MEANING AND SPIRITUALITY IN
THE LIVES OF COLLEGE FACULTY:

A Study
of Values,
Authenticity,
and

Stress

By
Alexander W. Astin and Helen S. Astin

with the assistance of

Anthony L. Antonio, John Astin, and Christine M. Cress

HIGHER EDUCATION RESEARCH INSTITUTE
UNIVERSITY OF CALIFORNIA, LOS ANGELES

NovEMBER, 1999






Table of Contents

BACKGROUND OF THE STUDY
METHOD
MAJOR FINDINGS
Spirituality and Meaning
EXPRESSIONS OF SPIRITUALITY
MEANING AND PURPOSE
OBSTACLES TO SPIRITUAL DEVELOPMENT
FACILITATORS OF SPIRITUAL DEVELOPMENT
Value Conflicts
Personal Authenticity
Sources of Stress
TIME PRESSURES
COMPETITION BETWEEN WORK AND FAMILY LIFE
RESEARCH AND PUBLICATION
ADMINISTRATIVE RESPONSIBILITIES
STUDENTS AND TEACHING
TENURE AND THE PEER REVIEW PROCESS
COLLEAGUES AS A SOURCE OF STRESS
INSTITUTIONAL CONTEXT/CLIMATE
EFFECTS OF STRESS
COPING WITH STRESS

Sources of Renewal

SUMMARY AND CONCLUSIONS
NEXT STEPS IN RESEARCH
FURTHER WORK ON SPIRITUALITY IN HIGHER EDUCATION

APPENDIX

10
10
11
12
14
18
18
20
21
22
23
24
25
26
27
27

29

31
33
35
37



Acknowledgements

This study was funded by the Fetzer Institute.\We would like to
thank Tony Chambers, project officer, for his continuous sup-
port of this effort. We would also like to thank Jennifer Lind-
holm, Mary Rabb, and Erin Wright for their assistance with
tape transcriptions and their insightful observations about the
data and findings. Our thanks also to Elaine Ikeda for assisting
us with some of the interviews.



BACKGROUND OF THE STUDY

“Institutions are projections of what goes on in the human heart.”

—Parker Palmer, To Know As We Are Known

A movement is emerging in higher education in which many academics find
themselves actively searching for meaning and trying to discover ways to make
their lives and their institutions more whole. This quest reflects a growing con-
cern with recovering spirituality and meaning in American society more gen-
erally. Because of the broad formative roles that colleges and universities play in
our society, higher education represents a critical focal point for responding to
this quest.

To facilitate and encourage higher education’s participation in this effort,
during the past three years the Fetzer Institute has brought more than 80 schol-
ars, students, and educational leaders to the Institute to participate in an
extended series of dialogues about issues of spirituality, authenticity, meaning,
wholeness, and self-renewal in higher education. These dialogues explored a
variety of issues related to the following questions:

a How do we achieve a greater sense of community, spirituality, and
shared purpose in higher education? Where are the opportunities for
renewal for individuals and for institutions as a whole?

a What are the causes of some of the divisions and fragmentation expe-
rienced by many academics in their institutional and personal lives?

1 What does it mean to be authentic, both in the classroom and in our
dealings with colleagues?

» What are the disconnections higher education is experiencing within
and in relation to the larger society?

For many academics, “spirituality”” can be a loaded word, especially if it
conjures up notions of sectarian religious indoctrination, mythology, supersti-
tion, and the like. But the sense in which we have used this term in the Fetzer
dialogues is much different and much broader, encompassing the individual’s
sense of self, sense of mission and purpose in life, and the personal meaning that
one makes out of one’s work. We believe that, in applying such a definition,
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each person will view his or her spirituality in a unique way. For some aca-
demics, conventional religious beliefs may indeed help to form part of the core
of their spirituality; for others, such beliefs may play little or no part. How one
defines his or her spirituality or, if your prefer, sense of meaning and purpose
in life, is not the issue. The important point is that academia has for far too long
encouraged us to lead fragmented and inauthentic lives, where we act either as
if we are not spiritual beings, or as if our spiritual side is irrelevant to our voca-
tion or work. Under these conditions, our work becomes divorced from our
most deeply felt values, and we hesitate to discuss issues of meaning, purpose,
authenticity, wholeness, and fragmentation with our colleagues. At the same
time, we likewise discourage our students from engaging these same issues
among themselves and with us.

We recognize that our difficulties in achieving a greater sense of whole-
ness and spirituality in higher education have been exacerbated by many com-
peting values: the need to secure adequate resources versus the need to preserve
institutional autonomy and academic freedom; the commitment to advance the
frontiers of knowledge versus the commitment to educate students well and to
serve the community; the commitment to academic excellence versus the com-
mitment to educational opportunity and equity; the quest for individual pro-
fessional achievement and recognition versus the desire to nurture and sustain
an intellectual community. In recent years these conflicts have been intensified
by declining resources and public pressures for greater “accountability” and, at
a more personal level, by the divisions and tensions that often emerge between
family and work.

These stresses and tensions have serious implications for the academic
community, not only for those faculty and staff whose lives have become
increasingly fragmented and disconnected, but also for their students.

In an effort to deepen our understanding of these issues, the Fetzer Insti-
tute contracted with UCLA’s Higher Education Research Institute in the Fall
of 1997 to conduct an in depth study of college and university faculty at a
diverse sample of colleges and universities. The principal aim of the study was
to explore the role of meaning and spirituality in faculty life by engaging a rep-
resentative sample of faculty in a series of personal interviews that focussed on
issues of purpose, authenticity, wholeness, fragmentation, and stress in their per-
sonal and work lives. This report summarizes the major findings that emerged
from these interviews and presents a series of recommendations for further
inquiry into this increasingly important topic.



METHOD

During the Winter and Spring quarters of the 1997-98 academic year staff of
the Higher Education Research Institute at University of California, Los Ange-
les interviewed seventy faculty from four California colleges and universities.
The four diverse institutions included a comprehensive state university; a tradi-
tional public research university; a second research university with undergrad-
uate education organized on a “collegiate” model; and a religiously affiliated
private college.

About 200 faculty were identified as potential participants (about 50 from
each institution). The faculty at each institution were selected from five depart-
mental divisions: Life Sciences; Social Sciences; Physical Sciences; Arts and
Humanities; and Professional schools. Faculty at each institution were identi-
fied through institutional Web Sites or telephone directories. Interviewees were
oversampled at each institution to insure that there would be about 20 faculty
who would be available and willing to be interviewed during the period of
time we had designated for data collection. Although nearly all names were
selected randomly, in a few cases a special effort was made to select women and
minorities from departments where women and faculty of color are underrep-
resented (e.g., Engineering, Mathematics, Physics).

Letters of invitation (see Appendix) were mailed to the selected faculty at
each institution. Interviewees were subsequently followed up by telephone or
e-mail to inquire about their willingness to participate and to schedule an
interview time. Overall very few faculty declined to be interviewed in three
of the institutions. The sole exception was the traditional research university,
where 14 of the 50 faculty who were e-mailed said that they did not have the
time to be interviewed.

The interviewed faculty were equally divided between men and women.
With respect to academic rank, there were 33 Full Professors, 20 Associate Pro-
fessors, and 17 Assistant Professors. The distribution of interviewed faculty by
division was as follows: 2 from Fine Arts, 13 from the Humanities, 14 from the
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Life Sciences, 9 from the Physical Sciences, 20 from the Social Sciences, and 12
from Professional Schools.

Interviews took place at a variety of locations with the vast majority being
conducted at the faculty member’s office. Nonetheless some interviews were
conducted in other locations, including restaurants and the waiting room of a
hospital. The topics discussed in the interviews covered four major areas:

4 Demographic information;

a Work and other life priorities (e.g., how faculty prioritize the various
demands on their time and energy); sources of stress; ways of replenish-
ing themselves;

a Areas of possible conflict between personal values and institutional val-
ues and practices, including issues of personal authenticity; and

a The role of spirituality in the faculty member’s life: how it is experi-
enced, how it is nourished. (see Appendix for a more detailed descrip-
tion of areas covered in interviews)

Most interviews lasted one hour. At the end of the interview faculty were
also invited to e-mail or write to share any additional comments or reflections.
However, very few additional comments or responses were received subsequent
to the interviews.

