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USC Aiken Profile

• Baccalaureate diverse fields, public
• 670 residential students
• NCAA Division II
• Mean SAT: 990s
• Mean HS class rank: 70-75th percentile
• 31% minority students, mostly African 

American or Black
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USC Aiken Profile (continued)

• Approximately 3,200 undergraduates, and 670 
are new freshmen

• Factors indicated by freshmen on 2006 CIRP 
Survey as “very important” in choosing USC 
Aiken:
– Academic reputation
– Cost
– Size
– Graduates get good jobs
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AFYS 101 First-Year Seminar

• The First-Year Seminar is offered primarily in 
the fall with a few sections in spring

• 1-credit hour, letter graded

• Taught by faculty (1/3 sections) and staff

• Several sections for majors in Business, 
Education, and Nursing; remaining sections 
have no discipline or affinity base
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AFYS 101 Content

Course content includes: 

Part I

•Reading and memory
skills

•Career and major
planning

•Test-taking
•Library tour and

scavenger hunt

•Time management
•Learning styles
•Note-taking
•Study skills
•Critical thinking and

academic integrity
•Diversity



AFYS 101 Offerings & Enrollment
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Rubrics and Evaluation

• Rubrics were first constructed to evaluate 
learning in the areas of time management, 
note-taking, and learning styles following 
participation in the First-Year Assessment 
Institute in Summer 2005

• The rubrics were developed a few days 
before the beginning of the Fall 2005 
semester and used in three of 10 sections 
of the course
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Rubrics and Evaluation (cont’)

• In Spring 2006, AFYS 101 Instructors  worked 
in groups to revise each of the three rubrics 
and corresponding assignments

• The groups submitted the revised rubrics 
which were then distributed, in early 
summer, to all instructors

• The rubrics and assignments were finalized 
and used in 14 of 15 sections of AFYS 101 
course in Fall 2006

Part II



Learning Outcomes

1. Students will develop and use effective 
time management, note taking, and 
study strategies.

2. Students will identify their learning 
styles, create a learning plan, and apply 
it.

Part III 



From Learning Outcomes to Rubrics

Outcome: Students will develop and use effective time 
management and note taking.

– Time management rubric
– Note taking rubric

Outcome: Students will identify their learning styles, 
create a learning plan, and apply it.

– Learning styles rubric
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Rubric (Partial Example)
Learning Outcome: Students will develop and use effective 

time management, and note taking.

Note Taking Rubric

Part III

Notes summarize/
synthesize, not
retell

Notes capture all
main points

Identify Relevant Information

Incomplete or not
Achieved

(0) 

Needs
Improvement

(2-1)
Satisfactory

(3)
Excellent

(5)

Outcomes and
Characteristics



Peer Evaluation Rubric (Partial Example)

Learning Outcome: Students will develop and use effective 
time management, and note taking.

Note Taking Rubric

Part III

Notes are 
organized and 
easy to follow

Notes are labeled 
and dated (show 
topic headings)

Identify Relevant Information

Incomplete or not
Achieved

(0) 

Needs
Improvement

(2-1)
Satisfactory

(3)
Excellent

(5)

Outcomes and
Characteristics



Course Impact on Academic Success

-0.142.872.73142Did Not Take/Complete

0.05-0.092.792.7087Grade of A-F

0.12-0.022.852.8371Grade of AWhite

-0.492.802.3168Did Not Take/Complete

0.07-0.422.662.2474Grade of A-F

*0.25-0.242.722.4853Grade of AAfr. Am / BlackWomen

-0.232.742.51110Did Not Take/Complete

0.06-0.172.682.5149Grade of A-F

0.20-0.032.712.6831Grade of AWhite

-0.252.502.2520Did Not Take/Complete

0.17-0.082.522.4411Grade of A-F

*0.590.342.622.968Grade of AAfr. Am / BlackMen

Sig.
AFYS
BenefitDiff.

Expected
GPA

Adj Sem
GPA NAFYS StatusRace/EthnicityGender
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Course Impact on Academic Success
First-Year Seminar Benefit

(In Additional Points of Adjusted Semester Grade Point Average†)

0.20
0.120.17
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*Significant at p<0.05 (One-Tailed) 
† Adjusted Sem. GPA excludes AFYS Grade; analysis controls for academic inputs
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Academic Performance by Race
Freshman first-semester GPA has increased, but gains are 

primarily attributable to African American or Black 
students.
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Academic Performance by Race (cont’)

Gains in African American or Black student performance 
may be attributable to inputs as much as environment.

