecture and event expectations, suggested course
topics, student community involvement expectations, as well as research study activities. A common
core of course topics such as appreciation for cultural diversity, campus rape, career development
strategies, substance abuse, current educational issues, volunteerism, community service and
academic progress will be covered. How these different components are used to produce an ideal
environment in which new students are helped to adjust to their new educational institution will be the
focus of this poster session.

Systematic planning of a course or seminar is very crucial in course offerings, especially for new
students. The objectives, the content, assessment procedures, or student expectations have to be all
clearly laid out if the course is to be meaningful to students. This is especially true of institutions
such as ours that offer multiple sections of FYE courses. In our case we do have at least 40 sections
every year. Because of this, | strongly believe that it is always very beneycial to students and all other
people involved in the teaching of the course to have a visual conceptual framework of the finuts and
boltso of the course. On of the ways to communicate the framework is to develop a fipow-charto or
poster which can be displayed in certain buildings on campus, to constantly remind everyone that
this is a very important part of university life. This poster presentation is designed to share with other
institutions, what we at Bradley University do.
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In a 1999 report commissioned by the National Science Foundation, the National Research Council
elected to use the term fipuencyo rather than filiteracyo to describe the level of information technology
competency required of todaybs college graduates.

Like computer literacy, information technology puency involves the acquisition of computer skills.
However, puency implies also a basic - but genuine - understanding of fiwhat these technologies really
are,0 beyond the illusionistic graphical user interfaces that the fiend usero encounters. Moreover, a
person having a basic puency with information technology should also be able to use those concepts
to undertake repective, critical thinking about these technologies and their implications for human
society.

Unfortunately, many colleges and universities lack a curricular means by which to ensure such puency
in their graduates.

It is tempting to assume that the present generation of incoming college and university students is
so computer-savvy that they have little to learn about information technology. However, in a survey
of the 2002-2003 academic yearts incoming class at Calvin College, many students revealed that
they have far less knowledge of information technology than that of which they boast publicly. For
example:

- 41% of the students were not sure that they knew how to copy a yle from a computerés hard disk to a
diskette.

- 63% were not sure if there was really a need to be concerned about the issue of online privacy.

- 67% were not sure that they knew how to use a spreadsheet to compute the average of a single
column of numbers.

- 70% had never created a web page.
- 72% had never heard of Steve Jobs.
- 74% had never heard the term fidigital divide.0

- 99% came to college from homes with a computer. 98% of these same homes also had internet
service.

Sponsored by the U.S. Department of Education fiFund for the Improvement of Post-Secondary
Educationo (FIPSE), Calvin College has created a one-credit-hour interdisciplinary course that
addresses this challenge to cultivate computer puency in todayés college students. The course,
fiResearch and Information Technologyo (a.k.a. iRITO0), is required of all yrst-year students: over
1,000 students each year.

The ARITO course introduces a wide variety of fundamental research and computer skills that will
beneyt students in the breadth of liberal arts courses they will take before graduation. However, these
skills are learned within the context of a fundamental (but substantive) exploration of the underlying



realities of information technologies. Moreover, equipped with this knowledge, the students are
persistently challenged to consider fiethics for the information age.0 The course is designed to be only
the strong beginning of a process of both the discovery and scrutiny of information technology that
will continue throughout the studentds college years and beyond.

The course makes use of a combination of filiveo plenary and breakout sessions, integrated with an
impressive set of entirely original online course materials: text, tutorials, multimedia, and more.
Faculty from across the curriculum - not only from the sciences, but also from the arts and humanities
- has served successfully as instructors in this venture. A summer workshop is offered to introduce
them to the content and key concepts of the ARITO course.

The 2003-04 academic year is the third year that the iRITo course has been offered. This conference
presentation will briepy document the implementation of the course components during the last two
years, including the changes made and what was learned in the process, with the goal of illuminating
transferable mechanisms and principles for use in developing, modifying, and/or enhancing courses at
other institutions.
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In an upcoming chapter entitled AAdvocating for the First Year: A Guide for Practitionerso, two
former advocate winners, Dr. Ralph Anttonen and Dr. Jay Chaskes discuss the process involved in
bringing about lasting change in yrst year programs. This work will be in the upcoming 2004 Jossey-
Bass book: fiMeeting Challenges and Providing Support: Creating a Climate for First Year Student
Successo co-edited by John Gardner, Betsy Barefoot, and M.L. Updraft. Based on this research of
64 previous advocate winners who developed and maintained yrst year programs, the authors will
share the common set of strategies employed by these individuals. These yndings include the art of:
fiplaying politics, working across boundaries, having a well articulated plan, co-opting the opposition,
and getting faculty on your side, and gathering data and information on the yrst year experiences.o In
addition, the personnel advocate traits of being: fipersistent, patient, pexible, creative, and capable of
taking riskso will be highlighted.

With the current budgetary constraints in higher education nationwide it is imperative that campus
leaders ynd innovative ways to build programs for yrst year students that will endure in spite of
insufycient funding. This session will give concrete examples how the presenter has been able to
maintain his efforts for yrst year students in the face of decreasing ynancial resources. Workshop
participants will be encouraged to give their examples of how they have managed to continue their
efforts in the face of dwindling support.

The session leader will discuss the maintenance of his beliefs and values about yrst year programs
when confronted with an environment that challenges these highly internalized set of beliefs and
values. Again, workshop participants will be encouraged to share their own experiences so that other
examples can be added and encouragement generated for all who attend this session.
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The major purpose of this session is to present the types of assessment used to evaluate the Freshman
College Summer Experience (FCSE), a program designed to help students make the transition to
college. We will also discuss how the data we collect have been used to institute positive program
change. Entering its yfth year, the FCSE at the University of Georgia brings together 275 regularly
admitted, yrst-year students for an intensive, four-week program during the month of July. Students
move into the residence hall where they will live for their yrst year, take semester hours of academic
coursework, and participate in educational, cultural, and social iBeyond Classo programs. Although
the core values and goals of the program remain intact, each year the results of our various assessment
tools provide valuable feedback that enables us to improve the program for future students.

The evaluation for the FCSE seeks to examine all aspects of the programdfrom studentso transition
to campus life to satisfaction with the Beyond Class programs to, most importantly, their academic
experiences. At the very least, students complete open-ended and a forced choice questionnaires
regarding their experiences. In addition to asking questions about academics, there are also items
focusing on Pre-Class programs, Beyond Class programs, the Faculty Mentor Program, socialization,
and campus and community resources. We have conducted focus groups to allow for student
repection once students have completed fall semester work. In addition, we evaluate how students
are progressing academically by collecting follow-up academic, persistence, and withdrawal data
and statistically compare these data with those of the entire freshman class. Finally, we ask faculty
who teach in the program and faculty mentors to evaluate their experience. Taking to heart studentso
comments and instituting some of their recommendations, soliciting suggestions from the Advisory
Committee, continuing to engage collaboratively, and learning from our own mistakes breathes new
life into the program each year.
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While scholars studying the yrst-year in college have studied the impact of pre-entry and
programmatic variables on retention and success quite extensively and have produced a signiycant
body of literature, there is little information from the non-returning students themselves on why
they did not return and even less on when these students made their decisions. Betsy Barefoot, in an
address to the 2002 Fall Institute for Academic Deans and Department Chairs, noted this dearth of
academic literature when she challenged the validity of the commonly voiced opinion that the yrst
six weeks in college were critically important to retention. This presentation reveals the results of

a survey of ISU non-returning students in which they were asked when they began to think about
leaving, when they solidiyed their decision, and what factors weighed on it.

Students who do not return to school are notoriously difycult to track down and even more difycult
to survey. ISU is conducting a multi-step survey that will culminate in using time-intensive fiskip-
chasingd where we use every available lead to ynd students from the Fall 2002 cohort to determine
why they left and when they made the decision to leave. We are asking them both fiwhyo and fiwheno
questions because both issues are important to our understanding of these students.

The results from this survey will allow ISU to determine whether there is a critical point in the yrst
year, when it is, and what programs we might create to deal with such a point. It will also offer to the
discipline of the yrst college year a method of determining whether the i6-weeko timeframe is real or
urban legend.
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Like other universities, Brigham Young University-Hawalii has experienced increasing levels of
linguistic and cultural complexity through a growing body of international students, currently 49%
of the student body. The school is a living laboratory of intercultural contact, an environment where
differences can be revealed and explored. Often those differences may seem so threatening that they
remain hidden and unexplored. However, learning communities can be structured to facilitate, prst,
strong interpersonal relationships in the classroom, upon which the basic obstacle of communication
apprehension can be lessened. Students then can experience a richer exploration of cultural
differences among themselves. Such exploration of difference, complex and conyictual, inevitably
becomes not only an intellectual process, but an emotional struggle that reveals and reshapes
individual and group identity. In these moments of conyict, it is tempting to retreat into traditional
ethnocentric strategies of coping. But these strategies merely avoid the true nature of the difference,
blocking the development of effective intercultural sensitivity.