The interviews were conducted by the two principal investigators, one
consultant (a psychologist), and three advanced graduate students. All inter-
views (except 3) were tape recorded and transcribed, and the narrative data
were thematically coded under the major subheads covered in the interview
and reported here.



MAJOR FINDINGS

“Spirituality means deep connections with people.”
“Spiritual release. ..gives meaning to life; it gives meaning to what we do.”

—faculty interviewees

All interviewers were impressed by the richness of the raw data obtained in
most interview sessions. The research team’s first major task, therefore, was to
devise a system for organizing and synthesizing the information into a coher-
ent form. A series of debriefing and brainstorming sessions was held during
which the interviewers suggested various taxonomic approaches to organizing
the information and summarizing the results. Next, five of the interviewers
independently wrote reports in which the major findings from his/her inter-
views were synthesized and summarized, together with appropriate verbatim
quotes to illustrate various points and conclusions. Six such reports! were pre-
pared and submitted to one of us (AWA) for the development of the first draft
of the final report of results.What follows is a revised and edited version of that
overall summary. The findings will be summarized under the following broad
headings: Spirituality and Meaning, Value Conflicts, Authenticity, and Sources
of Stress.

Spirituality and Meaning

Questions about spirituality generated a tremendous diversity of responses.
Some faculty members viewed their entire professional life as an expression of
their spirituality, whereas others had difficulty finding any connection between
their spiritual and work lives. A few others simply did not see themselves as
spiritual beings. Some of this latter group found it easier to talk instead about
“meaning” in their work lives.

As one might expect from academicians, a number of respondents would
ask for an explanation or definition of “spirituality” before attempting to
explain the role of spirituality in their personal lives or work. Since many
faculty associate spirituality with organized religion, they would initially

1 The sixth report was written by Jennifer Lindholm, a graduate student, who was also involved with the tran-
scriptions of some of the interviews.
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respond with something like “I’m not very religious.” When we assured them
that we had no specific definition of the term, or when we inquired as to what
about their work gives them a sense of purpose and meaning, most faculty were
able to respond.

In this section we will illustrate some of the many ways in which faculty
members express their spirituality and find meaning in their work, and then
discuss some of the facilitators and obstacles to the expression of spirituality
that they encountered at their institutions.

EXPRESSIONS OF SPIRITUALITY

Many faculty, especially (but not exclusively) in the research universities, saw
their research as a medium either for expressing their spirituality or for finding
meaning in their professional lives. Many other respondents saw their work
with students as a spiritual activity. Still others expressed their sense of spiritu-
ality in church activities, community service work, or even child rearing.

The largest number of faculty members found spiritual expression in their
work with students. Not surprisingly, these kinds of responses were more com-
mon in the private liberal arts college. Some typical examples:

“I just consider spirituality not just organized reli-
gion...[it’s] a sense of connectedness with other human beings
... Teaching provides me with a kind of spiritual sense of
connectedness.”

“And so all of my spirituality, which 1 believe is fairly
strong and fairly deep, comes across in one-on-one interactions.
That I treat my students exactly like they want to be treated, |
think is part of the spiritual experience for students and for me
that they are no less a person than | am...To be a mentor is part
of that spiritual experience for them, because some of them are
not religious, but that doesn’t make it any less important for
them. And for those who are religious...l need to be there for
them at a different level and | need to be there as a religious
guide...a spiritual guide for them when they have questions.”

“Teaching is more than a job. It is a service and a voca-
tion...I'm fulfilled if 1 can give something to the community.”

“[Spirituality comes from making students]...more lively,
self-aware citizens of the world.”
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Following are some typical examples of the many ways in which faculty
members expressed their spirituality through their scholarly work:

“I don’t know what greater respect | could pay to a cre-
ator than to be so interested in the world that lives. | have had
members of my church up in a tree looking at the stars on a
camping trip! And then I carry out my studies and my interest
here at my job and I’m still in awe of the same thing and so if
there’s any spirituality, then | guess I’'m exercising it to some
degree when | see the biological world as being amazing and
beautiful and I’'m very fortunate to be studying its parts and
pieces and learning about it.

“The universe is full of these great mysteries and the
human mind is one of them and I’'m getting paid to investigate
that. It’s just incredibly exciting in that way. It’s almost a kind of
spiritual thing. I mean, I'm an atheist, but the universe is out
there and it works according to a set of laws and my beliefs in
the lawfulness of nature you could say is in some way compara-
ble to being with God. “

“You get in a certain setting and see something as sim-
ple as a cheetah running or birds skimming across the water
and you say, ‘this is just amazing, this fantastic thing that |
am witnessing.”

“In terms of spirituality...it means deep connections with
people, emotional connections. It means the ability to reflect.
I find, actually, spirituality in science which is kind of a con-
nection. It’s the search for the truth.”

“I think to me, when the work is interesting, that there
is—I don’t think [something necessarily] spiritual, but there is a
sense of losing yourself in the work, which is close to spiritual,
which | like.”

“There is a spiritual element that | am seeing more now...
it's embodied by something that is going on with the Luther
King public education program [l helped design]. It has caught
the public’s imagination. It was heavy to participate in that
because we had touched the public at a spiritual level”
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Several faculty members expressed their sense of spirituality as occurring
simultaneously in their work with students and their research:

“I’m spiritual defined in a very broad sense. Awestruck is
probably a more appropriate term...What nature is and what
we are presented in the universe. It’s feelings of awe that can
become one part of spirituality. And the awe goes in all direc-
tions. The awe of the intricacies by which nature has arranged
for elementary particles to form matter and that’s always, |
think, always driven me as a scientist...feelings of amazement,
of course, are accompanied by excitement about learning... The
challenge is to try to give students a glimpse of the awe that one
can have.”

“I have very strong values that people shouldn’t just take
up space on earth and that they should contribute to society.
And | think educating the populous is a tremendously valuable
job and doing research is valuable as well. So I’'m doing at least
two things that are very valuable.”

A number of other faculty members see their spirituality strictly in terms
of service or social activism:

“The issue with spirituality for me...took place with a
group of women that I work with...The second part of spiri-
tuality comes out of both having been on the civil rights proj-
ect and also work that I’'ve done about the role the church plays
in African American women’s lives.”

“My spirituality is renewed at a service that | lead...at a
retirement home and | do that service in the early morning and
then run over to my normal church and do the service there...I
don’t know what they’re getting spiritually. Many of them who
come, | think, actually are getting something spiritually, but
most of them are getting a religious or spiritual renewal because
there’s somebody there who cares.WWe go and we hug, we talk
and hand shake and we have a church service.”

“I believe that God works through each of us...and each
of us are here to help each other. Each of us in our own way;,
then, serve the other...Spiritual release...gives the meaning to
life. It gives the meaning to what we do.”
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A professor at one of the research universities saw his research specifically
as a form of service:

“As far [back] as I can tell, I was interested in being an
astronomer—certainly as soon as | knew what an astronomer
was—and | have always wanted to make a contribution toward
an advancement of the human race, which in my very prosaic
point of view means increasing the base of knowledge, intellec-
tual exploration as well as space exploration.”

One interesting aspect of our discussions of spirituality is that nearly all
respondents focused on external “good works” involved with teaching,
research, social activism, and community service. Only a few discussed spiritu-
ality in terms of “inner” development. One such faculty member, for example,
expressed her spirituality through a Buddhist meditation group in which she
was a regular participant. Another professor at a research university saw his
inner spiritual development in terms of his writing:

“I have quite a strong and, | would say, quasi-spiritual sense
of mission in terms of the work | have done and am doing right
now, and wish to do as a scholar. And it centers around writing,
which is for me a fairly spiritual activity actually. It really has to
do with finding my sense of who | am, giving it a concrete place
to be on—well, on the computer screen—but eventually on a
piece of paper.”