85
6

86
4

84
7 89

3

88
4

88
0

89
9 92

9

92
010

05 10
28

10
18

10
25

10
33

10
29

10
28

10
26

10
31

800

850

900

950

1000

1050

1100

1998 1999 2000 2001 2002 2003 2004 2005 2006

USC Aiken Afr. Am. or Black USC Aiken White
National Afr. Am. or Black National White
South Carolina Afr. Am. or Black South Carolina White

Part III



Measurement & Analysis

• Data collected by AFYS Director and 
Analyzed by IE Office

• Analysis of standard deviations by section 
indicated that almost 50% of 
measurements were invalid because of 
inconsistent application of rubric
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Self Report vs. Direct Measurement

4.263.8495.9%92.8%Learning Styles

88.4%

94.1%

2006

4.16

4.09

2005 20062005

4.1591.2%Note Taking

4.4694.4%Time 
Management

Direct
Assessment

(Mean)*

Self Report
(%Agree + 

%Strongly Agree)

* 1-2=Needs Improvement, 3-4=Satisfactory, 5=Excellent
(0=Missing, but not included in mean calculation)

Part III



Objectives Ranked by Mean
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Other Significant Findings

Relationships between rubric ratings and academic 
performance in other areas were limited:

0.399*------R2NS 1 Organize Information

--0.047**0.106**0.105***R2TM 3.1: Reflection specifically 
addresses the relationship 
between personal priorities 
and time usage

--0.051**0.115**--R2TM 3: Analyze Relationship 
Between Time Usage and 
Priorities

Chemistry 101English 
101

Sociology 
101

Adj.Sem
GPA

* p<0.05, ** p<0.01, *** p<0.001
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Reaction from Instructors

• Instructors provided feedback on rubrics during 
the revision process

• Formal feedback was collected through an 
anonymous online instructor survey

• Instructors also had an opportunity to reflect on 
the rubrics and commons assignments during a 
meeting at the end of the fall semester
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Reactions from Instructors (cont’)

• “The rubrics were not useful to me in any way. 
If anything, they hindered the way I would have 
graded assignments.”

• “Rubrics were not inclusive of all things that 
needed to be graded for the journal 
assignments.”

• “The rubrics were grossly inadequate to grade 
written work if we are supposed to grade for 
quality of writing, rather than just completing an 
assignment.”
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Lessons Learned

• Data from the rubrics administered in Fall 2005 
were used to revise the rubrics and 
corresponding assignments for the following 
year

• The process used to revise the rubrics worked, 
but the reactions from instructors suggested 
more work needed to be done to educate them 
on the benefit of using rubrics and how to use of 
rubrics

Part IV



Future Plans

• Re-examine the course content and delivery

• Revisit the learning outcomes, rubrics, and 
commons assignments

• Identify ways to enhance AFYS 101 Instructor 
training, involving much more and different 
types of discussion about rubrics
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Tips to Take Home

• Identify a few measurable learning outcomes 
and focus on those 

• Find measures and data collection methods that 
meet the needs of your program

• Involve stakeholders in the process of creating 
and revising measures

• Incorporate measures in instruction
• Revise, revise, revise (but don’t give up)
• Use the data
• Keep it simple
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USC Aiken First-Year Seminar Learning Outcomes (Fall 2006)


LO Code Learning Outcome Description N Mean Std. Dev. N Mean Std. Dev.


TMGT Time Management Time Management 195 4.59 0.52 137 4.46 0.56
11 (TMGT) Identify Time Usage Time log was used correctly 199 4.67 0.71 141 4.53 0.80
11 (TMGT) Identify Time Usage Time log was used correctly 199 4.67 0.71 141 4.53 0.80
21 (TMGT) Identify Personal Priorities Priority list was used correctly 197 4.65 0.70 139 4.51 0.79


21 (TMGT) Identify Personal Priorities Priority list was used correctly 197 4.65 0.70 139 4.51 0.79
3 (TMGT) Analyze Relationship 


Between Time Usage and 
Priorities


215 4.45 0.76 151 4.34 0.79


31 (TMGT) Analyze Relationship Between 
Time Usage and Priorities


Reflection specifically addresses the 
relationship between personal priorities and 
time usage


201 4.56 0.85 143 4.44 0.91


32 (TMGT) Analyze Relationship Between 
Time Usage and Priorities


Identifies personal strengths and 
weaknesses 


201 4.45 0.88 143 4.36 0.92


33 (TMGT) Analyze Relationship Between 
Time Usage and Priorities


Identifies strategies and behaviors to 
encourage better time management


201 4.33 1.01 143 4.21 1.07


LS Learning Style Learning Styles 138 4.42 0.68 81 4.26 0.78
1 (LS) Identify Personal Learning 