To effectively move students into and guide them through this necessary conyict, two LC courses
follow a developmental model for intercultural sensitivity, consciously integrating content themes and
assignments to assist students through the developmental stages. After one year of experimenting with
and assessing the dynamics and structure of our LCs, we pnd that such orchestration of theory and
methods can prove ideal in creating an environment to help the university achieve one of its primary
missions, for students to learn to yourish in the universityds complex international community,
fostering the desire and ability to cultivate peace globally.
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By serving as the open door into higher education, community colleges are called to provide

quality education to diverse students, many who are yrst-year students and enter with varying needs
and goals. While these institutions can ensure studentso access to higher education, how do they
demonstrate access to quality education? That is, in what ways do community colleges ensure yrst-
year studentsd access to quality educational programs that encourage student learning, engagement,
and persistence? Now, more than ever, expectations from external constituents and the public
underscore the need for community colleges to demonstrate effectiveness. Unfortunately, due to
limited resources, few colleges adequately measure student experiences that correlate highly with
important student outcomes. The College and Careers Transition Initiative (CCT]I) represents one
means by which community colleges and high schools can develop and foster valuable relationships
that promote important student outcomes. CCT]I colleges use CCSSE data to drive programmatic
and institutional improvements, benchmark across institutions, and respond to external requirements
of accrediting agencies. CCTI high schools use HSSSE data, and other quantitative cohort data,

to examine student engagement before their transition into the partner college. These data are
illuminated by stories elicited from project directors, highlighting what really happens to students
involved in these partnerships. While many other institutions attempt to address the disparate needs
of yrst-year college students upon studentsé enrollment, CCT]I colleges develop partnerships with high
schools to support the transition from high school to college. Speciycally, CCTI college engage high
school students in the college experience before their ofycial enroliment in college. CCTIés rigorous
evaluation process enables these partnerships to examine how well they are promoting student
learning, engagement, and persistence through the educational pipeline. This session will include a
PowerPoint presentation, highly interactive discussions with the presenters and audience, and video
clips of students talking about their experiences.
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Institutional Research (I.R) in the U.K is an evolving concept. The I.R Team at Southampton Institute
have developed a range of innovative approaches in this area. Amongst them is an ongoing research
project designed to measure the studentsd experience: The Learner Experience and Achievement
Project (LEAP). With three surveys between 2001 and 2003, the LEAP survey produced 3 years of
trend analysis data. The main yndings of the LEAP survey relating to the yrst year experience and,
more importantly, the project outcomes that emerged from it, outlined below. Many of the surveyds
questions have now been incorporated into the Instituteés new annual student questionnaire: the
Student Experience Satisfaction Survey.

Findings illustrated issues of: the intensiveness of induction, the lack of on-going support for

skills and a need to build on peer support (Lim, 2001/2). A new student support infrastructure was
implemented on the basis of these yndings. Continued evaluation of the student experience found
that students were reporting a lack of conydence in a range of skills (LEAP, 2002/3). Activities
were designed to be embedded in the curriculum to support the transition into Higher Education and
beyond under the banner of Personal Development Planning (PDP).

Although a more integrated structure evolved, attitudes were slower to change. The prevailing
deycit models in higher education (Dearing, 1997) had 6foggedo our vision as to how to empower
the repexive interaction (Schon, 1983) at the heart of the learning process. This paper presents a new
model of a élearning conversation6 approach.

This work in progress seeks the views and experiences of colleagues in an international context in
order to further collective understanding.
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During the last 10 years we have noticed a dramatic decrease in the mathematical skills for our new
yrst-year students. This prompted us to do something. First, the courses in mathematics were changed
in order to better adjust to student prior knowledge, but still form a solid ground for studies in other
science subjects. This also included an increased us of analytical methods which are trained using

the software package MatLabE. When the new course in mathematics had run for 2 years we took

the next step, integrating mathematics with chemistry. This was done at the same time as the whole
curriculum for the 4.5 year programme was changed. First, during the three yrst periods (one full

year is four periods) of the yrst year the students take just two courses in parallel, mathematics and
chemistry.



The new course in chemistry includes several disciplines, Inorganic, Organic, Physical, Analytical

and Biochemistry. Teachers from all disciplines are involved in the teaching in the new course. The
plenary lectures (once a week) and the lectures (twice a week) are all lead by professors. Teachers are
also available for consultation once a week. Involved are also teachers in mathematics even if they not
active take part in the teaching.

The integration between the courses in mathematics and chemistry includes

A Mathematical concepts needed in chemistry are always introduced in the mathematical course before
they are needed in chemistry

A In mathematics examples from chemistry are used when appropriate

A Several projects are run where teachers from both subjects are involved, e.g. in kinetics

A Several laboratory assignments include a mathematical part as e.g. calculating a spectrum using a
program the students have written in MatLab. This is done under the supervision of the teachers in
mathematics. In the chemical lab the results are then veriyed by measurements.
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The presentation will include fundamentals and benchmarks in retention, as well as retention myths.
Recent annual analysis of 2003-04 results of the Student Satisfaction Inventory in the US and Canada
will be presented. The presentation will focus on four pieces of the firetention puzzleo: institutional
assessment, student assessments, program enhancements, and student interventions. The session ends
with an explanation of how an institution might explore partnering with Noel-Levitz to achieve their
special goals to improve the quality of student life and learning.
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A plethora of programmes and structures have provided higher education institutions and their
students with varying degrees of success when it comes to helping the yrst year student transition
from a pre university to a campus life. Signiycant research substantiates the variety and complexity of
transition based programmes and the value that these add to the yrst year experience.

The University of Auckland introduced an intensely personalized and individualized transition
programme for its annual intake of new students. Based on voluntary association cohorts of between
six and twelve freshers mentored or guided by a senior student, orientation and transition has been
fide-massiyedo, and hopefully de-mystiyed.

The key principles of the programme are an extension of a fiStudent Life Commissiono made up of
senior academics, student representatives and senior administrators of the university that set itself the
goal of improving the student experience. Several of the Commissionés recommendations have driven
this adventurous approach to personalizing support and assistance during the yrst six weeks of a new
studentds life on a large campus.

This paper discusses the fiuni-guideo project, analyses data from responses provided by both

the freshers and the mentors, assesses successes and shortcomings, and provides insight into the
individual needs of students. It also examines how institutional planning intersects with student needs,
and explores the dynamic of small group orientation and transition in comparison to a mass action
programme which was run at the same time. The paper also sets a framework for a dstudent life focuso
that is currently being rolled out. Findings and comments from both the success and shortcomings

of this programme are moulding the programme for 2004, providing a challenging nexus between
ideology, intention, and outcome.
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The session will be divided into three parts. Part | of this presentation will be to introduce cutting-
edge thinking appearing in the North American psychology literature about the developmental
changes associated with the transition to adulthood. The signiycance of this new conceptualization
merits our attention as we plan programming, housing, academic support centers, etc., aimed at
facilitating student success. In particular, theorists and reseachers have remarked that the transition to
adulthood is lengthening, resulting in a protracted period of fino longer adolescent, not quite grown-
up.0 That this is so is supported by research conducted at the presentersd home institution. Based on
the shift in thinking about student development, speciyc suggestions (Part Il) for institutional



accommodation and the implications necessitated by, for example, studentsé continued dependence on
their parents, will be discussed relative to the yrst-year of college. Care will be taken to solicit input
and feedback (Part 111) from audience members via a cultural awareness that many potential models
of a successful transition to adulthood are extant.
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We will share our experiences working with faculty to develop team taught interdisciplinary courses
that address issues of diversity and democracy and are speciycally directed toward the yrst year
student. We will discuss some of the problems that professors and staff members have becoming
filearnerso in this setting with their colleagues. We will talk about the good things and bad things that
have happened and share actions taken to address difyculties. A list of readings and an explanation
of the Bildner New Jersey Campus Diversity Initiative, which supports this faculty development
workshop, will also be provided.
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Through out the United States, institutions of higher learning are being forced to be more efycient

in matters of yscal responsibility, while at the same time being accountable for student success. For
example, the Texas Higher Education Coordinating Board in its iClosing The Gaps by 20150 report
realizes that by 2008 Texas will be a minority majority state and thus the stateds own economic
success is depended on how it can improve graduation rates among minority students. As a result, the
coordinating board is making universities and colleges accountable for such goals.

This proposed presentation is intended to show how to integrate learning community programs in to
institutional effectiveness plans while highlighting theory put forth by Dr. Vincent Tinto in his article,
fiTaking Student Retention Seriouslyo. The key to student success is properly coordinating a studentos
overall learning experience, which includes, direct faculty involvement, proper advisement and the
creation of the internalization of student empowerment

A successful FYE or LC Program should create a yve-year plan that coordinates with goals of
institutional effectiveness which are connected to state and federal funding, such as in the area of
student retention. A successful plan creates a proper learning environment by making the program
a Center of Student Excellence that is inclusive, catering to academics, work place learning and
developmental students.

The presentation will include a CD that lays out a plan that intertwines a learning community program
into the overall effectiveness of an institution and includes video clips of students engaging in the
learning process and testimonials. The CD presentation is used to promote learning communities
(which include FYE) to students in transition, administrators, and educational organizations.

Finally, the presentation will challenge the audience to existentially question whether current faculty
goals and institutional plans, repect the values of unique student populations.
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Our presentation will begin with a brief introduction of our Title V Grant award, our target student
population, and the program that was created to best assist these students. We then discuss the basis of
our program, the timeline, who the designers were, and what is accomplished during the yrst stage of
the program.

We will move on to exploring the various parts of the FastForward to Academic Success program
which includes: computer literacy skills, college admission and scholarships, time management,
ynancial management, study skills, learning styles, career exploration, and, placement exam
workshops. The placement exam workshops are crucial for the success of our students once they are
at the university. These exams are used to determine whether students need to go through a year of
remediation before beginning college credit courses in math and English. Students not passing these
placement tests are put into remedial classes which do not count for university credit. If students do
not pass these remedial courses, they will be disenrolled from the California State University system.
It is crucial for our targeted students to get an early start on these placement tests, pass them and be
able to begin university credit courses at the start of their academic careers.