Another professor at a research university saw her inner spiritual develop-
ment in terms of formal religious practice and her external spirituality
expressed through her work:

“I believe in God and this belief gives me hope and some-
thing to cling to during hard times. And during those hard times
I do go to church and also pray at home. Also, the golden rule,
which is shared by many religions, is a key to my life and work.
I try to follow it, not always successfully. And, while 1 might not
agree with the Catholic Church on a lot of things, it does
socialize compassion and that again is something that is impor-
tant to me and | try to have in my life, teaching, and other
aspects of my work.”
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MEANING AND PURPOSE

Among those respondents who preferred to talk about “meaning” or “purpose”
rather than “spirituality,” responses were often very similar to what we heard
when spirituality was specifically mentioned. A few examples:

“There are moments when I'm in discussions and lectur-
ing with students where I’'m kind of just lost in the ideas. That’s
one of the things that gives me the greatest pleasure.”

“I get a real thrill out of seeing the light come on, and the
student finally gets it, you know, that’s really a lot of fun for me.”

“I love my students. | really do love my students...even
when I’'m incredibly frustrated with undergraduates, you know,
this is better than a lot of other things. And it’s important, you
know, this is really important...1 do still maintain this notion of
doing some trifle bit of good in the world, and | think this is
really it.”

“[I] derive a sense of purpose for my existence. And | like
to publish, I like seeing my name in print...my immortality.”

“I think about [my work] all the time.While I’'m garden-
ing, while I’'m walking, while I'm playing tennis...I think my
husband may be bored because | talk about it all the time. But
I couldn’t imagine not having that part of me.”

OBSTACLES TO SPIRITUAL DEVELOPMENT

Perhaps the most commonly perceived obstacles to spiritual development
involve the time pressures (which are discussed at length in the last section):

“I do think, I’'m not just a fleshy being, but I don’t know
what the other part is. | haven’t had time to think about that
part very much, but 1 would like to be more than my fleshy self
but I'll worry about that after | get tenure, hopefully”

“[I’'m always] rushing from one task to the next; no time
for reflection on work or spirituality...no time for spirituality.”

“Maybe | don’t ask myself the questions because I’m afraid
of the answer, which might be, ‘hey, throw all of the crap away
and do something totally different; maybe that’s not what you
want to do at all” You see, | am not taking the time to reflect
on questions of life, meaning, and purpose, and that’s probably
a mistake.”

10
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“It’s not to say that | don’t believe in the spiritual side
of things, but it’s not something | spend a lot of time think-
ing about, just because there are too many other things to
think about.”

A few faculty members, however, simply rejected the concept of spiritu-
ality as being relevant to their life and work:

“I have a hard time understanding how this country pro-
duces so many people who can read scriptures literally, and truly
believe that the world is, I don’t know, five thousand years old
or whatever it is, and you have people who are otherwise rea-
sonably intelligent...how this country breeds fundamentalists,
I don’t understand.”

“Spirituality plays no role in my life and work. I do deal
with issues of spirituality in my teaching but mainly to explore
the conflict that has existed for the last several centuries between
scientific and spiritual explanations for natural phenomena.
I expressly discuss how scientists in the last century confronted
and conclusively disproved the prevalent spiritual explanations
for biological diversity and the origin of species, which has
caused some discomfort for a small minority of students.”

In short, the way that faculty speak of their spiritual life and development
parallels the three dimensions identified by Elkins et al? in their article,““Toward
a Humanistic-Phenomenological Spirituality:” Mission in Life (having a sense of
“vocation,” a calling, a sense of responsibility); Altruism (the need to connect
with others—*“no man(sic] is an island”—and a sense of caring, of social jus-
tice, and of being part of a common humanity); and the Sacredness of life (a sense
of awe, reverence, and wonder). Regardless of the institution, all three of these
themes appeared repeatedly in our interviews with faculty.

FACILITATORS OF SPIRITUAL DEVELOPMENT

Only a few respondents had much to say about factors in their lives that facil-
itated their spiritual development. In fact, the only specific example came from
outside academia:

“I kind of view myself as a very religious person, very
involved with family...Sundays I spend with the family and sort

2 Elkins, D. N., Hedstrom, L. J., Hughes, L. L., Leaf, J. A., & Saunders, C. (1988). Toward a humanistic-
phenomenological spirituality: Definition, description, and measurement. Journal of Humanistic Psychology, 28, 4, 5-18.

11
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of church related activities...Religious observance is very
important. It teaches me that my family is extremely important,
much more important than any of the stuff I do during the
day...part of my responsibility is taking care of my family and
doing the very best | can at what | do...consistent with my reli-
gion to kind of try to excel and do the very best | can.”

The fact that the institution was almost never mentioned in the context
of facilitating or enhancing spiritual development raises important policy
questions that should be explored in much greater depth. Even in the one
religiously-affiliated college, institutional policies and practices were seldom
seen as facilitative to spiritual development, and several of its faculty told us
specifically that their spiritual development was not enhanced by these policies
and practices. These findings suggest strongly that academic institutions provide
few, if any, structures or opportunities for faculty to discuss or otherwise reflect
on this very critical aspect of their personal and professional lives.

Value Conflicts

Interviewees were asked to recount experiences where they felt that their own
values or principles were at variance with those of their colleagues, their
department, their students, or their institution. Such value conflicts frequently
turned out to be the source not only of considerable stress (see the last section),
but also of problems relating to authenticity and the expression of spiritual-
ity. Since authenticity will be discussed in the next section of this report,
we will focus here on describing the major value conflicts presented by
our respondents.

By far the most frequently cited value conflict at the institutional level was
the issue of research versus teaching. Most often this conflict took the form of
concerns that pressures to do research were compromising the quality of work
with students:

“The university doesn’t reward you...You don’'t get
rewarded at a research university for teaching. It rewards publi-
cations.And I’'m one of the few who, like, accelerated to tenure.
I accelerated through every one of the steps, but to do it, it
meant everything else had to be stripped down.”

“Undergraduate teaching has deteriorated [among] my
priorities. | really love undergraduate teaching, but no one cares
about it, really. Nobody cares if you’re a fine undergraduate

12
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teacher or anything like that...I've had to come against that
reality... The mental energy that | put into my undergraduate
teaching is not what it was when 1 first came here...People said
to me...teaching can only be used to hurt you. That if you're
a crappy teacher, but if people like your research, they’ll find
a way around that somehow...So I've finally taken the message
to heart.”

Many faculty members express a great deal of ambivalence about
this conflict:

“Teaching, actually I don’t mind that much...l do mind,
because it sort of takes time away from personal research...l’d
rather do research than eat, or anything, so it’s a nuisance in that
it takes time away.”

“Choices have to be made and 1 still haven't sorted that
out...My top priority is research, but I’'m not sure it should be.
One thing that’s clear is that the university prioritizes research
and if the university were to properly appreciate the value of
teaching and service | would perhaps...be able to prioritize that
more highly”

The most stark conflict of values is the faculty’s experience and percep-
tion of how little their commitment to students and pedagogy and service to
the institution is valued by other colleagues within the research university:

“...my colleagues regard me as...having bad judgment for
spending so much time on issues like education. They’ll go, ‘why
are you wasting your time.You should be finishing that [writ-
ing] effort and not wasting so much time on general education.
And sometimes I'll buy into that and think, ‘yes, | regret.’ But
not really, I don’t regret. In a good moment, | think that all of
this is worth while.”

A closely related form of value conflict that was mentioned by a few
interviewees concerned the competition between teaching and administra-
tive work:

“I, quite frankly, was told if there’s an important commit-
tee meeting, you cut your class. You cancel it. If there’s an
important committee meeting, you just cut your office hours...
I was a pretty good lecturer and | enjoyed the ego gratification

13
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of giving a good lecture in front of a good audience. So | found
it deprived me of gratification and | thought it violated the basis
for my being at the university, which was teaching.”

Another major area of value conflict was observed at the private college,
the only one of our four institutions that had a formal affiliation with a church.
Some typical examples:

“There’s a kind of tension that | feel sometimes here where
students—some students—claim they feel religion is crammed
down their throats.”

“They want to be a Christian school but they’re too
expensive. So they have to take a very large clientele of non-
Christians. Then they try to be Christian and there’s too many
competing issues. They do have daily chapel...[which is] poorly
attended. Faculty just don’t have the time. They have con-
vocation...[which] 12 years ago was really a religious service
...and is now nothing more than different sociopolitical reli-
gious agendas.”

