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Presenter
Presentation Notes
We are here to tell you about a model for success that is in its third year at our University.  In the summer of 2010 we transitioned our opportunity program known as Aim for Success into a program we call the Millersville Scholars Program, including a mandatory three week summer program called the Pre-Scholars Summer Institute.
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Hoopdee, Squatter and Chatchkey  



w2 Underrepresented Sdents

WRIMS)E
o Low Income, 1% Genefation h

e 2/3 of persons I|V|ng<|n poverty come.from
/ ramal/ethﬁl(; mlnorlty ba’ckgrounds (US Census)

o Fastest growing segment 0)] populatlon IS low

B
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Millersville University is a predominantly rural and white institution.  We know you the changing demographics and the challenges we are facing.  And just this July, the College Board noted that more than half the students in this country are now on free and reduced lunch.  The challenge for us is how we affect the success of students.
Grad rates are especially dismal for students who begin at 2-year schools


o Individual ’ / L/
e completion ra

e At least 2/3 of degr. te%rce
attributable to student ianput characteristics rather
- that instiﬁtionaﬁl ‘effects’ (Astin, 2003)\ J

e |.e., grades, Board scores, race, gender, and SES

e Institutional’

e

e External
<o-F‘"amiI VISUPPOTTt, onall mentor
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Astin’s work


e Access into collegé N

e Focus on remediation el

/™. Devel\pjnentfof ke;) skills through NG
SUPPOTT Services



Presenter
Presentation Notes
That one-third or less that we can affect…


- Access | ) ‘Success \S/
e 6020 Increase In e 35.3% African

college-going ) Americmh

Ve among\low—incgme o B {
RStUdent_,S.)SinC,efl97O / L AL

e 48.7%0 Asian
9.2%0 Latino(a)
0.8%06 White

;
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Rates at our University mirrored this trend.  


ECalNDIIERIITA

e Should we admit students who are \\ﬁ/
likely at risk as on-completeran\the

P _Hnamé\of increasing diversity? (
e Are all students realizing true
educationall benefits of diverse campus
COMMUNItIES) OF & e students
paying arhighrprice ferinstitutional
Ideals?

<
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The Educational Benefit of Diversity   Fish where the fish are.  In PA, 6th most segregated state in the nation, SOC attend schools that are intensely segragated and, in many intances, low performing.  When I began my dissertation research, I wanted to find some answers, so I focused on…


o Adjustment to PWI /Rozema and Weldy L
(1993), Obiakor and Harris-Obiakor. (1997),

Holmes (2001), et al 2 T/
"'cﬂdentity\g- (Hq_lffne‘s, et al, 2001) /
e Values;'CET = Horvat and O©'Conner: (2006)

o Backlash ( 256 n:t, Ste. eotybe__--'Threat,
| , C. Steele



Presenter
Presentation Notes
Educational benefit of diversity?  Minority identity theory – conform to the dominant culture in order to be successful  Acting White Theory – there is a price to pay for conforming to the scholarly culure  Affirmative action invites a backlash


e Resilience (Griffin and Allen, 2008)

e Problem solvers, fgce hallenges, strong belief
P IN evercoming qdversiﬁl, see themselves as
~ masters of their own ﬁestiny, goal oriented,
have people who believe in them and
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My own research centered on resilience.  Not surprisingly, the succesful students in my study – successful as defined as persistent – had had a mighty struggle academically.


/

Keys to Success: Principles to.get us
N ’ / there:!

Learn for Learning Sake : i
. e Fostering Resilience
(Welen and Hodges, (Griffin and Allen; 2006;

1997; Aviles, 2008) : Zander, 2008)
e et J
Identity consistent with. o Transformation through
scholarshipiandiacademic Values Clarification &
success (Chickerng and Realignment

Reisser, 1993) Raise Beliefs and
Commitment:t
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As we approached the opportunity to reinvent our opportunity program at Millersville, we did so knowing a lot about the keys to student success, according to the research.  But while we knew where we were going in theory, it was the practical aspect of getting there that was so challenging.  