As part of the FastForward program, pre and post technology surveys were given to the students as
well as pre and post placement exams. The data gathered will show that the program is accomplishing
its goal of helping underrepresented high school seniors make it to their yrst year.
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This presentation focuses on the experiences of students participating in a two-year pilot program in
Service Learning in the Humanities at Saint Anselm College.

The rationale for the pilot emanates from the Collegeds mission fito offer students access to an
educational process which will encourage them to lead lives that are both creative and generouse
[and] to challenge resourcefully both personal and social problems.o (Saint Anselm College Catalog.
P. 6) Moreover, in the Humanities program, service learning provides and opportunity for students fito
confront& questions of value, moral choice, and the real signiycance of human life.0 (Saint Anselm
College Catalog. P. 99)

The service learning option provides students with a venue for connecting the world of ideas with the
realities of society including moral and social issues. In addition, though service learning students
have greater potential for academic success. Course material becomes more relevant since students
apply course concepts to their experience in service learning. Moreover, the more engaged a student is
in a course, college, or community, the more likely a student will persist through four years of college.

The pilot program involved establishing service learning goals for the program and identifying

and visiting service learning sites in the community. Students spent twenty hours per semester at a
site, maintained a journal of the service learning experience as related to the assigned readings, and
composed two yve-page papers synthesizing the service learning experience with the course content.
Students attended three study groups, allowing for discussion of critical issues surfacing from the
service learning experience. Humanities seminars allowed for the integration of topics related to
service learning into the course content.

Discussions beneyted both American and international students as shared experiences in service
learning bridged cultural differences and fostered cultural awareness. Student experiences varied as
some students participated for two years at the same site or at difference sites. Others participated
only during the yrst year or the second year either at the same or different sites.

Communication with site coordinators plays a vital role in the service learning option of a course.
Their involvement and commitment contribute to the success of service learning as a course option.
Interviews with students resulted in identifying varying degrees of engagement in the course, college,
and community.
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This session will focus on the impacts of an academically oriented yrst-year seminar and its role in the
reform of the entire general education program at Montana State University. The session will include
an interactive workshop on seminar teaching strategies.

The fiCollege Seminar,0 developed in 1996, incorporated a common syllabus of challenging readings
and fostered lively collaboration among faculty instructors from many disciplines. Taught by tenured
faculty, it gained a reputation as a challenging and exciting academic experience for students and
faculty alike. In 1999, a group of faculty who worked together on the seminar initiated a project

to reform the universityés core curriculum. With two grants from the William and Flora Hewlett
Foundation and support from the university, faculty from across campus conducted a four-year project
to revise the general education curriculum. A new core curriculum, ACORE 2.0,0 will be implemented
as a requirement for all students Fall Semester 2004. Among the revisions are new requirements

for a yrst-year seminar, courses in diversity and research, and a requirement that CORE 2.0 courses
incorporate active learning and assessment.

In its entirety, CORE 2.0 echoes the objectives of the College Seminar, establishing a multi-
disciplinary foundation of reading, thinking and communication skills and provides a quality yrst and
second year academic experience.

Documenting course impacts on students and faculty was essential for the curricular reform. This
session will address strategies for assessment, including longitudinal data on student perceptions of
critical thinking, communication skills and diverse perspectives, as well as evidence that teaching the
course impacts faculty perceptions of yrst-year students, affects teaching in other courses, and creates
a sense of community among faculty from different disciplines.
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Barry Universityts School of Adult and Continuing Educationds (ACE) Intake and Orientation
Processes are successful tools in the recruitment and retention of its students.

Prospective students attend a group information session. The group format is not only an efycient use
of time and resources, but it allows for standardization of program information and most importantly,
creates a supportive environment which allays the fears of the returning adult students. The ACE
intake sessions provide fione-stop shoppingo whereby students have access to ynancial aid, registrar
and student account personnel in one location. The schedule of upcoming information sessions is part
of the marketing packet and the contact information sheet students complete at the start of the session
allows assessment of marketing strategies. The yrst portion of each session is for general information.
During the second half, advisors answer individual questions and assist students with the application
and registration.

A two-hour orientation session is held for beginning students at the start of each term. The orientation
is conducted by an academic advisor and a faculty member. The agenda consists of a campus tour,
information on purchasing books, expectations for the yrst night of class along with a review of the
academic calendar and policies and procedures. Students also become acquainted with University
resources and are introduced to various University personnel.

ORI 202 Introduction to the College Experience is a nine-week orientation class designed speciycally
for yrst-year adult students. Upon completion of the course, students understand how college credits
are earned; have an individual program matrix; know the academic rules and policies; understand
adult development and learning theory and the critical learning process; interpret the requirements

of speciyc courses from their syllabus; identify and locate learning resources; apply successfully

the principles of study and time management; understand the principles of career planning; and can
perform basic computer operations.
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Students of color continue to perceive their college experience and environment differently than
White students (Watson, Terrell, Wright et al 2002). At Saint Maryds College, the freshman year
focuses intentionally on the intellectual and social concerns that affect Asian Paciyc American,

Black and Latino students. Unique to colleges and universities nationwide, SMC houses full-time
coordinators for Black, Asian Paciyc American and Latino students who are responsible for the
development, implementation and assessment of services and programs that support the academic
and social integration, achievement and persistence of the Collegeds traditional undergraduate Asian
American, Paciyc Islander students, Black and Latino students who represents approximately 30% of
the undergraduate student population. Their responsibilities include on-going academic advisement,
teaching the College Survival 101 freshmen course, co-management of the High Potential Student
Program, and provision of retention programs such as the annual Welcome Receptions and students of
color Graduation Celebrations.

This session focuses on the collaborative efforts implemented by Admissions and the Ofyce of
Academic Advising to enhance the college-student yt, avoid stereotypical attitudes and expectations,
incorporate positive norms and behaviors from past communities; most importantly, improve overall
retention in the yrst-year of college; for some, in the yrst weeks or even days upon enrollment. This
session will describe our dynamic and innovative programs: Fall Preview Day, Honors Overnight;
FAM (Family of Advisees and Mentors); Sistads, Brotherds, MAPAS (a mentoring program for Asian
Paciyc American students), Hermanas Unidas, and the Lasallian Youth Ministry.

Research on minority student retention (Covington, 1998; Light, 2001, Gardner, 2001) has guided
our approach in producing the retention outcomes we seek. Our graduate interns, products of our
developmental programs, aspire to pursue advanced degrees in student development, public policy
and teaching in higher education to raise awareness of diversity and multiculturalism in higher
education.
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Kingsborough Community College has partnered with six community colleges in a National Study
conducted by the Manpower Development Research Corporation titled, Opening Doors: Studentso
Perspectives on Juggling Work, Family, and College.

Unique for Kingsborough Community College is the successful collaboration of the ofyces of
Academic and Student Affairs in the linking of core courses and student supportive services in the
development of a Learning Community. This conference presentation, conducted by the Provost and
Dean of Academic Programs, and the Interim Dean for Student Affairs, will present the structuring
model, issues and challenges in creating the linkages, discussion of the development of a sense of
community among commuter students in the yrst year, and preliminary yndings of assessments of the
study.

Community colleges offer economically-disadvantaged students opportunities to increase their
earnings and improve their familyés overall economic well-being by enhancing their marketable job
skills with advanced education and training. Yet many people who could beneyt from community
college programs either do not enroll or drop out before completing their coursework. This study uses
information gathered in focus groups at Kingsborough Community College and yve other community
colleges from current, former, and potential students (many of them single parents) to explore
institutional and personal access and retention issues they face as they seek a workable balance of
college, work, and family responsibilities. The focus group yndings have important implications for
the community colleges, employers, and policymakers who work with these nontraditional students.

A Focus group participants identiyed stable child care; personal support from family members, peers,
and college faculty and staff; and accommodating employers as leading factors inpuencing their
ability to stay in college, complete their programs of study within expected time frames, or enroll in
the yrst place. Expanding on-campus support services and introducing new course formats that offer
modularized or short-term training options with more pexible schedules may lower these barriers and
enable students to complete courses more quickly.

A Although the direct costs of tuition and books are signiycant factors in the ability of low-wage
students to attend community colleges, focus group participants emphasized that lost wages from
having to reduce work hours strongly inpuenced their ability to afford college. College administrators
and policymakers may want to consider offering new forms of ynancial aid that help low-wage
working students meet direct education-related costs as well as replace lost income.

A With regard to community college institutional supports, focus group participants who were able to
take advantage of academic and personal counseling and pexible on-campus child care (that offered
extended hours of coverage and could accommodate both infants and older children) described these
services as enormously valuable. Other students, however, either were not able to avail themselves of
these services, were unaware that the services existed, or were unsure whether they would be eligible



for them. In addition to expanding the availability of these supports, colleges may want to increase
their outreach and marketing efforts.

A Students participating in the focus groups reported that they had difyculty accessing work-based
safety net programs such as Food Stamps, Medicaid, Earned Income Credits, Section 8 housing
vouchers, and child care subsidies. Because these programs can provide key supports for work and
education, colleges could improve studentst access to them by developing partnerships with public
agencies and community-based organizations.