“We will hire a certain religious group before we hire
quality and that’s disturbing from the academician point of view
that | may have to work with people who are not as qualified
as my neighbors...and in natural science we’re probably more
conscious of that because in this church there just are not that
many physical scientists.”

“...[Their] hiring criteria are at times based on being a
church school; one of their criteria is church membership. And
I don't believe in that. | believe that people are people and what
their faith is it is up to them, and | realize the importance of
people who say hooray for our side or our denomination, |
appreciate that, but I don’t myself; to me that’s a private matter,
it's not something that | pick my friends around.”

Personal Authenticity

Authenticity, in the context of this study, means behaving in a way that is con-
sistent with one’s personal beliefs and values. When asked directly about
authenticity, however, many of our interviewees encountered some difficulty in
recalling instances where they felt they had behaved in an inauthentic way.

14
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While this general finding could be interpreted to mean that faculty members
generally find they can lead authentic lives within academia, many of the quo-
tations already given in the preceding section on “Value Conflicts” imply a good
deal of inauthenticity. Apparently, many faculty members find it difficult to
acknowledge openly that they have not behaved in a manner consistent with
their most deeply felt values and beliefs. Such an interpretation would certainly
be consistent with the considerable amount of stress that faculty members
report in their professional lives and with the tremendous time pressures that
force so many of them to make compromises with their work and personal lives
(see the section on Stress, below).

Following are several examples of personal inauthenticity related to the
peer review process:

“l also wanted my colleagues to vote positively on my
tenure decision, so | didn’t want them to think that | don’t have
my life together and that I’'m miserable and not productive. For
them to know that | was an emotional wreck would not be a
good thing. So I had to put on this face and pretend...At this
particular junction when they’re looking at me and deciding
whether they want to keep this person for the rest of her career
as a colleague and you see her having a hard time, well you
think less of her”

“So why can’t we [be authentic]? It’s because we're talking
about people’s work which is the integral part of their being.”

A few faculty members also mentioned that they were sometimes
inauthentic in their teaching and grading practices:

“| really find myself making compromises I’'m not pleased
with. It seems to jeopardize my sense of integrity. | have changed
grading criteria so that a certain number of students get this
grade, a certain number get that grade...l find that students
want to be entertained...And that’s not the kind of person | am.
Were that the kind of person | am, I’d be in Hollywood, not an
institution like this. So obviously I'm struggling with that per-
fect medium of being an entertainer as well as a teacher.”

“I have struggled quite a lot this year with insecurity about
what | have to offer to my students, and I struggle a lot with the
impostor syndrome...I've had...difficulty this year feeling like a
whole person in terms of being a professor.”

15



MEANING AND SPIRITUALITY IN THE LIVES OF COLLEGE FACULTY:
A Study of Values, Authenticity, and Stress

Another faculty member encountered problems with authenticity in car-
rying out her administrative work:

“Every chair who has a difficult faculty member as a col-
league has to lie in some sense to keep it rolling since the job is
to incorporate that person even though you may think yourself
that it’s not worth it. And since you can’t make anyone on an
academic faculty do anything they don’t want to do, you just
end up repeating the truth in a way different from the way it
iS...just to kind of make it look like it’s working.”

Still another respondent saw himself as inauthentic because he was stick-
ing with a job that he really felt he should leave:

“...The stuff I’'m doing here today is not what I’d rather
be doing. Do you know what | mean? Stuff that’s inside this
building is not my passion. I mean, this building has allowed me
to bring in the grants and do what my passion is but...[l should
leave because] | don’t need the stability that some people really
need in their lives.”

A number of respondents willingly cited examples where they felt that
they were behaving in an authentic way, where their values and those of their
colleagues or their institution were congruent:

“I’m not sophisticated enough to be inauthentic...I often
wish | could, but I just am not. That is who | am, and it’s always
been that way, and it hasn’t always served me well, but like 1 said,
I’m just not sophisticated enough to pull it off. So | am very
authentic, integrated. I am who | am across the board and |
don’t have any problems with that.”

“My values are very closely aligned with the values of the
department and the administration on the question of diver-
sity...[it] is something that this school is really committed to
and really seeing the university’s role as bettering the com-
munity and not just as this kind of ivory tower institution con-
cerned with prestige and things, but really reaching out to
common America and bettering their lives through educa-
tion...Yes, this is the kind of institution | want to be at. The
things they talk about really resonate to me and so, in that sense,
I really feel good about it
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“I’m trying to be authentic because I feel it just doesn’t do
me any good not to be authentic, and I am just who | am, and
always like to tell my graduate students that my life here is proof
that there’s room in the profession for the disorganized, the
always late...And so, you know, people [make remarks]. Well,
they just have to live with that or not, they can fire me.”

At the private Christian college, a substantial portion of the faculty inter-
viewees expressed strong feelings of authenticity based on the religious nature
of the campus climate and the strong institutional commitment to students:

“There’s an openness here that if we chose to express our
spirituality in some of the classrooms, you know, that’s going to
be acceptable at least among our colleagues.”

“It's a match for me. I love it here. | love the focus on
teaching. | love the closeness to the students. | love the small-
ness. | like the sense of community. All of those are very big pos-
itives for me.”

“Family’s important and that’s very accepted [here]. Those
things are important...I do believe that people from poor back-
grounds need more help, so that’s what I’m trying to do...And,
of course, it takes longer. So our ‘diamonds in the rough’ may
not be the best students...but by the time they leave as seniors,
they’re good. They can hold their own...So I'm happy that my
values in this department are realized. We have faculty who are
dedicated to taking these ‘diamonds in the rough’ and making
them really well polished individuals who will do well when
they get out into the larger world and also will be agents for
social change.”

“One thing | really enjoy about teaching at a Christian
university is that I can talk about these [religious] things...It’s
not a taboo subject...l can talk about faith or spiritual things,
and it’s not like you're weird.”

In short, it appears that faculty find it easier to feel authentic in those
instances where there is a good fit between their own values and those of
the institution, e.g., believing in the importance of equity in an institution
that strives to admit a diverse student body and stresses multiculturalism,
caring deeply about students in an institution that places a high priority on
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undergraduate education, and having strong religious beliefs in an institution
that supports the expression of spiritual values.

Sources of Stress

Most of the interviewees reported a substantial amount of stress in their
professional lives, and many indicated that the overall level of this stress was
considerable. As already noted, stress proved to be a significant component of
several of the other basic issues already covered in this report: value conflicts,
maintaining authenticity, finding meaning and expressing spirituality.

The central role of stress is perhaps to be expected, given that most of the
personal interviews began by initially focusing on sources of stress in the fac-
ulty member’s life. Even so, the extensiveness and intensity of the stress reported
by many faculty members indicates that the finding of widespread stress is not
simply an artifact of our interviewing procedures. In any event, we shall exam-
ine the sources of stress in the faculty members life in the following domains:
time pressures, family/personal life, teaching, research, administrative responsi-
bility, colleagues, and the institutional context/climate.

TIME PRESSURES

Virtually every interview underscored one basic fact about faculty life: faculty
members simply do not feel that they have enough time to meet all of their
professional and personal responsibilities. In part this sense of not having
enough time reflects the reality that faculty members in American colleges and
universities are called upon to perform multiple tasks, and that there is a great
deal of uncertainty regarding how much time and energy faculty should devote
to each of these tasks. As an interviewee in one of the research universities
noted, “It’s the kind of job you can work at 24 hours a day and never feel
you’ve done enough.” Or, as a faculty member in the other research university
remarked, “there are too many conflicting demands. You’re expected to be an
outstanding researcher, an outstanding teacher, and an outstanding citizen in
the field of your scholarship.” The negative effects of these time pressures on
the life of the faculty member are dramatically illustrated by the following
quotes from two of the faculty at the state university:

“Until this January | worked almost every night and every
weekend. Last year | took three weekends that | did not work
on academic stuff the entire academic year. That’s how it’s been,
and | just can’t do it any more. Inside me | can’t, I'm dried up.
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I’'m, exhausted...I think being a teacher shouldn’t preclude hav-
ing a life”

“The only quiet time 1 get is two hours a day sitting on the
freeway...Pathetic. | get time in my car by myself where I can’t
do work and | sort of vegetate for an hour in each direction.”