Styles
155 4.48 0.80 97 4.32 0.91


11 (LS) Identify Personal Learning Styles Reflection identifies personal learning style 156 4.58 0.83 97 4.38 0.96


12 (LS) Identify Personal Learning Styles Learning strategies are provided based on 
learning style


165 4.38 0.93 99 4.25 1.05


2 (LS) Create Learning Plan 167 4.36 0.89 99 4.15 1.01
21 (LS) Create Learning Plan Learning plan is complete 168 4.35 0.96 100 4.15 1.10
22 (LS) Create Learning Plan Learning plan is clear 167 4.40 0.93 99 4.18 1.06
23 (LS) Create Learning Plan Learning plan outlines multiple strategies 168 4.34 0.97 100 4.11 1.10


3 (LS) Apply Learning Plan 150 4.42 0.75 83 4.32 0.79
31 (LS) Apply Learning Plan Discusses how plan was/will be 


implemented
153 4.46 0.89 85 4.33 0.98


32 (LS) Apply Learning Plan Provides evidence from specific situations in 
implementation


151 4.50 0.81 83 4.47 0.83


33 (LS) Apply Learning Plan Assesses plan implementation 151 4.28 0.88 84 4.17 0.94


NOTE Take Notes Take Notes 82 4.39 0.70 53 4.15 0.78
1 (Note) Organize Information 95 4.25 0.87 66 3.98 0.91
11 (Note) Organize Information Notes are labeled and dated (show topic 


headings)
112 4.40 1.03 67 4.18 1.19


12 (Note) Organize Information Notes are legible and easy to read at a later 
time


115 4.39 1.05 70 4.10 1.22


13 (Note) Organize Information Notes are annotated (e.g., highlighted, 
underlined, etc.)


98 3.95 1.20 69 3.65 1.22


2 (Note) Identify Relevant 
Information


113 4.37 0.86 68 4.19 0.95


21 (Note) Identify Relevant Information Notes are thorough and capture all main 
points


113 4.27 1.06 68 4.18 1.06


22 (Note) Identify Relevant Information Notes summarize/synthesize, not retell 114 4.46 0.94 69 4.20 1.07
3 (Note) Evaluate Personal 


Notetaking Skills
103 4.57 0.74 58 4.29 0.90


31 (Note) Evaluate Personal Notetaking 
Skills


Assesses notetaking skills 113 4.56 0.82 68 4.28 0.96


32 (Note) Evaluate Personal Notetaking 
Skills


Identifies strengths and weaknesses of skills 114 4.52 0.90 69 4.22 1.06


33 (Note) Evaluate Personal Notetaking 
Skills


Discusses areas of potential improvement 104 4.63 0.84 59 4.37 1.03


* Valid TMGT excludes Sec 902, 908, 912, and 914
* Valid LS excludes Sec 900, 901, 905, 914
* Valid Note excludes Sec 908, 912, 914


Raw Valid*
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USC Aiken First-Year Seminar Rubric Items Ranked By Valid Mean (Fall 2006)


N Mean Std. Dev. N Mean Std. Dev.
TMGT 1.1 Identify Time Usage Time log was used correctly 199 4.67 0.71 141 4.53 0.80


TMGT 2.1 Identify Personal Priorities Priority list was used correctly 197 4.65 0.70 139 4.51 0.79


LS 3.2 Apply Learning Plan Provides evidence from specific situations in implementation 151 4.50 0.81 83 4.47 0.83


TMGT 3.1 Analyze Relationship Between Time 
Usage and Priorities


Reflection specifically addresses the relationship between 
personal priorities and time usage


201 4.56 0.85 143 4.44 0.91


LS 1.1 Identify Personal Learning Styles Reflection identifies personal learning style 156 4.58 0.83 97 4.38 0.96


NS 3.3 Evaluate Personal Notetaking Skills Discusses areas of potential improvement 104 4.63 0.84 59 4.37 1.03


TMGT 3.2 Analyze Relationship Between Time 
Usage and Priorities


Identifies personal strengths and weaknesses 201 4.45 0.88 143 4.36 0.92


LS 3.1 Apply Learning Plan Discusses how plan was/will be implemented 153 4.46 0.89 85 4.33 0.98


NS 3.1 Evaluate Personal Notetaking Skills Assesses notetaking skills 113 4.56 0.82 68 4.28 0.96


LS 1.2 Identify Personal Learning Styles Learning strategies are provided based on learning style 165 4.38 0.93 99 4.25 1.05


