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Session Learning Objectives
As the result of attending this session, 
participants will:
• Hear recent national data on the role of academic 

advising in the first and second years of college

• Understand how academic advising is contextualized 
within comprehensive, integrated FYE and SOPH 
programs

• Explore the potential of academic advising as an 
emergent high-impact practice



• Formally in 1986 (activity since 1982)

• Mission: To support and advance efforts to 
improve student learning and transitions into 
and through higher education by serving as 
the trusted expert, internationally recognized 
leader, and clearinghouse for scholarship, 
policy, and best practice for all postsecondary 
student transitions

About Us



About Us

Core Commitments
• Student transitions

• Connections between 
research and practice

• Inclusion

• Collaboration

• Lifelong Learning

Activity Areas
• Conferences and 

Continuing Education

• Publications

• Research, Grants, and 
Assessment

• Network 
communication and 
external partnerships



Data Sources 
(aka “Why you should believe us”)

• 2017 National Survey on the First-Year Experience
– N = 537 institutions
– 80% identified academic advising as part of FYE

• 2019 National Survey of Sophomore-Year Initiatives N 
= 335 institutions
– 58% identified academic advising as part of SOPH



Brief Detour to Advising Assumptions 



Changing Role of Advising

• Standard responsibilities
– Introduction to advising and how it is different 

than interactions with counselors in HS

– Academic planning, transfer timeline, and 
progression

– Major exploration and selection

– Chart career pathways

– Forge a connection between student and 
institution



Changing Role of Advising

• Other responsibilities
– Identity exploration and development, often 

through academic planning, major exploration, 
and career pathways

– Skill development and competency building

– Triage for mental health and emotional distress

– Stewardship for financial investment in college

– Mentorship

– Student success tracking and early alerts



Changing Role of Advising

• Leadership in our field
– Important node in social network of campus, 

especially between academic and student affairs

– Purveyor of message to all constituents that 
college isn’t just about retention

– Move academic advising as an emergent HIP

– Tool for equity

– Prime example of scholarly practice



ACADEMIC ADVISING IN THE FIRST-
YEAR EXPERIENCE (FYE)

Section 1:



FYE Initiatives
FYE Initiative (2017 NSFYE) %

First-year academic advising (ADV) 80.4

Early alert systems (EA) 79.0

Pre-term orientation (OR) 75.4

First-year seminars (FYS) 73.5

Placement testing (PT) 65.9

Peer education (PE) 62.3

Student success center (SSC) 55.2

Developmental/remedial education (DEV) 54.5

General education (GE) 54.1

Convocation 52.6

N = 525 institutions



FYE Initiative (2017 NSFYE) %

Residential programs or initiatives (RES) 48.8

Learning communities (LC) 46.7

First-year gateway courses (GATE) 39.2

Common reading (CR) 38.3

Summer bridge (SB) 36.8

Writing-intensive coursework (WR) 35.4

Leadership programs (LEAD) 35.4

Service learning (SL) 31.8

Mentoring by campus professionals (MT) 31.6

Experiential learning/learning beyond the classroom (EXP) 31.0

Undergraduate research (UGR) 21.1

Study abroad 19.4



Differences by Institution Type, But…



Access to Academic Advising in FYE
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first-year academic advising
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80.4% of responding institutions offer 
first-year academic advising

Differs by institutional  
type:

• 85.7% req at 4-yr
• 59.1% req at 2-yr 



Contact with Advisors in FYE
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Advising Load in FYE
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Coordination of FYE Programs

“A true first-year experience 
includes more than just one 
‘star’ program and, instead, 
represents a constellation of 

support programs.”
(Greenfield, Keup, & Gardner, 2013)
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ACADEMIC ADVISING IN THE 
SOPHOMORE-YEAR EXPERIENCE 
(SOPH)

Section 2:



SOPH Initiatives
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Other Data Angles on SOPH Advising
• 40.5% of responding institutions reported that SOPH 

Acd Adv was the initiative that reached the highest 
proportion of sophomores

• 60.3% of responding institutions said Acd Adv was 
the sophomore initiative used to reach campus 
objectives for second-year students

• 65.4% of institutions required all sophomores to 
participate in Acd Adv

• 69.8% of responding institutions reached nearly all 
(91-100%) of their sophomores through Acd Adv



Objectives of Advising in SOPH
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Frequency of Advising in SOPH

Never
5%

Rarely
12%

Occasionally
17%

Somewhat often
23%
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22%

How often did you meet with your academic advisor this year?