The Opening Doors Learning Community project has been made possible through the ynancial
support of the Annie E. Casey, Ford, William and Flora Hewlett, Joyce, KnowledgeWorks, Lumina
Foundation for Education, MetLife, Charles Stewart Mott, and Smith Richardson Foundations.
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In the UK, there has been a policy shift, which argues for increasing the numbers of people who go
into HE. The aim of the governmentts policy is to see 50% of 18 year olds entering HE. This has

had consequences on the cultures of universities, as this widening participation means more yrst
generation students entering universities, as well as students from diverse backgrounds. Alongside
widening participation comes greater risk of student attrition. The University of Teesside, which is
know as Gthe opportunity universityd, has had a commitment to widening participation for some time,
and as many of our students are at risk of attrition we have also been thinking about retention issues.
The Retention Team at the University of Teesside are currently involved in a research project funded
by the European Social Fund, which is exploring the reasons why students leave, and strategies

to help them continue and succeed with their studies. This research is multi method, including:
questionnaires with yrst year students, focus group and individual interviews with students who stay;
and telephone interviews with students who have left. We are also evaluating via these students, and
through liaison with staff, various strategies that have been implemented around the university to
address student attrition.

This paper will report on this study, focusing on what students are saying about their decisions to stay

or to leave and exploring what strategies they think make a difference.
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In the fall of 2002, a team of four counselors provided targeted interventions to students in the yrst
semester of six Humber programs. Each counselor was assigned to speciyc program(s) and provided
support to these students through drop-in appointments, class visits and email and/or telephone
contact. Interventions with students included:

Personalized Learning Plan: In the second week of classes, counselors delivered a Personalized
Learning Plan to each student. This report provided speciyc details about Humber support services in
areas where students indicated, via the Partners in Education Inventory, they could beneyt from help.
Counselors outlined the academic and counseling services available to them as well as details about
each counselords appointment times.

Entry Email: In mid-September, each counselor sent an email alert to students who indicated they
needed help developing various academic skills. The email provided information about relevant
learning workshops offered by the Counseling Department;

Mid-Term Personalized Learning Plan: At mid-semester, counselors delivered the Mid-Term
Personalized Learning Plan. This report provided speciyc details about support service areas students
indicated, via the Student Experience Inventory, they could use help with and wished to access;
Mid-Term Handout: Delivered to students by counselors at mid-term, this handout outlined points
that students should consider if they were worried about their mid-term grades; Mid-Term Email/
Telephone Intervention: In November, counselors emailed or telephoned students who indicated, via
their fiLeave Scoreo drawn from the SEI, they were strongly considering withdrawing from Humber.
These two methods of contact were used to ask students about their second-semester intentions and to
discuss program options or other issues that might be helpful to them in their planning.

Counselors indicated that the vast majority of students contacted throughout the project reacted
positively to the interventions. They did not sense that students perceived the interventions as
intrusive and in only one of email messages collected did a student indicate a preference for no
further contact. Emails from students also clearly indicated that many appreciated the concern for
student success demonstrated by the institution. Moreover, some email messages clearly showed the
interventions provided students with a valuable opportunity to connect with counselors for help or
assistance. In addition, an impact analysis in the second semester showed that attrition in this group
was reduced by 50%.
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Arcadia University (formerly Beaver College) has a long history emphasizing the importance of
international experience. Many students from around the country study abroad via the Center for
Education Abroad. Over 70% of yrst-year Arcadia students travel to Great Britain during spring

break.

Campus discussions about internationalization led to the idea that international experience might be
better integrated in studentsé academic lives if they were to BEGIN their academic careers abroad,
rather than waiting until later in their academic careers. Instead of bringing their American college
experience to another culture, it was thought that bringing their international experience back to the
US could enliven and enrich their educational experience, as well as the rest of the campus.

The result of these discussions was the First Year Study Abroad Initiative. Entering students are
offered the opportunity to study in London for the yrst semester. Criteria for selection included strong
academic potential. Sixty students comprised the yrst group. Students lived in two separate self-
contained residences. They cooked for themselves. They attended courses at City University and
London College of Fashion. Out of concern that they not fall behind their peers in General Education
requirements, and to provide students with support from home, two faculty members from Arcadia
University accompanied the students and taught several sections of English Composition. Permanent
staff in the London ofyce provided additional administrative and academic support.

Assessment of the program is ongoing. The program chair spent a week in London with the

students and administered surveys and conducted interviews with each student. Surveys were also
administered to students in the USA. Preliminary results indicate high student satisfaction and some
very intriguing differences between the London students and their USA counterparts. For example,
while London students felt they had lots of free time, they reported that they worked for signiycantly
more hours on their academic work, compared to USA students.

The presentation will focus on the structure of the program, support for students, and assessment.
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The TWU Orientation Committee is comprised of representatives from Academic Advising, Housing,
Admissions, Student Records, Student Development, and Student Life. This group meets bi-monthly
to discuss the vision of orientation and to ensure everyone affected by orientation are all aware of

the details of the program. Ités a group effort to ensure the success of the program. The committee
meets after each APR to evaluate the program and make improvements for the next session. Close
relationships have formed between Student Development (who facilitate orientation) and ITS,
Conference Services, Food Service, and many others. This relationship has enabled the program to
be more effective for our potential students. Freshman Orientation is a three part program designed
to help new students with their transition to campus. Part One - Academic Planning and Registration
(APR) This yrst step in orientation is designed to introduce students and families to the unique
educational experience TWU has to offer. They meet other students, faculty, administrators and staff,
learn about academic programs, admissions procedures, ynancial aid, housing and meal plans, as well
as the many services, facilities, recreational and cultural activities. Other activities include placement
tests, touring the campus, meeting with an academic advisor, registering for classes, and becoming
acquainted with campus life. Part Two - Pioneer Camp This second step is scheduled the week before
classes begin in the fall. Pioneer Camp, a community-based orientation, explores TWU beyond
academic possibilities. During this 5-day program, students discover all sorts of resources that enable
them to have a successful college experience. Part Three - University 1011 This third step is a one
hour credit bearing course designed to equip freshman students with the knowledge and tools they
need to make a successful transition to college level learning.
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With Vincent Tintods work revealing the signiycance of students making connections with important
members of the campus community and the short time (2-4 weeks) allotted to new student
assimilation by the campus community, it became clear that it was important for Rowan University to
improve its retention rates with freshman.

With a relatively competitive entering freshman class (less than 1/2 of applicants admitted), the
existence of a freshman seminar (Rowan Seminar) and a modest yrst to second year retention rate of
83%, a campus planning initiative established the goal of yrst to second year retention of 90% within
the next yve years.

The Other First Year Experience was adopted by the Division of Student Affairs as their opportunity
to improve services to students and to create an intentional series of programs for new students.
Beginning with the creation of all-freshman residence halls, an earlier move-in date than returning
students, development of Welcome Week as an extended class identity and community building
program, incorporation of several mentoring programs, living/learning programs, focused student life
programming and a freshman leadership training program, many new fion-rampso were created in
order to help freshman assimilate into the new community and culture they encountered upon arrival.

The programs have been continuously evaluated and improved in order to maximize the ability of the
campus community to increase the connections of students to Rowan and this, in turn, has led to an
increase in retention rates from their yrst year to their second year of college.

This presentation will highlight these initiatives in detail with samples of literature and outcomes as
available and as appropriate.
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The workshop will be highly engaging and interactive, providing a chance for participants to listen to
music, analyze lyrics in small groups, share techniques for capitalizing on the culture, and even write
their own rhymes. The opening section will provide the historical context for understanding hip-
hop culture, using the presentersd own rhymes and video clips. After sharing their perceptions of the
culture, participants will listen to various songs and engage in a critical hermeneutic analysis of these
texts, leading to a discussion of how to better understand the culture and its positive impact on young
people. The presenter and participants will collaboratively exchange ideas for incorporating hip-hop
culture in the classroom as a vehicle for addressing course content. Finally, webll all take a risk and
do some lyric writing and sharing.
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According to the one of national surveys by the Japanese Association of Private College and
Universities, more than 80% of institutions participated in the survey and reported that they have
some kind of FYE programs and other 10% are planning to have it and this trend has just spurred in
the last decade. Although there is large variation in the programs and practices among institutions in
the name of FYE programs, it is safe to say that universities and colleges in Japan are now taking the
welfare of their yrst-year students seriously as the counterparts of American and Australian Higher
Education Institutions (HEIS) are.

Two possible factors will explain this movement. The yrst is because almost half of the age cohort
now enrolls in universities and colleges in Japan, the academic, psychological and social backgrounds
of the yrst-year students are becoming more and more diverse. The faculty is very concerned with
the lack of academic preparation as well as lack of lowering motivation to learn among entering
students. Those yrst-year students who are not well prepared and without the clear purpose to study
are most likely not to survive at the university. Secondly since the number of young people eligible
to attend a college is dramatically declining in Japan, all universities and colleges are competing for
students each other. This means each HEI is forced to do every measure to keep its students until they
graduate. Many faculty members recognize the freshmen year is critical to retain students although
FYE program alone cannot guarantee for students to graduate after four or yve years later. As noted
early there are many variations among FYE programs in Japan and this implies not all programs

are either effective or systematic. Among them we introduce one of the effective and systematic
endeavors at an institution where one of us is teaching with details to some degree.
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I will introduce the course by asking session participants to brainstorm the terms - children and

war. From these lists, | propose to introduce the yrst-year seminar, Children In War that investigates
childrends and young adultsd experiences with fiwaro. Please note that this term is not limited to civil
or global conpicts but also includes the war on poverty, drugs, etc. From this point, | will set out the
goals for the course and discuss with participants the needs that yrst-year students face academically,
socially, and personally in this critical year. From this point, I intend to provide avenues to meet
these goals and how these goals work towards providing students with skills and strategies to become
successful in college. (Also, I will discuss my role as advisor to students who are not declaring a
major.) Since the course is interdisciplinary, students can transfer many of the skills and strategies
acquired to other courses. | will have available student work, presentations, materials, poetry,

and other projects done over the years | have taught the course. | can provide copies of some of
materials to participants. My presentation will be on PowerPoint so that | can provide good visual
representations of the course. | will provide for a question and response time.
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This presentation will begin with a rationale for creating a learning community-based SB/FYE at
community colleges. Beneyts of the model, including assessment results, will be included. After
laying this foundation, the ihow-todso will be discussed. Topics to be covered include laying the
groundwork (determining goals and outcomes, research, creating by-in on campus, etc.), building a
team, creating an identity, recruitment, curriculum development, staff development, and evaluation/
assessment. The presentation will end with fikeys to success,0 and an open forum for discussion.
Presentation method: PowerPoint
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A well-documented academic performance gap exists between majority and minority students in
higher education. This difference appears largest for minority students attending predominately white
institutions. Historically, students of color have lower graduation rates, higher attrition rates and more
reports of academic difyculty when compare with their majority counterparts. Many intuitions of
higher education offer social and academic support and remediation services intended to help under-
performing minority student excel. Many of these efforts in the public system have had little overall
success.