NS 3.2 Evaluate Personal Notetaking Skills Identifies strengths and weaknesses of skills 114 4.52 0.90 69 4.22 1.06


TMGT 3.2 Analyze Relationship Between Time 
Usage and Priorities


Identifies strategies and behaviors to encourage better time 
management


201 4.33 1.01 143 4.21 1.07


NS 2.2 Identify Relevant Information Notes summarize/synthesize, not retell 114 4.46 0.94 69 4.20 1.07


LS 2.2 Create Learning Plan Learning plan is clear 167 4.40 0.93 99 4.18 1.06


NS 1.1 Organize Information Notes are labeled and dated (show topic headings) 112 4.40 1.03 67 4.18 1.19


NS 2.1 Identify Relevant Information Notes are thorough and capture all main points 113 4.27 1.06 68 4.18 1.06


LS 3.3 Apply Learning Plan Assesses plan implementation 151 4.28 0.88 84 4.17 0.94


LS 2.1 Create Learning Plan Learning plan is complete 168 4.35 0.96 100 4.15 1.10


LS 2.3 Create Learning Plan Learning plan outlines multiple strategies 168 4.34 0.97 100 4.11 1.10


NS 1.2 Organize Information Notes are legible and easy to read at a later time 115 4.39 1.05 70 4.10 1.22


NS 1.3 Organize Information Notes are annotated (e.g., highlighted, underlined, etc.) 98 3.95 1.20 69 3.65 1.22


* Valid TMGT excludes Sec 902, 908, 912, and 914
* Valid LS excludes 900, 901, 905, 914
* Valid Note excludes 908, 912, 914


Raw Valid*
LO Code Learning Outcome Description
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AFYS 101 Learning Outcomes and Measures 
Fall 2006 


 
 Learning Outcomes Method of Measurement Assignment 
    
1. Students will develop and use 


effective time management, 
notetaking, and study strategies. 


1. Rubric for time management 
2. Rubric for note-taking 
 


 
Time Management: 


• Students should complete the weekly 
time log handout and priority list (pg. 
40-41) and respond to Journal #2. 


 
Notetaking: 


• Students should provide copy of notes 
from a class, complete the “Evaluate 
Your Class Notes” exercise (pg. 110), 
and respond to Journal #3. 


 
 


Journal #2: Time Management  
Complete the weekly timetable in P.O.W.E.R. Learning and 
respond to the following: 


• Before you completed the weekly time log, how 
successful do you think you were at managing your time? 
Explain. 


• Has this activity helped you identify any behaviors you 
think you should change to become a better time 
manager? Why or why not? What are those behaviors?  


 
Journal #3: Notetaking  


• Read the short story, “Geronimo” and take notes while 
you read.  


• Take notes during the class discussion of “Geronimo” and 
have those notes reviewed by a peer in your AFYS 101 
class. 


• Based on your reading and class notes for “Geronimo,” 
develop a question to ask the author, Brock Clark. 


• Submit your reading notes, class notes, the “Evaluate 
Your Class Notes” exercise in P.O.W.E.R. Learning, and 
a copy of your question for Brock Clark. 


 
2.  Students will identify their 


learning styles, create a learning 
plan, and apply it. 


1. Rubric for learning style reflection 
 


• Students should complete the VARK 
learning style assessment 
(http://www.vark-
learn.com/english/page.asp?p=question
naire), develop a learning plan based 
on the information from this instrument, 
and respond to Journal #4. 


 


Journal #4: Learning Styles 
1. Using the information from your VARK learning style 


assessment, complete the “Learning Plan Worksheet” for 
each class you are taking this semester. 


2. Put the learning plan to use in each of your classes. 
3. During the last week of this class, submit your journal 


assignment, responding to the following: 
a. What strategies did you use? 
b. What specific strategies in your learning plan 


worked well, and which did not? 
c. Which strategies do you plan to use again? 


 
 








AFYS 101          Student Name: ______________________  Final Grade: ________ 
Fall 2006 


A Rubric for Notetaking Skills 
 
Learning Outcome: Students will develop and use effective time management, notetaking, and study strategies. 
 
Students should provide copies of reading and class notes and complete the “Evaluate Your Class Notes” exercise (P.O.W.E.R. Learning, pg. 110) 
 
Assignment: Journal #3 Please complete the following: 
1. Read the short story, “Geronimo” and take notes while you read.  
2. Take notes during the class discussion of “Geronimo” and have those notes reviewed by a peer in your AFYS 101 class. 
3. Based on your reading and class notes for “Geronimo,” develop a question to ask the author, Brock Clark. 
4. Submit your reading notes, class notes, the “Evaluate Your Class Notes” exercise in P.O.W.E.R. Learning, and a copy of your question for Brock Clark. 
 