Similar sentiments were offered by faculty at the research universities:

“I don’t know how people do it all: write the grants, do
the research, write the papers, teach courses, meet students. It’s
just a lot of time. A lot of time.”

“At this point in my life, | feel like I'm doing a half-assed
job of everything because | don’t have enough time to do any-
thing properly and I’m a perfectionist.”

As they were reflecting on these time pressures, several interviewees
remarked that they thought that the pressures were, to a certain extent,
self-imposed:

“I’m probably my biggest stressor. I have things | want to
accomplish, I have things | want to do. The biggest stressor for
me is what | can imagine versus what | can actually do.”

“...It’s a very different kind of stress. First of all, I think
most of us love what we do, and so most of the stress is sort
of self-imposed, kind of drive to accomplish, a drive to get
as much done as possible...to get as much done and published
as possible...”

The time pressures that give rise to all of this stress seem to reflect an
important reality about academia: the typical professor has literally dozens of
challenging responsibilities, but it is very unclear as to how much time and
energy should be devoted to each of these responsibilities. Thus, while the gen-
eral public and many legislators tend to think about the academic world in
simplistic terms such as course “loads,” faculty members are required to per-
form a great many other tasks besides the obvious ones of teaching, research,
and writing. These other tasks include preparing lectures, holding office hours,
grading papers and exams, advising and mentoring students, writing letters of
recommendation for current and former students, developing new courses,
reading the latest research in the field, writing research grants, serving as an
informal consultant or advisor to institutional colleagues, serving on any num-
ber of committees and task forces, preparing written reviews of the work of
other faculty members both within the institution and from other institutions,
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reviewing manuscripts for peer-review journals, serving in various capacities
within professional associations, and performing a wide variety of other mis-
cellaneous administrative duties for the department or institution. The basic
problem is that there is really no control over the amount of such work that
individual faculty members are called upon to perform, nor does that work get
much, if any, weight in the personnel review process, no matter how much of
it a faculty member does and regardless of its quality.

Perhaps the clearest expression of the stress produced by multiple respon-
sibilities and limited time comes from a senior professor at the private college:

“Yes I’m stressed. Ten years ago | had a heart problem and
ended up with five by-passes, and part of it was stress... Time is
always the problem...Every one of us should do more things,
and the problem is how, how do we fit it all in?...Everything
always takes a little more time than you planned. I mean, I’ll be
honest with you, you always think ‘I can get this done, | can get
this done, | can get this done’ and you don't figure in the fact
that something else will come along that takes more time. If one
is successful on committees then one should go on more com-
mittees. And at times my wife has said, “why are you on this
committee?” And | said, “well some of them I believe in.”...So
time is a big thing, you’re always coming in with a plan, trying
to maximize, get as much accomplished as you can.”

COMPETITION BETWEEN WORK AND FAMILY LIFE

Faculty in all four institutions spoke about the various ways in which work
demands interfere with personal and family life. For many younger faculty this
competition gets resolved on the side of scholarship:

“I've heard faculty say, ‘well, my family comes first and so
therefore if | don’t do as much research as | think | should or
I'd like to do, that’s just tough. That’s OK....l haven’t gotten
there in my life. | keep feeling that | have to be producing, you
know, and | want to...But there is the guilt factor of not being
able to spend as much time with my son as I'd like to.”

“You're getting me at the time when I'm feeling over-
whelmed. I've been feeling overwhelmed for the past six
months. As my [messy] office testifies to that...l have too much
work...l haven’t been able to see my kids lately. | haven’t been
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able to see the grand kids. I haven’t been able to visit back
home. It seems like things have gotten away from me.”

Some faculty members have responded to these pressures by limiting their
engagement in scholarly work:

“Realistically speaking, I'm not going to live long enough
to double my scientific production. So the question is whether
the amount of effort and sacrifice to my daughter...is going to
be worth it. I don’t plan on starting anything major until | get
my daughter through grade school...That may mean | may
not ever undertake another project... The one thing | am sure
of is that I don’t want to cut into my daughter’s life any more
than | have.”

Conflicts between work and family responsibilities are especially acute for
those women faculty who have small children:

“My child is three and that certainly has changed my life
in wonderful ways. But before | had a child, | worked probably
12-hour days. I can’t do that any more because the day care cen-
ters are not open 12-hours a day. And I wouldn’t want my child
to be in day care 12 hours a day.”

“My biggest conflict, the conflict that | experience now-
adays...on a daily basis, always has to do with juggling the fam-
ily and work.You know, can you fit it all in that particular day?
So everyday it’s different, but it’s always the same sort of conflict.”

RESEARCH AND PUBLICATION

Probably the most interesting source of stress associated with scholarly work is
the uncertainty about what constitutes “enough” publication and what consti-
tutes “quality” research. Following are typical quotes from research university
faculty members:

“I think that’s a bad thing about academics in general, that
you always feel like you should be working towards, you know,
towards something else. Because | really found this is a ‘what
have you done for me lately’ sort of profession, so you don’t get
to rest on your laurels for very long, if ever.”

“So you always have to be working on something and
doing something and making progress and all that. I'm
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incredibly envious of my friends who are not academics because
when they come home at night, that’s it...You’re never away
from it because there really isn’t any time that is yours...The
university owns my life now.”

“You have to produce continually to get promoted. And
it's exacerbated by being in a system where rewards are based,
in part, on prestige, which is not easily defined.”

“Maybe I'm just getting to this phase of life where I'm tired
of doing research because other people think it’s important.”

Even the professors at the private college feel the pressure:

“Although the criteria are research, teaching, and service,
you can get through without the service, but you’re not going
to get through without the research, and so every spare moment
I have I'm going to do the research.”

Other sources of research-related stress, most frequently encountered in
the research universities, included the work involved in submitting grant pro-
posals, dealing with funding agencies, and managing research grants. All of these
responsibilities were seen as distracting the faculty member from other activi-
ties (especially research and writing).

ADMINISTRATIVE RESPONSIBILITIES

While research and teaching were often seen in a positive light by interviewees,
administrative work was almost always mentioned either as a source of stress or
in some other negative context. Most faculty, it would seem, resent administra-
tive work because it (a) consumes a great deal of time and energy; (b) is fre-
guently contentious and frustrating; (c) is not valued to any extent in the
reward system; and (d) “doesn’t seem to serve any useful purpose.” A typical
quote from a faculty member in the private college:

“There’s a tremendous amount of committee work...
You're expected to participate. So every time there’s a commit-
tee meeting, that fractures the day just as much as a class does...”

Even more blunt are the comments of two faculty members from the
research universities:

“Doing this crap when you ask yourself ‘who benefits?’
And the answer is, ‘no person benefits. It’s not me. It’s not any
person | can identify. A lot of this garbage that we have to do is
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just self-perpetuating. It just, frankly, exists so that other people,
maybe not necessarily competent people, could have jobs which
shouldn’t necessarily exist.”

“[Committee meetings] are the scourge of academe.”

STUDENTS AND TEACHING

Not surprisingly, faculty at the two institutions that are strongly oriented
toward teaching undergraduates—the private college and the state university—
were much more likely than were the research university professors to cite stu-
dents as a source of stress. By far the most commonly mentioned source of such
stress was associated with what many faculty saw as the poor academic prepa-
ration of many of their students:

“...Compromising standards...I’m teaching in the fall and
| judge the students to be about third-grade reading level
because they keep saying the test is too difficult to read... That
matter of compromising standards...So one kind of stress is that
kind of battle with students.”

“It’s not everybody, of course, but it’s a very high percent-
age that can’t read analytically and they can’t match picture to
word...and | don’t know how to fix that. I’'m not sure I’m sup-
posed to fix it. I'm an educator in the postsecondary system, so
I’m not sure if that’s my job to fix that but I’'ve got to figure out
a way to touch the students without sacrificing content.”

“I think my good students have been short changed by the
not-so-great students who have been tugging at me...lI don’t
think these are students who shouldn’t have been here in the
first place. And so then you have an obligation to help them get
through and I’'m not sure that you should. And so I think the
past few weeks it’s been really tough letting these students pass.”