Some authors, notably Pascarella, Sedaleck, Steel, Terenzini, and Tinto believe that non-cognitive
factors play an equally important role in the success of students of color in higher education. The
non-cognitive factors that these and other authors discuss include, but are not limited to, stereotype
threat, positive self concept, academic self esteem, integration into the academic and social
environment, ability to deal with racism, ability to communicate with majority students, faculty and
staff, and ability to create long term goals.

Our comprehensive student support program is based on these non-cognitive factors. Our program
does address

cognitive factors but the bulk of our interventions are designed to address non-cognitive factors. Our
program addresses

these non-cognitive factors through a structured system of proactive interventions including
mandatory requirements,

yrst-year seminar, social/cultural programming, intrusive advising and counseling, mentoring
relationships, academic and

social support networks, and monitoring and early intervention.

Our outcomes with students of color over the past three years have been good. First-year retention
rates average

91% compared to approximately 43.5% for students of color attending our institution and 74% for all
students attending our institution. Students of color in our program averaged second-year retention
rates of 86%. Average third-year retention rates will be available this summer.
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Following two task force reports during the 19906s, the President of Illinois Wesleyan University
exhorted the university to adopt an orientation schedule that repected its growing reputation as a
nationally raked university, while preparing students for a re-centered student life. Led by a faculty
member newly installed as Dean, the Division of Student Affairs undertook to study the feasibility of
creating a new model of orientation.

The previous model had been in existence for over forty years. It required students to attend one of
yve overnight sessions focused primarily on course selection. A small study group formed within the
Division of Student Affairs

investigated the viability of changing the orientation model to one occurring in the week before
classes start. This group determined that such a change would be possible once on-line registration
went live in the fall of 1999. In the meantime, it prepared a pilot program for fall 1998. The group
created this pilot as a template that could evolve over time.

After evaluating this pilot program carefully through surveys and focus groups, the Division proposed
that a campus-wide committee plan for implementation of a new orientation model for fall 1999
called Fall Festival. The new model included some existing elements, but sought fuller partnerships
between Student Affairs, Academic Affairs, and Athletics.

Fall Festival has now been in operation for yve years. Though we have inevitably made several
missteps along the way, the new model has led to greater faculty involvement, better deynition

of parentsd roles, improved collaboration with the Athletic Department, higher levels of student
satisfaction as measured through the Student Satisfaction Inventory, and improved yrst-year retention
rates for 1/2 the cost of the previous model. Recently, template pexibility has allowed us to focus on
campus issues of sustainability and diversity.
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Since Freshman Connections (FC) began in 1997, disqualiycation, probation, retention, and
graduation rates of new students have dramatically improved (e.g., the second-year retention rate
alone has risen from 68.3% to 80.1%). After summarizing research data tracing results to FC, we
will provide a short history of how our concept of filearning communitieso has adapted from fishared
classeso to fishared goalso and how this change has lessened the administrative complexity of the
program. Speciycally, we will note that fishared classeso have given way to an emphasis on what
Ernest Pascarella and his research partners have called the 19 good practices for fostering studentso
development (e.g., student-faculty contact, active learning, prompt feedback, cooperation among
students). Next we will explain how we balance overall programming with empowering individual
planning by our 10 learning teams, a balance point that evolved rather than was deyned at the start.
We will also note the role of technology in building a fidigital umbrellao around teams. In the process,
participants will hear about the overall structure of the program (i.e., 10 teams each with 350 students
and 10 faculty/advisors/residence life staff/student mentors). Participants will hear about training
for team captains, choosing the Common Reader, and preparing for the bookés author visit. We

will also discuss ideas once thought relevant (but ones we have since grown beyond) and areas for
improvement we would like to implement in the future. After six years supported by grant monies,
Freshman Connections is now an established line item in the university budget. We will document
that process, which marks a major development point in FCos history. Finally, many assume that
with an 80% second-year retention rate, improvements should come more slowly. We will discuss
that topic with participants and then hear ideas from them about designing an even more ambitious
assessment program.
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Do you know that you have an A.Q. as well as an 1.Q.? Your 1.Q. is suppose to indicate how smart
you are. The point to be made is that A.Q. (Affective Quotient) is just as important as 1.Q.

As human beings we function out of two domains, rather than one Domain as implied by Western
culture. Western culture focuses on the Cognitive domain via verbal and logical intelligence. This is
signiycant because it illustrates that other forms of intelligence as well as the Affective domain has
been eliminated. Consequently, thousands of individuals may be left out of or have limited access to
the education.



This session will discuss the relationship between the Cognitive domain and the Affective

domain. Participants will be apprised of the power of the Affective domain, after which, they will

be administered the Murphy Inventory to ensure audience involvement. The Murphy Inventory
measures Self-Concept, Locus of Control, Need-to-Achieve (drive-expectation), Stimulation-Seeking
(curiosity), and Attitude (positive-negative). The results of the Murphy Inventory determine ones AQ.

Participants will be divided into small groups to discuss results of their AQ and to discover how AQ
may be used in their environment. They will learn how to develop an Affective proyle to be used
in their Setting, i.e. advising session, counseling session, or evaluation session. Likewise, they will
see how AQ may be used with selected groups such as student-athletes, minority students, yrst-year
students, and students with disabilities.

78
Issues Faced by Non School-Leaver Students in Their Transition to University

Tanya Kantanis

Coordinator

Monash University

+61 3 9905 2814
tanya.kantanis@adm.monash.edu.au

The yrst-year, undergraduate experience has been long recognized as being problematic. Student
homogeneity is a thing of the past; mass education and lifelong learning have created a very

diverse student population and led to a wider range of difyculties faced by students upon university
commencement. Well-meaning attempts to address issues of transition to university by using a 6one
size yts allo template have not proved successful in arresting student attrition as the needs of sizeable,
speciyc cohorts of students, for example, the ever-increasing numbers of students who are non school-
leaver, rural, international, etc. are neither recognized fully nor addressed.

Institutions intending to tackle seriously the complex issues affecting the yrst-year, undergraduate
experience in order to improve student satisfaction and retention need to have a sound appreciation
of their own student demographics to facilitate the development of strategies that will better meet
studentso speciyc needs and lead to a better yt with the institution.

This paper, based on the yndings of focus group discussions with non school-leaver students
conducted in 2002, and utilizing the statistical services of the University and research in the yeld,
attempts to provide improved understanding of the yrst-year, undergraduate experience of non school-
leaver students by focusing on the student évoiced. What emerges very clearly is that in their transition
to university non school-leaver students not only have to negotiate many of the same issues as those
faced by school-leaver students but also a host of other issues that compound the transition dilemmas
experienced by these students. Moreover, improved retention outcomes for non school-leaver students
are contingent on a two-pronged approach: institutional practices that accommodate this discrete
cohort, and for the students themselves to acknowledge that they are not immune from transition
challenges when entering university.
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THIS ISNOT A COMMERCIAL PRESENTATION. Since 1979, ACT, Inc. has conducted six
national surveys of academic advising. While the surveys themselves have been useful to monitor
the yeld of academic advising and to serve as benchmarking data for campus advising practices,
this presentation will extend the use of the data by matching institutional responses with data on
yrst-to-second-year retention and degree completion rates collected via ACT6s Institutional Data
Questionnaire (IDQ). Speciycally, the respondents to the advising survey will be broken down into
comparative groups by type (public or private), degree status (two- and four-year) and selectivity
(selective - traditional - liberal/open). Each of these comparative groups will be further sub-divided
into three categories: 1) institutions where the yrst-to-second year retention rate and the degree
completion rate are in the upper 25% of the distribution (high performers); 2) institutions where
both rates fall between 25% and 75% of the distribution (moderate performers); and 3) institutions
where both rates fall in the lower 25% of the distribution (low performers). Comparisons of the high,
moderate, and low performers will focus on four major areas: 1) Overall campus practices such as
policy statement, organizational models, program evaluation, coordination, and use of technology.
2) Practices in faculty advising with a speciyc emphasis on coordination, training, assessment, and
recognition. 3) Practices in advising ofyces with a focus on staff ratios, ofyce responsibilities,
assessment of programs, information sources, and training. 4) A comparison of the achievement

of NACADAUs eight goals for quality advising and 12 effectiveness variables. It is hoped that this
research, while it cannot conclusively prove a direct relationship between advising and retention,
will extend the body of knowledge by identifying practices that are more likely to be in place at
institutions with exemplary retention and degree completion rates.
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Supporting the yrst year experience and the transition into higher education is a key factor in student
motivation, enabling students to achieve their potential and in widening access and retaining students.