Outcomes and Characteristics Excellent (5) Satisfactory (3) Needs Improvement (2-1) Incomplete or not 
achieved (0)  


 
Organize Information 
Notes include title and are dated (show topic 
headings) 
 


    


Notes are legible and easy to read at a later time 
 


    


Notes are annotated (e.g., highlighted, underlined, 
etc.) 
 


    


 
Identify Relevant Information 
Notes are thorough and capture all main points 
 


    


Notes summarize/synthesize, not retell 
 


    


 
Evaluate Personal Notetaking Skills 
Identifies strengths and weaknesses of skills 
 


    


Discusses areas of potential improvement 
 


    


Compares skills with those of peers 
 


    


 
 
 
 
 


 







AFYS 101          Student Name: ______________________  Final Grade: ________ 
Fall 2006 


Peer Review of Notes for “Geronimo” 
 
Learning Outcome: Students will develop and use effective time management, notetaking, and study strategies. 
 
Assignment: Students will Take notes during the class discussion of “Geronimo” and have those notes reviewed by a peer in the AFYS 101 class. 
 
 


Outcomes and Characteristics Excellent (5) Satisfactory (4-3) Needs Improvement (2-1) Incomplete or not 
achieved (0)  


 
Student Evaluation of Notes 
Notes are labeled and dated (show topic 
headings) 
 


    


Notes are legible and easy to read at a later time 
 


    


Notes are annotated (e.g., highlighted, underlined, 
etc.) 
 


    


Notes are organized and easy to follow 
 


    


Notes are thorough and capture all main points 
 


    


 
Additional comments about notes 
 
 
 
 
 
Submitted by: 
 
 
 








AFYS 101          Student Name: ______________________  Final Grade: ________ 
Fall 2006 


A Rubric for Assessing Time Management Skills 
 
Learning Outcome: Students will develop and use effective time management, notetaking, and study strategies. 
 
Students should complete the weekly time log handout and priority list (pg. 40-41) and respond to Journal #2 
 
Assignment: Journal #2 Complete the weekly time log in P.O.W.E.R. Learning and respond to the following: 
1. Before you completed the weekly time log, how successful do you think you were at managing your time?  
2. Using what you have learned with the time log exercise, what can you do to better manage your time? Provide specific examples of what you plan to do. 
3. Do you feel your time is effectively spent meeting your priorities? Explain using specific examples from your priority list. 


 
 
 
Outcomes and Characteristics Excellent (5) Satisfactory (3) Needs Improvement (1) Incomplete or not 


achieved (0)  
 
Identify Time Usage 
Time log was used correctly for one full 
week 
 


    


 
Identify Personal Priorities 
Priority list was used correctly, 
reflecting realistic priorities 
 


    


 
Analyze Relationship Between Time Usage and Priorities 
Reflection specifically addresses the 
relationship between personal priorities 
and time usage 


    


Identifies personal strengths and 
weaknesses  


    


Identifies strategies and behaviors to 
encourage better time management 


    


 








AFYS 101          Student Name: ______________________  Final Grade: ________ 
Fall 2006 


A Rubric for Assessing Learning Style Reflection 
 
Learning Outcome: Students will identify their learning styles, create a learning plan, and apply it.  
 
Students should complete the VARK learning style assessment (http://www.vark-learn.com/english/page.asp?p=questionnaire) and develop a learning plan based 
on the information from this instrument. 
 
Assignment: Journal #4 Please complete the following: 


1. Using the information from your VARK learning style assessment, complete the “Learning Plan Worksheet” for each class you are taking this semester. 
2. Put the learning plan to use in each of your classes. 
3. During the last week of this class, submit your journal assignment, responding to the following: 


a. What strategies did you use? 
b. What specific strategies in your learning plan worked well, and which did not? 
c. Which strategies do you plan to use again? 


 
Outcomes and Characteristics Excellent (5) Satisfactory (4-3) Needs Improvement (2-1) Incomplete or not 


achieved (0)  
 
Identify Personal Learning Styles 
Reflection identifies personal learning 
style 


    


Learning strategies are provided based 
on learning style 


    


 
Create Learning Plan 
Learning plan is complete 
 


    


Learning plan is clear 
 


    


Learning plan outlines multiple 
strategies 


    


 
Apply Learning Plan 
Discusses how plan was/will be 
implemented 


    


Provides evidence from specific 
situations in implementation 


    


Identifies specific strengths and 
weaknesses of plan 
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S.Foote & B.Hosch (2007) 
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