“It’s also embarrassing to put these students up in front of
your colleagues and say, you know, I've done what | can.”

A problem closely related to underpreparation is lack of motivation:

“But students coming in with 60 percent on all of their
homework, 60 percent on all of their exams, and are belliger-
ent in class! You can’t tell me that it's my fault. Start taking
some responsibility for your own life, please. If it weren’t for
everything else that | do, I could go crazy on that kind of thing.
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It would be easy just to throw up my hands and say, industry is
a great place to be, and leave.”

Some faculty who teach in the state university experienced difficulty in
attempting to teach the many older, working students who enroll:

“The students need so much mentoring. It’s a second
career for many people. They don't have a lot of money. They’ve
got a lot of demands on their time. They don’t know what to do.
They don’t know what their career objectives are going to be.”

Other related problems mentioned by several interviewees included diffi-
culties in “negotiating boundaries” and “setting limits” with students. Several
interviewees also cited student evaluations as source of stress:

“I think most faculty in my position would be stressed out
mentally not just about research, but also by teaching evalua-
tions. That’s a major source of concern.”

“...Let’s say you're having a difficult time in the classroom,
there’s nothing more debilitating than having all these students
write nasty notes about you and criticize your performance...”

Finally, several faculty in the state university mentioned teaching loads as
a significant source of stress, comparing their teaching loads (unfavorably) with
the lighter loads enjoyed by faculty in the neighboring research university.

TENURE AND THE PEER REVIEW PROCESS

Some of the most passionate statements related to stress occurred in discussions
of the personnel review process, especially tenure decisions. The tenure process
is highly stressful for most assistant professors, regardless of which institution
they work in. The specific objections to the tenure process cover a wide range
of issues, including ambiguous and uncertain standards and expectations, bias,
and petty politics. One assistant professor in the midst of her tenure review
noted that she was unable to do much of anything in the years leading up to
tenure decision except prepare for that decision. She had given up all sports and
cultural activities and stopped going to restaurants and the theater. She basically
stopped doing anything but physics. Following is just a sampling of typical
comments from several other faculty about the stressful nature of the tenure/
promotion process:

“Decisions appear to be arbitrary. You do, you do, you do.
You're meeting all of the hoops and ringing all of the right bells
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and then a decision will go against you and nobody will give
you a rational reason for it.”

“The tenure committee wants to keep the details some-
what nebulous. Not because, | think, they’re trying to be unfair
and unscrupulous about things but because they want to have
the opportunity to adapt and to shift things around. But on the
other hand, from my side of, it creates anxiety.”

“Since [expectations]...are vague and ambiguous and con-
tingent, the natural tendency is just to inflate them...all out
of proportion.”

“If there’s was a place for stress it’s probably in promotion
policies and that’s probably where most people would put most
of their stress...1 like to be with students, so the teaching and
the research, that’s all fairly low stress. The killer is tenuous pro-
motion decisions that don’t make sense.”

On several occasions faculty saw the tenure process as a source of stress
because there was not enough rigor:

“It’s very frustrating.We had a promotion to tenure recently
that was not based on the merits of the research and it was
clearly a political battle and the person got tenure and they
didn’t belong here...\We’re a top ten department and | don’t
know of another top ten department that would have done
that...I just think it’s sad that we compromised our standards.”

COLLEAGUES AS A SOURCE OF STRESS

The tenure and promotion process clearly provides one venue for collegial
stress, but there are many other ways in which academic colleagues constitute
a source of stress for each other. Interviewees frequently complained about the
conflicts, politicking, power struggles, and expressions of ill-will that they
encountered in their collegial relationships. Some faculty were inclined to
attribute this general lack of collegiality to the high level of individualism and
competitiveness that is encouraged within the faculty ranks, especially in
research universities. One professor in one of the research universities noted
that, unlike industry or the corporate world, where teamwork and cooperation
are required in order for the company to be successful and productive,
academics do not need (and tend not) to be very good team players. In a
research university, a faculty member can be “successful”” while being arrogant,
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narcissistic, and uncompromising. Such negative personalities are tolerated in
the academy, whereas their poor social skills would probably force them out of
other job environments. A typical comment:

“...Maybe it’s because the faculty are also opinionated and
nobody really wants to work together and we really don’t want
to talk about what we’re doing to make change together.”

Paradoxically, the fear of devastating collegial criticism can sometimes pro-
duce the opposite sort of stress, namely, that colleagues restrain themselves even
from giving constructive kinds of criticism:

“In a small department there is rarely overt disagree-
ment...Nobody says anything bad...It’s because we're talking
about peoples’ work which is an integral part of their being...If
someone just says, ‘this is absolutely garbage, it’s not just an
attack on your work. So that’s maybe what inhibits us.”

INSTITUTIONAL CONTEXT/CLIMATE

All the interviewers were struck by the importance of institutional climate or
context in generating various kinds of stresses. Our four institutions were
highly diverse in certain respects, and this diversity often proved to be a major
factor in shaping the particular stresses experienced by faculty members. In the
large public institutions, for example, impersonality, individualism, and com-
petitiveness contribute to a general lack of collegiality. In the private college,
the strong church affiliation produces a variety of stresses for certain faculty,
especially in the hiring process.

In one of the research universities, which operates its undergraduate pro-
gram on a “collegiate” model, some faculty experienced stress as a consequence
of the ambiguous identification of the institution: Is it primarily a research uni-
versity, or is it primarily an undergraduate institution focusing on students? By
contrast, in both the state university and the private college, a certain amount
of stress was associated with the fact that the leadership in these institutions was
placing an increasing emphasis on research. At the private college this change
was attributed by some faculty members to “the desire for increased prestige.”
A recurring theme in the interviews at the state university was to make com-
parisons with a neighboring major research university.While these comparisons
were occasionally favorable (“we have much less stress around research expec-
tations”), they more often related to felt pressures to emulate the neighboring
major research university:
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“The biggest problem here is that we would like to think
of ourselves as a major research university where we do sub-
stantial research, but that runs head on into a teaching load that
is officially four to six times as high as a major research univer-
sity. And let’s face it, no matter how good you are, you aren’t that
much better than the guys at Berkeley that you can afford to
teach six times as much and keep up with good research. It just
isn’t realistic.”

EFFECTS OF STRESS

Our respondents reported a wide range of negative reactions to stress, includ-
ing a variety of health problems, divorce, over consumption of caffeine, and
sleep deprivation:

“I want to do a really good job in every facet of what | do
here at the university...[but] | need more than the 24 hours in
a day...I've ended up over the years sacrificing sleep and sleep-
ing four or five hours a night and that’s not satisfactory. I don’t
do as good a job at anything | do because of that. And I'm in
arut”

One female assistant professor remarked that her life was “very much in
turmoil,” and that she was seeing an acupuncturist for back pain who told her,
“you know, this is really emotional at heart. You really need to see a therapist
to deal with some of this.”

COPING WITH STRESS

Faculty interviewees employed a variety of techniques and strategies to cope
with stress: “Letting go,” staying away from conflict (or, as one respondent
remarked, “avoiding negativity””) maintaining a sense of purpose, putting things
off, better time management, and prioritizing personal and professional goals:

“If I really get fed up, | just forget committee meetings...
There’s something that occurs in me that says, ‘I’'m going to
focus in on the development of this proposal’ or ‘I’'m develop-
ing a better course.’ And all the other switches go off, you know,
and | just don’t care.”
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A related strategy is simply to accept limits:

“As important as you may want to be you somehow have
to realize that we’re all infinitely unimportant and all of us are
infinitely replaceable. You just kind of have to not allow your-
self to feel insignificant in the work that you do. Even though
you don’t accomplish all that you want, you have to at the same
time not let that stop you from doing what you can do.”

Still another strategy is to “draw a line between work and family”:

“Unless there is some enormous deadline that | absolutely
have to work at home on something, then...I feel that it’s
healthy for me to keep a line where | separate from work and
what helps me do that is to go pick up my son and ask him how
he’s doing and ask him about things and | just switch modes...
I compartmentalize my work. My research is at home, my ser-
vice and teaching are here.”