" (Krathwohl, Bloom, & Mésia 94)
e Lack of clarity leads to lack of motivation, J;oor

/

decisions, dissatisfaction (I%rown & Crace, 1996).

e Male ethnic |nor|t|es and/ male students from Iow
SES backgrounds semetimes adopt a contrary
identity that les t for doing well in
school (Ogbu, 4
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Naw Corsicl2racions

e Programs focus on transformation the \\ﬁ/
individual from inside out ~—

 Consider engagement inlearning N N
e Modeling behaviors that lead success

e Creating a desj tcomes that those
behaviors pr;

e Desires =

-




Learn to V¥rk collaboratively
through group orientated study
\(.Garner and Reissman, 1994)

Transition into college level work;
build confidence and self efficacy
(Kowal & Shaw, 1998)

Embrace a scholarship ethos
(Welch & Hodges, 1997)

-

Intentionally work to develop an
identity consistent with scholarship
and academic success in a collegial
environment (Chickering and
Reisser, 1993).

College orientation — develop the
social capital needed to work
through systems on campus,
understand services and support
mechanisms, and gain access to
university administration and staff
(Walpole, 2003; Stratton, 1998)

Develop key life skills such as
living in community, adhering to

policy, and reduce anxiety living in
new environment (Stratton, 199

N

e

Student
success

Component

Residential
Component 5
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Academic
Develop Commitment to educational goals
Transition to college level work
Embrace scholarship ethos
Interpersonal
Intentionally begin the identity building process
Works towards identity consistent with scholarship and academic success
Develop social capital
Residential 
Develop key life skills
Living in community
Adhering to policies
Reduce anxiety of living in a new environment


Inr).Jr 51 Adpnlissiors Proc

- Screening for Non-Cognitive Attributes
e Positive Self- Conce t
e Realistic Self- AppralsaD

/ "'o'~--.—.landI|nE*}Syst__em|c Challenges 3

e Focused.on L"bng-term Goals

e L.eadershi
® Service
(_3/-Know dge Ac
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The P Scholar Institute Journey

throu___gh
th, and Hope
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‘e Intense, rlgorous’, exﬁerlénee L/
e Transforming |

/e Uncomp\mlsmg Stangards
e \Very hig mExpectanns
e Extremely Hi

b




Pre-Scholars Summer Institute Organizational Chart

Nakia Mack
Director, Pre-Collegiate Programs

Academic Interpersonal Residential
Component Coordinator Component Coordinator

Peer Suppl 1 Peer Supplemental

lostructor Specialist

Peer Supplemental Peer Supplemental :

I Instructor Peer Programming

nstructor -

Peer Counselor Specialist

Peer Supplemental Peer Supplemental Small Group

Instructor Instructor Peer Programming
Specialist

Peer Supplemental Peer Supplemental Peer Counselor ;

Instructor Instructor Small Group
Peer Programming
Specialist

Peer Counselor
Small Group Peer Programming
Specialist

Peer Counselor
Small Group
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----- Meeting Notes (5/22/11 22:27) -----
* Had a huge staff - need to be intrusive; provide support


Learn to V¥rk collaboratively
through group orientated study
\(.Garner and Reissman, 1994)

Transition into college level work;
build confidence and self efficacy
(Kowal & Shaw, 1998)

Embrace a scholarship ethos
(Welch & Hodges, 1997) §

4 J
/ Intentionallly'worl,_g_to develop an

identity consistent with scholarship Stu d e nt

and academic success in a collegial : U

i t (Chickeri d
i . Interpersonal e Success
College orientation — develop the Component

social capital needed to work
through systems on campus,
understand services and support
mechanisms, and gain access to
university administration and staff
(Walpole, 2003; Stratton, 1998)

Develop key life skills such as RES'dentl al
living in community, adhering to
policy, and reduce anxiety living in Component \‘

new environment (Stratton, 199

N

.
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7:00 — 7:45

8:00—-12:15

12:30-1:15

1:30 - 2:45

3:00 - 4:00

4:15-5:15

5:30-6:15

6:30 - 8:15

8:30-9:00

9:00 - 11:00

Daily Schedule

Communal Breakfast
Academic Workshops
*Reading Comprehension

*Writing
*Math

Communal Lunch

Exposure Activity

Small Group Session

Leadership Forum

Communal Dinner

Structured Study

Residence Hall Meeting

Constructive Opportunities

Interpersonal Component

Academic Component

Interpersonal Component

Interpersonal Component

Interpersonal Component

Interpersonal Component

Interpersonal Component

Academic Component

Residential Component

Residential Component




Aeaelapgle Ya2r

‘e Successful Complétioﬁﬁf“su marisa
precondition for fall admission e

/® Structure and support):ontinues in\théfall f
and into sp}ing-""(Living/Learning
Communi@; Qutreaclk; _

e Program continuesiterevelve based on
NEW reseanchrana EXPERERCE.

o
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Cagiirel Progian) Peceleejde)y

Aclelragsas

e Pressure to pick up g[{C\dem c literacies L/

/

e The social markings associated W|t‘h\§\ang
versu3\proper usages amplify stakes in (

| classroorﬁ\ / 3

® Sense o‘fqnadequacy using one’s home
anguage. /

e Distance torsounding simant" Is intimidating.

e Discouragementscanlead tojpatiern of

failure.