As part of an integrated approach to student support, the University of Manchester, United Kingdom,
recognizes the valuable contribution peer support programmes make to enhance the yrst year
experience. This institutional session will share the experience and practices of developing wide
spread peer support schemes.

For over a decade the University of Manchester has pioneered peer support and guidance projects
within academic departments. Two deynite models of student to student support have emerged: Peer
Assisted Study Sessions (PASS) which concentrates on studentsé academic and personal development
(adapted from Supplemental Instruction, originally developed in the USA at the University of
Missouri, Kansas City in 1975) and peer mentoring, where the emphasis is on induction and pastoral
support.

Both schemes are aimed at enabling students (particularly yrst years) to better integrate into higher
education, whilst supporting skills development and student-centered learning. The schemes are
supplemental to academic tutoring and operate on a voluntary basis, running as group support,
learning sessions and social activity.

Peer support has been effective for many students in bridging the gap, assisting with understanding
of traditionally difycult courses, building self-esteem and conydence and development of learning
strategies.

For the institution it has proved to be a cost-effective method of raising performance and reducing
student wastage rates. The mentors/leaders are able to provide regular and ongoing feedback to
the academic on how course content is being received and what students are ynding difycult to
understand.

Signiycant research has also identiyed the beneyts to the volunteer student leaders/mentors in their
skills development and employability as well as increase in their own academic performance.

Perhaps, one of the major successes of such schemes has been in creating partnerships across the
institution to further develop a fertile learning community.
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The presentation will outline the needs identiycation, service and program planning, pilot
development and implementation, and the eventual evolving of the model of academic support that
addresses the unique needs of provisionally accepted freshman students at the University of Pittsburgh
at Bradford. The issues pertaining to academic success and the ensuing program decisions that help to



attract students to utilize the Academic Success Center and to encourage their academic persistence
will be explored. The partnerships formed between students, faculty, and staff in carrying out his
process and their engagement in complementary programs that also optimize their opportunities for
student success will be included.

The philosophical foundation on which the centerds new or revised programs and services rest and

the rationale for the mission statement form the underpinnings of the creation of the unique program
to service provisional freshmen. the evaluation process set up to measure the centerés programs and
services outcomes will be described as well as the implications of those outcomes for future service
planning and development. The presentation will conclude with a brief description of plans for the
future...ie.the last two years of the yve year plan the director initiated to achieve the mandated goal set
in 2000.
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Growing out of a Freshman Year Success program that is now in its seventh year, a learning
community initiative conducted at the University of Alabama at Birmingham combines a focus on
critical thinking with supplemental online instruction conducted through WebCT. In the initiative,
which has received two rounds of grant funding, student cohorts are paired in a University 101 class
and a freshman English class. Tnis pairing has resulted in a synergistic focus on critical reading,
critical writing, and critical thinking. The classroom interaction between the U101/freshman English
learning communities is extended by means of WebCT. Our presentation will consist of three parts.
The programés administrator will provide a description of the learning communities design and
institutional implementation. Next we will provide a description of the classroom activities of one
of the initiativeds learning communities. Finally, we will provide an online demonstration of some
of the web-based supplemental exercises that were used in the classroom. Data will be presented

to demonstrate the programds effectiveness. Handouts will include the outline of the presentation,
which will be conducted in Power Point. Materials from the presentation will also be available on the
presenterds web site.
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Cooking up just the right menu of nutritional academic entrees for yrst-year students can be a culinary
challenge! The University of Cincinnati McMicken College of Arts & Scienceso statistics show our
recipe is increasing our studentsd persistence and academic progress. The University of Cincinnati is
an urban, research I university with an annual enrollment of approximately 33,000 students. The UC
class of 2003-2004 yrst year retention rate is 71.5%. Returning A&S students who participated in
freshman seminars re-enrolled at 74%, and 79% of learning community participants returned to the
college.

The McMicken College of Arts & Sciences is the largest of UCos sixteen undergraduate colleges with
an average freshman enrollment of 900 to 1100 each year. The yrst-year experience college program
encompasses nine ingredients, three are mandatory and the remaining six are offered § la carte for
student selection.

Components are:

1) academic adviser assignment at the time of conyrmation

2) mandatory new student orientation

3) mandatory individualized advising each quarter

4) academic workshop attendance required winter quarter if
grade point average below 2.0

5) autumn transition to university course including peer
mentors

6) freshman seminars taught each quarter with tenured
faculty and small class enroliments

7) numerous learning communities

8) academic early warning faculty/adviser partnership

9) spring declaration of major course

Academic adviser assignment is early, upon conyrmation of intent to attend UC. This provides

the student a contract person to call/email with all questions. This no questions unanswered recipe

is a true appetite enhancer and expedites a seamless transition to the university. All mandatory
components are enforced by registration restrictions each quarter with all others being offered as self
selected, but advisor encouraged, options. First year programming does make a difference in student
success!
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This presentation will primarily focus on how stress can impact academic success and what we can
do, as professionals working with students, to prevent the student from being negatively affected
by it. Students experience a tremendous amount of stress due to the uncertainties, responsibilities,
and challenges they are faced with when they enter college. Stress is a reality of every day life and
freshmen may not have the support

or coping mechanisms to deal with it effectively If students are not able to deal with the pressures
and stressors of college they can develop mental, physical, social, and emotional problems that will
signiycantly have an impact on his/her academic success.

Stress can consume students and impair their cognitive ability and judgment, thus resulting in
failure or burnout. As professionals in the yeld of education, we can beneyt from becoming more
aware of how well our students are coping with the stress in their lives and learn ways to help them
manage it. This presentation will take into consideration many different aspects of their behavior
and environment that can cause or help reduce stress in their lives. It will focus on speciyc facets
of stress and how it could lead to academic failure. Assessment forms, handouts and a power point
presentation will be used. In addition, relaxation techniques and tips that can be taught to college
students to help them cope more effectively with the stressors in their lives will be introduced.
Techniques will be explained and demonstrated. Group participation will be encouraged to practice
and learn the techniques. Some techniques will include guided imagery, deep muscle relaxation, deep
breathing, and progressive relaxation.
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Drawing on the work of developmental theorists, we establish that the transition to college and
exposure to diversity provides conditions for new learning and development to occur. This is based
on three assumptions: First, student unfamiliarity with norms, values, and expectations predominate
and can cause disequilibrium or transitional trauma. Second, college adjustment (like student
development) occurs along these multiple dimensions: Academic (or cognitive), social, personal-
emotional, and sense of new afyliation with the institution. Third, students are establishing



interdependenced®learning to manage their time, money, and new and old relationships. This period
of instability establishes new opportunities for growth.

Results show the top concern on studentsé minds are paying for college (ynances) and keeping up
with school work (academics) at orientation. By the second year, students still report substantial
concern but less difyculty than predicted. Those who make it into the second year actually do much
better than they expected. However, students report more difyculty than expected in ynding academic
help when needed, feeling comfortable in their new living environment, and making new friends. This
suggests students have more difyculty than expected with the personal-emotional and help-seeking
aspects of college adjustment. These results vary by racial/ethnic group. Moreover, studentsd pre-
college experiences with diversity reveal a lack of preparation for intergroup relations and comfort

in their new environments. Racial tension in a college environment can affect every form of college
adjustment for speciyc racial/ethnic groups.

Results highlight the need to make the most of the transition experience as an opportunity to learn.
Moreover, diversity is not a fiside issueo but an important aspect of studentso college adjustment. It
suggests we need to be cognizant of the challenges students face to make the most of their learning,
but also develop comfort zones for integrating this learning inside and outside of the classroom.
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This interactive workshop empowers a person to take charge of their own actions in order to generate
a more positive atmosphere. It can be used proactively to set the tone for a productive environment or
be employed to boost morale in any tense setting and at minimum, get people to start improving their
own approach before addressing the larger issues in the workplace.

The elements highlighted in this workshop are attitude, curiosity (problem-solving techniques), and
enthusiasm. Looking at attitude will directly tell how a person will approach the problem and how
open he/she will be to ynding a solution. Choosing the right attitude is the yrst step for confronting
any challenge. Curiosity by asking questions allows a person to examine their problems from a fresh
perspective in order to work out a solution. The curiosity activity provokes the participant to reframe
their initial concern in a variety of ways for the purpose of generating information that may have
been overlooked. The ynal element for conquering daily challenges may be the most important one
T enthusiasm. The participants are reminded to evoke their initial passion for their job, giving them
the motivation they need to persevere and overcome their difyculties.



Bringing all this together, the participants can choose to make a daily groan into something positive.
This promotes a proactive versus reactive approach by having participants plan to make a change.
The most important part of the strategy is identifying one action that the participant can do TODAY
to reach their goal. The basic principles form the acronym AACEO so that it is easy for the participants
to remember the next time they have a groan at work. In addition, I include ideas for applications of
these standards in their work setting so they can have an on-going effort and reminder of utilizing
these elements.
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Our presentation will begin with a brief introduction to Saint Leo University and how the concept
of infusing core values was born in 1997, due in part to incoming president Arthur F. Kirk, who
envisioned Saint Leo as a university of individuals, united by values and dedicated to a student-
centered teaching mission. With Dr. Kirkés guidance, six core values were identiyed; excellence,
integrity, community, respect, personal development, and responsible stewardship. A decision was
then made to incorporate and infuse them into the general education curriculum, followed by other
departments.



We will then discuss how the administration and faculty upgraded the general education programs
with three goals in mind; 1) to provide students with an understanding of the universityts Benedictine
values and Catholic tradition, 2) to integrate learning between general education and majors, and 3) to
introduce students to an understanding of the knowledge needed to succeed in college and in life-long
learning.