Some respondents rely on organizations such as the church:

“There’s little time left over on a weekly basis to devote to
spiritual issues. That’s the reason why | look at the church, in a
way, as a kind of crutch.”

Still other respondents rely on hobbies as a source of stress reduction:

“When it really gets bad and I’'m just having a crummy day
with students in the classroom or | have a belligerent class or the
class is just not super talented, I also have my woodshop, and |
go and make children’s toys, or I’ll make furniture or something
like that, I do a little bit of cabinetry. So | eliminate stress before
it tries to Kill me, because it’s so easy.”

But perhaps the most interesting approach was summed up by this fac-
ulty member:

“I don't feel the same stresses that other people do, | don’t
think. Partially it is just the personality. | set out when I first
started teaching, | told the person who hired me that every day
has to be playtime for me.When it quits being playtime, I quit.
And that was 12 years ago, and it’ still playtime every day.”
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Sources of Renewall

Faculty members relied on a wide range of techniques to renew themselves
from the stresses and disconnections that they often confronted in their aca-
demic work. By far the most common source had to do with physical activity
such as exercise or spending time outdoors gardening, walking in the forest, or
going to the beach. Other techniques included musical and artistic activities
(playing the piano, painting), reading for pleasure, catching up on sleep, sabbat-
ical leaves, and taking time for meditation and/or reflection:

“The quiet time just to myself is renewing. Renewal for
me is an active thing. A lot of people get very introspective and
they spend time in prayer, which | do, but they spend time in
really consolidated study, which | don’t do as much...so for me,
it’s very active, | have to do something, so when | do something
and | see success | feel very good about it. And when | see that
it doesn’t work, then | get introspective, what do | need to do
to make it work.”

Despite the fact that many faculty saw their family responsibilities as exac-
erbating the stress that they experienced at work, a few faculty members also
saw the family as a source of renewal:

“I think my sustenance comes mainly from my wife, my
family, my children. It’s always a pleasure for me to go back
home again at the end of the day no matter how late or how
early or even if that’s a half hour or 15 minutes | get with my
sons, you know...I also take time off on week-ends religiously
to spend time with the family”

Some faculty members felt that they were renewed by the social support
that they experienced doing collaborative research. One faculty member gets a
sense of renewal simply from completing research work:

“When I've got that paper done and | send it off I feel that
the time has been well spent and | see my results, and that’s what
renews me.
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Most faculty, in fact, cited several sources of renewal. A typical example:

“l get to go home...I'll play with my baby or whatever,
and on weekends | dive or we do a lot of different things.
Maintaining diversity outside of what I do to make money is
probably one of the best stress therapies there is.”
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SUMMARY AND CONCLUSIONS

While it is difficult to get a real “feel” for what we found without reading at
least some of the verbatim statements that we have included with this report,
we will try here first to summarize the major findings under three broad head-
ings: Spirituality, Authenticity, and Stress.

A.

SPIRITUALITY

a Almost all faculty interviewees were able and willing to speak openly
about the role of either “spirituality”” or “meaning and purpose” in their
professional and personal lives.

a Many respondents, especially in the research universities, expressed their
spirituality through their scholarly work.

a Other avenues of expression included teaching and working with
students, community service, social activism, church activities, and
child-rearing.

4 While most faculty expressed their spirituality in such “external” activ-
ities, only a handful reported using “internal” approaches such as prayer,
reflection, and meditation.

AUTHENTICITY

a Many faculty members report conflicts between their own values and
those of their institutions, the most frequent being the devaluing of
work with students in order to fulfill expectations for research and
scholarly achievement.

4 While most faculty interviewees found it difficult to acknowledge that
they experienced “inauthenticity” in their work life, their accounts of
“value conflicts” imply a good deal of inauthenticity in (a) reconciling
teaching responsibilities with research demands; (b) performing admin-
istrative work that they see as a waste of time; (c) sacrificing personal
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research interests in order to carry out research which will receive col-
legial approval; (d) not fulfilling family responsibilities in order to meet
institutional expectations; and (e) not giving colleagues honest criticism
of their work.

STRESS

a Most college and university faculty are experiencing a substantial
amount of job stress.

a Much of this stress is a consequence of the faculty member’s perception
that there is simply not enough available time to perform well all the
diverse tasks and meet the many responsibilities that are associated
with it.

a These felt time pressures are especially severe for those faculty members
who have spouses and small children.

a Student-related stress is most often associated with teaching underpre-
pared students.

a Collegial-related stress is most often associated with the peer review
process, especially tenure decisions.

a Issues relating to family responsibilities and stresses related to the tenure
process are especially acute for women faculty.

a Engaging in committee and other administrative work is frequently
experienced as stressful, not only because such activities take time away
from teaching and research, but also because they are seen as unimpor-
tant and even unnecessary.
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NEXT STEPS IN RESEARCH

Our research team had the distinct impression that (a) the interviewees wanted
to talk about issues of meaning, purpose, and spirituality, and (b) the institutions
where they worked provided few, if any opportunities for such conversations.
In our one church-related college, faculty were generally pleased that spiritu-
ality was not considered a taboo topic and frequently surfaced as a discussion
topic in the classroom, but many faculty felt that frank collegial discussions of
such issues were severely constrained by what was seen as a strong (and some-
times oppressive) denominational bias.

While many faculty members commented that we were inquiring about
personal matters that they “virtually never” talk about with colleagues, no
interviewees refused to talk about these issues and most seemed almost to wel-
come the opportunity. That our interviews were exploring territory that needs
much more attention in academe was suggested by the many spontaneous
comments we received at the end of our interviews:

“Actually, it’s very cathartic to be able to talk about
these things.”

“It was actually a good experience for myself also.”

“I’'ve enjoyed the conversation very much, 'cause | think
about these things a lot and | don’t get to talk about them
too much.”

Future research in this area could advance our understanding of these
issues in a variety of ways through the use of a wider variety of data collection
approaches and by including a greater diversity of institutions. For example,
future interviews should inquire more directly into faculty members’ views
about issues such as the folllowing: ways in which institutional policy and prac-
tice facilitates or inhibits student and faculty exploration of issues relating to
spirituality, authenticity, meaning, and purpose; examples of inauthentic behav-
ior in students and colleagues; and their degree of personal interest in having
more institutional attention devoted to these issues.
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Another important issue that needs to be examined in greater depth is stu-
dent underpreparation. A number of faculty in both the private college and the
state university expressed frustration and ambivalence about teaching their less-
well-prepared students. Giving the large number of such students and the great
national importance of being able to educate them well, future research needs
to take a much closer look not only at how well we prepare college faculty for
teaching underprepared students, but also at the academic reward system as it
relates to teaching such students.

One of the ironies about our interviews is that none of our 70 faculty
members commented on the obvious connection between the questions we
were asking, on the one hand, and the traditional goals of a “liberal education,”
on the other. Thus even though the goal of “self-understanding” or “to know
thyself”” is at the heart of liberal learning (not to mention most of the great
philosophical traditions), none of the interviewees appeared to see the con-
nection between our questions—which were clearly concerned with issues of
self-understanding, personal values, authenticity, meaning and purpose, spiritu-
ality—and the goals of liberal learning. Clearly, in future studies faculty should
be encouraged to discuss these issues in terms of their implications for students,
curriculum content, and pedagogy.

Finally, given the tentative findings suggesting the crucial role of institu-
tional context, we believe that the institutional sample should be diversified to
include other geographic regions, community colleges, private universities, non-
sectarian private colleges and a much greater variety of denominational col-
leges (especially Roman Catholic colleges and colleges affiliated with other
Christian denominations).
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FURTHER WORK ON SPIRITUALITY
IN HIGHER EDUCATION

Our study and the extended dialogues at Fetzer that inspired it have convinced
us that there is a need to find new ways to bring about a greater consciousness
of issues of meaning and spirituality within our colleges and universities. For
the past 18 months the Steering Committee that planned and guided the Fetzer
dialogues has sought to identify possible strategies (see below) for enhancing
individual authenticity and spirituality and for bringing a greater sense of
meaning and purpose into academic work. (See the Appendix for a list of Steer-
ing Committee members.)