Source: Sophomore Experiences 
Survey: Schreiner, 2014



Satisfaction with Advising in SOPH
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Satisfaction with Advising in SOPH

55.7%

32.4%

11.0 %
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Dissatisfied or Very Dissatisfied

“In the two decades of data 
collected nationally on 

sophomores, the campus 
experience with which sophomores 

are least satisfied is advising.” 
(Schreiner, 2018, p. 17)



Sophomores’ Satisfaction with 
Academic Advising Predicts:

• Their overall 
satisfaction with their 
college experience

• Their satisfaction 
with faculty

• Their perception of 
tuition as a 
worthwhile 
investment Source: Sophomore Experiences 

Survey: Schreiner, 2014



ACADEMIC ADVISING AS A HIGH-
IMPACT PRACTICE (HIP)

Section 3:



“High-Impact Practices…”

…are curricular and cocurricular structures that 
tend to draw upon high-quality pedagogies 

and practices in pursuit of 21st century 
learning outcomes; they are “teaching and 

learning practices that have been widely tested 
and have been shown to be beneficial for 

college students..,[toward] increase rates of 
retention and student engagement.”

Kuh, 2008





HIPs for CC Student Engagement

• Assessment & 
Placement

• Orientation

• Academic Goal Setting 
& Planning

• Timely Registration

• Accelerated or Fast-
Track Developmental Ed

• First-Year Experience

• Student Success Course

• Learning Community

• Class Attendance

• Alert & Intervention

• Experiential Education 
Beyond the Classroom

• Tutoring

• Supplemental Instruction



Adaptability of HIPs

“[HIP] key conditions can be adapted and 
incorporated into any teaching and learning 
situation inside or outside the classroom to 

promote higher levels of student 
performance.  There are doubtless other 

high-impact activities…in which large 
number of students participate.”

(Kuh in Brownell & Swaner, 2010)



Characteristics of HIPs

• Creates an investment of time and energy
• Includes interaction with faculty and peers about 

substantive matters
• Real-world applications
• High expectations
• Includes frequent feedback
• Exposure to diverse perspectives
• Demands reflection and integrated learning
• Accountability





HIP Elements in SOPH Advising
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Major Pathways to Sophomore 
Thriving

Spirituality

• Important for everyone
• Doubly important for 

students of color, 
especially African 
American Sophomores

Institutional Integrity Sense of Community on 
Campus

• #2 predictor for African 
American sophomores; 
#1 for everyone else

• White students more 
likely to report strong 
sense of community on 
campusSchreiner, 2018

Major Certainty

• Significant for White and 
Latinx sophomores

§ Not a significant pathway 
among African-American 
and Asian-American 
sophomores

Campus Involvement

• Mostly for White students
• Significant for African 

American students in 
leadership roles

Student-Faculty Interaction

• Only specific campus 
experience that predicted 
thriving and every other 
positive outcome

• Students experience this 
interaction differently 
based on race and 
ethnicity



“The most valuable finding [is] the 
‘equity effects’ that appear in 

students’ report of their learning as 
their success is boosted by HIPs; the 

equity-minded perspective that 
educators can nurture; the principles 
of inclusive excellence that can guide 
colleges and universities in providing 

a liberal education that offers not 
only equitable access to HIPs, but also 
equitable achievement of outcomes.”

(Schneider & Albertine, 2013)  



“The most valuable finding [is] the 
‘equity effects’ that appear in 
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equity-minded perspective that 
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And yet, the very students who 
would benefit the most from 

HIPs, participate in them at the 
lowest rates. 



The Road Ahead for Advising?



Questions & Comments

Jennifer R. Keup
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@jrkeup

Dallin George Young

dallin.young@sc.edu

@DallinYoung

mailto:keupj@mailbox.sc.edu
mailto:dallin.young@sc.edu