Assessment will show the operationalization of these values, the research method used, the data
analysis and the outcome results of this research. We will show the degree to which the core values
have made an impact on our students in their daily lives and have instilled in them a sense of
community.

Finally, we will discuss our upcoming freshman book titled, Fusions: Integrating Values in Secondary
Education. This book contains past and present information about Saint Leo, as well as many
activities that integrate the core values in the general education program. Handouts and copies of the
presentation will also be provided for each participant.
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fiFirst Year in Yonsei (www.yonsei.ac.kr/fresh/fye)o is a web based academic advising program that
delivers timely information in a user friendly manner. A series of procedures and events that freshman
students go through is not much varied, and the information students seek at certain time is likely to
be the same. Students can easily ynd such information at fiFirst Year in Yonseio since it is organized
by month. In addition, starting students can quickly observe what is ahead of them in college. Since it
is a program for the yrst year students, fiFirst Year in Yonseio is supplemented with a career planning
guide and study tips.



The students who tested the service told us that it was very useful because it allowed them to be
independent academic planners. There are tasks that students should do at certain times in order to
succeed in college. Schools utilize many channels to inform them, but there are always students who
miss important tasks because they were not properly informed. However fiFirst Year in Yonseio is
accessible at any times and guides them through the jungle of academia with timely tips and proper
advising. There is a list of items that they should do in each page, and each item is a clickable link
that leads the students to detailed information.

fiFirst Year in Yonseio started its operation recently and it is premature to say that it effectively
meets studentés needs. College students are becoming savvier with computers, and the Internet is
their primary information source and communication tool. It is critical to utilize the Internet as an
academic advising tool because it is what they are familiar with. The Internet obviously should be
fully experimented for academic advising in order to keep up with changing students.
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ARETAIN: Flexing the Muscles of Academic Advising to Improve Freshman to Sophomore
Year Retentiono addresses Kent State Universityds creative advising initiative concentrating on yrst-
year studentso transition. This session will include background information on the University, the
history and structure of RETAIN, research and theories supporting the program, the goals of the
RETAIN program, current initiatives, and assessment of the program.

The presenter will discuss, in detail, demographics, RETAIN (Retention Advising Initiative) history
and structure. In the midst of budget cutbacks, the Board of Trustees at Kent State University
approved the funding of seven new academic advising positions in six different colleges with a
centralized unit coordinating.

Current research on academic advising and retention is used to create a foundation and rationale for
the development of the program, drawing from yndings of Vincent Tinto, Joseph Cuseo and others, to
understand the importance of retention and the role of advising in retention.

The goals and purpose of the program will be shared. RETAIN was developed to support academic
and social integration by assisting yrst-year students in making a connection to the university.
Advisors engage in developmental and intrusive advising and outreach strategies to increase
awareness of pertinent advising information. Another focus is the fimajor changero population,
RETAIN Advisers are trained to offer additional assistance in this arena.



The current initiatives utilized with yrst-year students, with handouts for session participants, will
be examined. Interventions will be broken into three primary categories: Resources and Referrals,
Transition/Adjustment Assistance, and Programming. Outcomes of each will be reviewed.

Current assessment activities are outlined with a report on results to date.

Participants will be challenged to identify strategies to implement at their institution to increase
involvement with yrst-year students. The session will conclude with questions and information
sharing.
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This session will introduce participants to the Multicultural Awareness Project for Institutional
Transformation (MAP IT), which adapts James Banks and Associatesd (2001) Diversity Within Unity
to postsecondary education. The session will begin by addressing the rationale for why attention

to multicultural issues is important to enhancing learning and retention among yrst-year students.
Recent research documents the value of diversity in educational settings. (An extensive bibliography
will be provided as a session handout.) However, recruiting a diverse student body is not enough.

It is imperative to assess the organizational climate in order to determine institutional commitment

to providing learning spaces that are conducive to the success of all students. Many yrst-year
students who drop out of college do so for nonacademic reasons (i.e., despite being in good academic
standing). It is imperative that institutions create environments that are welcoming to students from
populations that are traditionally underserved within higher education. Retaining a diverse student
body beneyts all students at the institution. The presenter will show a brief clip from the ylm
Welcome (available free of charge/downloadable from: www.gen.umn.edu/research/ctad) to illustrate
the importance of addressing a wide range of multicultural perspectives in order to improve student
retention.

The next segment of the presentation will provide a brief presentation of the theoretical foundation
for this work, which is based on Banks6 (1994; 1997) yve dimensions of multicultural education: (a)
content integration, (b) knowledge construction, (c) prejudice reduction, (d) equity pedagogy, and (e)
empowering school culture. Through examples the presenter will relate this theoretical framework
directly to working with yrst-year students.

The focus of the presentation will then shift to a description of the institutional initiative, the
Multicultural Awareness Project for Institutional Transformation (MAP IT). MAP IT expands upon
the project undertaken by Banks and his colleagues by deyning diversity more broadly to include
issues of religion, gender, sexual orientation, social class, age, and disability, in addition to race,



ethnicity, culture, and home language. MAP IT includes ten guiding principles and four assessment
tools that measure responses to multicultural issues in academic setting among students, faculty and
instructional staff, student services personnel, and administrators. The Student Form of MAP IT

has been used in the spring to assess yrst-year students perceptions of their multicultural learning
experiences. The MAP IT report will be provided as a session handout. The remainder of the session
will be devoted to questions and discussion of how MAP IT can be implemented in postsecondary
settings to promote multicultural awareness and enhance educational experiences for students from
diverse backgrounds.
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This presentation will highlight two yrst-year learning communities with a required service learning
component designed in partnership by Chandler-Gilbert Community College (CGCC) and Arizona
State University East (ASUE) for yrst-year students in transition.

fiTeachers Today and Tomorrowo (T3), designed in conjunction with ASUE and CGCC advisement,
recruiting, student services, and scheduling programs, ofycially began in the fall of 2002 with

the launch of a yrst-year learning community. In the fall, the students are enrolled in a block of
classes that integrates the yrst semester of First-Year Composition, Introduction to Education and
PowerPoint. During the spring, the students take the second semester of First-Year Composition,
Cultural Diversity in Education, and Internet/\Web. The literature, ylms, and research topics chosen
for these prospective teachers are driven by the content of the education courses. The students conduct
research over the Internet and design an Electronic Teacher Education Portfolio using FrontPage. The
PowerPoint presentations are given on the research students have conducted and shared with the class.
Students complete their 50 hours of service learning in local K-12 classrooms.

Originally designed in 1997, also in collaboration with ASUE and CGCC advisement, recruiting,
student services, and scheduling, fiCreating Community in a Changing Worldo is a yrst-year learning
community that integrates First-Year Composition with Contemporary U.S. Film and Literature

in the fall and First-Year Composition and World Literature in the spring. The theme of fiCreating
Community in a Changing Worldo encourages students to think throughout the year about themselves
as members of various diverse local communities as well as members of a diverse global community.
Students read, write, research, complete service learning activities related to this theme, then
showcase their best work in their electronic portfolios.
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Several prominent national reports highlight the need to increase the number of students pursuing
careers in science, mathematics, engineering, and technology (SMET. To meet this need, the Science
and Technology Residential College (STRC) at Central Michigan University (CMU) was begun to
promote the academic success and retention of residents pursuing such careers. This program, now
in its yfth year, admits approximately 160 residents a year on the basis of area of interest, ethnicity,
gender, and geographic origins.

A variety of academic and social programs connect residents with their academic majors, faculty, and
fellow majors. Sponsored academic programs include priority registration, supplemental instruction,
study groups, faculty seminars, research nights, faculty-student dinners, and yeld trips. Social
programs include picnics, service projects, faculty-student volleyball games, science yction movie
nights, science bowl, and an awards banquet. In order to get the most out of the STRC experience,
residents are required to sign a contract committing them to see a department faculty advisor each
semester, to participate in a minimum number of academic and social activities each semester, and to
enroll in a minimum of six science, math, or technology credits per semester.

Assessment data indicate that our academic and social programs are fostering academic success.
Compared to the general CMU population, residents as a whole: 1)have higher persistence rates, 2)
sign SMET majors at more than double the rate of the general population, 3)attempt and pass more
classes semester, and 4)have higher GPAds despite rigorous coursework. Trends 3 + 4 become more
pronounced with class standing.

These yndings are signiycant given that the STRC is not an Honors College. Incoming residents

have ACT scores and high school GPAds similar to that of the general CMU population. Despite
challenging coursework in mathematics, chemistry, physics, and other science classes, STRC
residents are succeeding academically. Caring faculty, effective programming, and receptive residents
make this living-learning experience worth emulating at other institutions.
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Contextualizing the personal and the scholarly for yrst-year students can be done within the
framework of residential living. The University of Hawaii at Manoa Department of Residential
Life has partnered with both a learning community and the libraryés information literacy instruction
program. This partnership has a goal of teaching the basics of scholarly research and information
seeking and evaluation skills.

Students in the learning community enroll in a foundational course providing an arena for students
to identify a practical, community-based research problem that engages the personal interests of
students while requiring that students apply the standard elements of the research process to provide
solutions to a firealo problem. Students must gain an understanding of the knowledge discourse

of their problem, develop a hypothesis representing a possible solution, and design and implement
a methodology that demonstrates their solution is viable. Students are required to articulate their
research through a fiwork in progresso oral presentation subject to peer review, a written research
article, and a public poster session for their scholarly community. Finally, these same students
become participants in the fiVillage Libraryo.