That there is a readiness, if not an eagerness, within the higher education
community to engage these issues was dramatically demonstrated in March of
1998 when members of the Steering Committee hosted a session entitled
“Spirituality and Higher Education” at the annual meeting of the American
Association for Higher Education (AAHE) in Washington. Even though the
session was scheduled for 8:00 a.m. on a Sunday morning, it was filled to capac-
ity by the scheduled starting time. The 150 participants, who included faculty,
staff, presidents and other administrators from institutions of all types, were
seated at tables and asked to discuss a series of questions concerning spiritual-
ity, authenticity, fragmentation and meaning in their work.The participants dis-
played considerable energy and enthusiasm as they engaged the task, and not a
single participant left during the two-hour session. A follow up session was
scheduled later in the day for those who wanted to continue the dialogue and
more than 40 participants returned for that session. Most of the 150 morning
participants provided the Steering Committee with their names and e-mail
addresses as an expression of their interest in continuing to be engaged in fur-
ther exploration of these issues.

Since that time the AAHE experience has been replicated, with minor
variations, through a series of similar sessions led by members of the Steering
Committee at several other national meetings. In addition, one Steering Com-
mittee member (Paul Elsner) has begun working with the faculty and staff of a
major community college district on issues of wholeness and spirituality, and
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another (John Gardner) has introduced sessions on spirituality into his series of
national conferences on the Freshman Year Experience. Both of these initiatives
have been met with considerable enthusiasm on the part of the participants.

These activities and experiences have led the Steering Committee to pro-
pose the establishment of a more organized national effort to design and imple-
ment strategies that would enable American higher education to more
effectively address issues of meaning, purpose, and spirituality in academic life.
Four different types of activities have been proposed:

Campus Demonstration Projects. Individual campuses (or consortia of cam-
puses) would be invited to undertake projects designed to engage faculty, staff,
and students in an ongoing dialogue that focuses on issues of meaning and
spirituality. Alternative strategies for engaging institutions and for generating
and sustaining such dialogues on invited campuses would be implemented
and evaluated.

Association-based Projects. The obvious success of the several sessions that
have already been held at national meetings suggests that the national educa-
tional associations can provide excellent venues for facilitating discussion of
these issues. A variety of associations would be approached with the aim of
using association-sponsored annual meetings, workshops, and retreats as venues
for stimulating dialogues about issues of meaning and spirituality among
trustees, college presidents and other academic administrators, student affairs
professionals, faculty, and student leaders.

Commissioned Papers. Diverse scholars and writers both inside and outside
of academe would be approached to write essays, editorials, and op ed pieces
that focus on issues of meaning and spirituality in higher education.

Research and Evaluation. Building on the pilot faculty interview study pre-
sented in this report, a continuing series of research studies would be under-
taken to (a) explore in greater depth the issues raised in the current study as
they might apply to students, staff, and faculty in a wider variety of institutions;
and (b) conduct systematic evaluations of the campus-based and association-
based demonstration projects described above.

In summary, the ultimate intent of these activities will be to explore what
colleges and universities can do to encourage a greater awareness within aca-
deme of issues of spirituality and to achieve a greater sense of purpose and
meaning in academic work. Our long-term aim, of course, is to enhance our
institutions’ capacity to assist their students in developing a sense of spirit,
meaning and purpose and to lead lives that are responsible, healthy and whole.
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a Letter of Invitation
a Interview Protocol
a Members of the Steering Committee
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LETTER OF INVITATION

Dear Colleague:

We would like to invite you participate in a study on Sources of stress and frag-
mentation in academic life.

The study is a pilot effort involving approximately 80 faculty members, ran-
domly selected from a variety of colleges and universities in California.

We hope to have a conversation with you about possible sources of stress in
teaching, research, and collegial relationships. Often these stresses raise funda-
mental issues relative to the purpose and meaning of academic life.

Our reasons for wanting to hear from faculty directly is that we faculty mem-
bers are in many respects responsible for formulating and implementing poli-
cies and practices that will shape higher education in the coming decades.

We are not interested in studying or reporting about specific institutions, but
rather in identifying the full range of possible areas of stress that are currently
experienced by American college and university faculty.

All interviews, of course, will be completely confidential and no identifying
information about institutions or interviewees will be maintained.

We hope that you will be interested in becoming a participant in this effort
by agreeing to meet with one of us or one of our colleagues (either a post-
doctoral fellow or an advanced graduate student).We will follow-up with a
telephone call or e-mail to set up a time and place that is convenient for you.

Thank you.

Sincerely,

Alexander W. Astin Helen S. Astin

Allan M. Cartter Professor, Co-director Professor, Co-director
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INTERVIEW PROTOCOL—FACULTY WHOLENESS
AND AUTHENTICITY

Opening statement:

Hello and thank you for taking time out to talk with us and to help us
understand better the complexity of faculty life, the stress faculty experience,
and how faculty manage to make time for and balance the many facets of their
lives. We are interested in how you deal with the various demands placed on
you as a faculty member, how you balance your personal and professional lives,
and how you deal with value conflicts you experience at work.

This conversation is strictly confidential and care will be taken to exclude
all names or identifying characteristics from the data.\We would like your per-
mission to record our conversation on tape so that we can more accurately
reflect your thoughts and experiences.

The interview will cover four areas: demographic information; the many
aspects of faculty life and their struggles in prioritizing and balancing; what expe-
riences have caused them to compromise their values and how they deal with these
value conflicts; the meaning and purpose they derive from their work; and their
sense of spirituality.

I.  Demographic Information

1) You're currently a(n) Professor in the
department, correct?

2) How long have you been at (institution)?

3) What is your discipline or field?

Il. Complexities, Priorities, and Balancing

At the Higher Education Research Institute we have been conducting national
studies of faculty. As part of our studies we inquire about the sources of stress
experienced by faculty, and some of the most frequent concerns are the lack of
personal time, teaching loads, students, colleagues, research demands, and the
review process.

Values and prioritizing work

4) Given all of these demands in your profession, how do you prioritize your
many responsibilities and tasks? What is most important to you among
them and why? (probe further into the values underlying their priorities,
e.g., “Are you comfortable with the amount of importance you place on
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your research compared to your teaching? What are your values with
respect to your teaching and your research? How do you feel about not
holding as many office hours as you would like with your students?”)

Values about how you do your work

5)

6)

7)

8)

What about aspects of how you do your job? For example, your relationship
with colleagues, the way you teach and evaluate students, the way you con-
duct research or raise funds—are you comfortable with these aspects of
your job? (probe for values—e.g., “Why are you uncomfortable or dissatis-
fied with faculty meetings? Why do you wish you had a better relationship
with faculty in your department? Why would you like to collaborate more
on research?”).

Value Conflicts and Compromising

| imagine that there have been times or situations that you have felt value
conflicts with respect to students, colleagues, teaching, research, the review
process, et cetera. Can you think of a specific time or incident in which you
had to compromise your own values and beliefs because of something your
job required you to do, or perhaps behave in a particular way that made you
uncomfortable? How did you feel in that situation?

What about any institutional, departmental, or disciplinary policies, unwrit-
ten expectations, or practices—are there specific policies or expectations
that you feel generate value conflicts for you? Can you describe some of
those conflicts and how you feel about them?

What do you do about some of these situations or conflicts that are pro-
ducing stress in your job? Have you made any changes in your lifestyle
related to these conflicts since becoming a faculty member? If you were to
make (further) changes to the way you carry out your work and balance it
with the rest of your life, what would you do differently?

IV. Spirituality and the Meaning of Your Work

In the past few years, there have been conversations and a number of books
written about our experience in the workplace and about fragmentation in our
lives because of the lack of a connection or congruence between our personal
lives at work.We are finding that some faculty describe their lives as fragmented
because of these very value conflicts we have been discussing, and that they
struggle to search for meaning in their work.
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9) How does your job as a faculty member fit in with the rest of your life?
How integral is what you do as a researcher, teacher, and academic col-
league to the goals, values, or standards that you set for yourself as a per-
son? What meaning do you make of your career and lifestyle?

10) Is the meaning of your work related at all to a sense of spirituality you have
in your life?
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