The Village Library is based within the residential community and is designed to yrst provide an
arena for the application of student research, and then to provide an opportunity to assess that research
through observation of the actual application.

This Program tackles the issue of what yrst-year students need to know to become successful college
students. It helps answer the question, fiwhat is knowledge for?0 If students understand how the
scholarly community creates knowledge, they can better engage that community. They learn the
content of various disciplines and become engaged participants in the core processes by which that
content is created. Additionally, in their work with the Village Library, the yrst-year students are
given the opportunity to actually fipracticed what they have learned.

Professor Margit Misangyi Watts, Director of First Year Programs and Interim Director of Residential
Life, and Randy Burke Hensley, Public Services Librarian will present their conceptual framework
and pedagogical approaches. They will discuss their experiences with student achievement of
learning outcomes and engage a discussion of the challenges of teaching yrst-year students how to do
research, and how to relate the personal to the scholarly.
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The session will open with a brief exercise asking participants to list their assumptions about studentsd
intellectual and cocurricular life.

This will be followed by a discussion of several cognitive theorists including Harvey, Hunt and
Schroeder, Perry, King and Kitchener, and Baxter-Magolda. Theory related to identity development
and psychosocial tasks (Chickering and Reisser, Erikson, etc. will also be included.

The program will conclude with participants responding case studies of typical yrst year activities and
suggesting ways to evaluate them through the previously reviewed theory.
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This presentation will focus on yndings from the 2003 Your First College Year administration in our
college, the College of Health & Human Services. Data gleaned from the survey will be illuminated,
and inferences about our student body will be summarized.



Especially signiycant, the statistical analyses of the data from the 2003 administration of the YFCY
indicated that students in our college who exempliyed higher involvement in spirituality and those
who were involved in physical activity, for the most part, did better academically. Our interpretation
of these yndings illuminates some special inferences about our students. That is, that they seek to ynd
meaning in their lives (spirituality), and that they seek a well-rounded lifestyle (including physical
activity). An attempt was made to weave these aspects into our Freshman Connect program. These
interventions hopefully will render greater satisfaction with the yrst-year experience and increased
retention rates.

These yndings integrated into a freshman retention initiative already in use in our college entitled:
Freshman Connect, which was designed to enhance yrst year studentsé connections with faculty,
peers, and the academic unit/environment. Currently, there is not a great deal of research regarding
integration of spirituality or physical activity into retention initiatives. This presentation will generate
some implications for current practice and future research.
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Recent research indicates that among the nationally increasing population of non-traditional students,
there is a growing sentiment that they are in school to get their credentials and to get out. The focus
of these students seems to be on the vocational aspect of higher education rather than the community-
oriented or intellectual beneyts of college life. This situation presents a challenge for liberal arts
education the focus of which is enriching the intellectual life of the individual and enhancing the
individualts sense of civic responsibility through the foundational formation of an allegiance with a
college community. How can undergraduate colleges build a sense of community within individuals
whose personal agenda may not be inclusive of this goal?

This is important because the literature also indicates that the degree to which students are engaged in
the college community affects their persistence in college. At the same time, the challenges that non-

traditional students face constitute increased risks to the studentés successful completion of the college
degree.



For example the nontraditional students may be older, married or a single parent, ynancially
independent, working part-time or full time, and may have other dependent family members. Clearly,
non-traditional students are less likely than traditional college student to have time for campus life
activities. Yet, developing a sense of community is essential to the development of intellectual and
civic values. Therefore, institutionally we must be even more intentional in developing ways to
engage students in the college in order for them to develop a sense of community.

In this presentation, we will present initiatives to develop a sense of community through mission-
related planning, programming, and assessment at an historic northeastern college, with a highly
non-traditional student population (50%. We will speciycally discuss orientation programs and the use
of collaborative learning communities that consider the needs of non-traditional students. Ongoing
assessment will be discussed as an evaluative tool in identifying student needs and in program
development.
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Since 1999, The University of Texas at EI Paso (UTEP) has offered both a three-credit hour yrst-
year seminar and learning communities. Designed to increase studentst opportunities for academic
success, the seminar, UNIV 1301, is taught by faculty and staff from many academic disciplines.
Section themes vary by instructor, but all work to strengthen studentsd academic performance,
enhance essential academic skills, and increase interaction with faculty and other students. Learning
communities are offered for all entering students and for pre-majors in science and engineering
(CircLES Program), law, education, and nursing; honors students; and developmental students. Many
learning communities include UNIV 1301.

UNIV 1301 is designed differently than the discipline-speciyc courses most instructors teach.
Teaching in learning communities can also be challenging to instructors used to stand-alone classes.
Therefore, instructors receive support to assist them with teaching in these new ways. First,
instructors attend professional development workshops that incorporate fiBest Practices,0 syllabus
development, integration of UNIV 1301 into learning communities, and team-teaching strategies.
The workshops also introduce instructors to basic pedagogical reform for the yrst-year student.
Second, instructors are assigned student peer leaders who are part of the seminar instructional team.
To prepare for their instructional roles, peer leaders attend the Student Leadership Institute, which
provides training in areas such as leadership theories and professional boundaries. Third, highly
interactive web-based modules on time management, lecture note taking, exam preparation, and
effective annotation®designed at UTEP for UNIV 1301are available for all seminar instructors.
These modules provide a pexible way for instructors to incorporate study skills in their curriculum,
and a stimulating means for students to practice key academic success skills.

This session discusses UTEPGs general approach to professional development for yrst-year seminar
and learning community instructional teams, examines the development procedure for the on-line
skills modules, and demonstrates the modules.

98
Best Practices for Adult Students in the First Year

Patricia LaBahn

Associate Dean for Student Affairs
Barry University

(305)899-3300
plabahn@mail.barry.edu

Ellen Scarborough

Assistant Dean for Student Affairs
Barry University

(305) 899-3300
plabahn@mail.barry.edu




The proven success of Barry Universityés School of Adult and Continuing Education which serves
over 2,600 enrolled students is attributable to the program features that repect the best practices for
adult students in the yrst year. Classes are scheduled in the evenings and on weekends at convenient
locations throughout Florida. Classes are taught by instructors who are practitioners in the discipline
they teach and who understand adult learners. Preferred instructional techniques adhere to the
principles of andragogy whereby the instructor is seen as a facilitator who weaves studentso real-

life experiences into the fabric of the lessons. The term structure allows students to qualify for

the maximum ynancial aid while at the same time maintaining a reasonable course load. Distance
learning options are available.

Additionally, ACE affords students fione-stop shoppingo whereby they can get assistance from all
University ofyce for example, advising, ynancial aid, registrar and student account services in one
location. Each student is assigned a full-time professional academic advisor who is available during
the day-time as well as early evening. Students are seen on an appointment basis to minimize time
lost at work. As well, all students have the opportunity to earn credits through the assessment of prior
learning including challenge examinations. A wide range of academic and student support services
are available in all locations during hours convenient for adults.

Adult learners continue to be a growing segment in higher education. As successful as the ACE
program is, other institutions may have program modiycations for adults from which all could beneyt.
This roundtable will provide an opportunity for interested colleges and universities to discuss and
share accommodations beneycial to the adult learner.
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The roundtable discussion will delve into issues surrounding college and university advertising

on campuses, speciycally in relation to the yrst-year experience. Studentso perceptions and beliefs
are largely formed from the media and social norms that envelop them in their environment. This
roundtable discussion will probe session attendees into critically examining their institutions
deyciencies and adequacies in relation to effective and respectful use of advertising. Facilitation of
this roundtable discussion will highlight and deyne the sociological terminology expressed within
social norms and will investigate the differing approaches taken by institutions in their advertising
regulations and policies. Evidence of controversial advertising materials will be presented from the
University of Massachusetts Dartmouth campus from the 2003-2004 academic year. Facilitation
will include techniques used to educate and counter inappropriate advertising by campus groups and
organizations from within the University of Massachusetts Dartmouth community. This roundtable
discussion will foster associations and initiatives between institutions and create afyliations between
college and university educators on an international level. Being cognizant of campus media and its
effects on students will certainly assist in shaping the student development process speciyc to yrst-



year needs and concerns. This is an incredible opportunity for educators from across the globe to
get together to discuss pressing issues facing campuses regarding media and advertising techniques
such as fishock valueo advertising that can often be offensive and oppressive to the student body and
educators alike.
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Roundtable discussions will begin with a general overview of retention risk factors facing students

in their freshman year. We will also introduce factors that increase the retention of this student
population. We will provide participants with the opportunity to talk openly about what they think
freshman should know to be successful. We will brainstorm about an ideal program that has no
budgetary restrictions. In the second half, we will get back to reality and face the actual priorities that
can be provided on a shoestring budget. At the end of the roundtable discussion, participants will be
highly encouraged to put strategies discussed into practice at their respective college campuses.
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Kettering University is a yve-year cooperative education university with four engineering disciplines
as its primary offerings. With business and applied sciences as the only alternatives, one would
expect the entering students to have common interests and focused abilities toward the sciences and
mathematics. The preparation that was found was not sufycient for students to meet the classroom
requirements. A Freshman Faculty Forum was organized by faculty and populated by faculty to ynd
ways to attack this problem. The organization of the group and its mission will be discussed, as

will some of the concerns expressed by the members. Feedback from traditional universities and
other technical schools is desired so common problems can be addressed and innovative alternatives
proposed. Since we have such limited offerings, are we seeing a cross-section of all students or is our
view skewed by our limits? What has been tried or should be tried to get a more uniform student






















