Conijlel2niee-gtlifelifle

Prllloseory

‘e Relieve pressure Jof }dllffe\ren e between \\ﬁ/
home and school literacies. \

Y e All wrlt‘hg (expressmn) is valuable in process (
of develop\ng a ' message.

A mességes are adaptable to dlfferent
audiences. -

e \We spend eulvESHEarIING new iieracies, SO
students;canpPICKUPILIISTGRE:




“Wiitsle) Clagsraops) Packiedeiss

e Develop expreséi\ée/ and structured writing
simultaneously ~—

P Provide opportunities|for free-writing and (
~ journaling in conjunction with formal writing.

e Present formal writing through structures to
Imitate.

o Studentsiexpressioniforced into new linguistic
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[Ued Imitations

oLlruc

e Train students to imitate various inguisﬁt\%\ﬁ/
and rhetorical patterns.

e | often think how diverse popular music Is
/ - today: music of Iove,/music of prejudice, (
~ music of fantasy.

e | often imagine the places I would love to
visit: exotic places, crowded places, wild
places. /

e Studentsylearrtnerelatienship between
elementsinra SENERCE:

o They feel now puRcLIALGRAICreates a
(../rhyt M| to the chunks Gilinformation.

o e N




oY

<rlrrlgl SENLENCENINIEEHOS

o' As a dutiful father/and faithful American, |
took my family this summer t0~DJ\ney
- Waorld, a plastic and)concrete heap of
Ve J
trash | hbpe NEevVer to see again.

o Nobody understandsiouigcar, a 1990
Toyota Ganmnysthemay l.do; since I have




SEcrnola Pareeraon) [ngitiions

‘e After reading; this Doris/Goodwin artic e, students
summarize it using the following pattern: L

e Asa_ , Liﬁ):oln e

/. While others Pt ,Lincoln ¢
3 . ‘Though Lincoln \ :
hisrivals & = . Lincoln was

SO

. Dgo"ris Goodwin,
incoln," conveys the

but actually
author of "

(.-/,-




SUMIMEACIREECEE O

e Sounding “smart” using such structures,\\v/
students become c{onfident theycmaccess
/ the language of the e}jucated group they. (
aspire to be among. - \

e These lessons can apply. to various writing
assignments; reinforcingithe value of their
OWN expression andlits adaptability to
academic audiences:







ASSESSIMENE O UHULSIE:

OlULCOMES
e Outputs: Student ’S%eﬁm n \ﬁ/

e Semester Tracking GPA's and Credit Houmw‘ed
e Retention & Graduate Rates)

e Outcomes: \BStudent Learning Outcomes

e 11 outcomes: Strategies identified S

e Clarifying Valuesj Critical Reasening, Need for Cognition,
Academic Motivation

o



Presenter
Presentation Notes
Continuous Improvement



MSPASTUEENETSUCCESS:
Sanflagar GRPA

2010-11 m2011-12

2.47

1.95

O I I I

1st Semester 2nd Semester 3rd Semester 4th Semester
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Composite SAT lower in 2011-12 than in 2010-11 by almost 50 points!

Add line for the average regular admit MU student GPA using “add trendline”  right click
Talk about the number of students with 2.0 or higher and 2.5 or higher



MSPASTUEENETSUCCESS:
Cracljts Earp2e

14.6

13.6

O N b o 0
|

1st Semester 2nd Semester 3rd Semester 4th Semester
2010-11 m2011-12
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The average number of credits enrolled in their fifth semester (at the start) for 2010 cohort – 13.7 credits. 

Add line for the average regular admit MU student sem credits earned using “add trendline”  right click


MSPASTHEERTSUCCESS:
20d ez ¢ PDargisiance

75.0%0

70.0%0

65.0%0

60.0%0

83.0%0

79.4%0

2010-11

2011-12
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The 3rd year persistence for MSP students is 57.4% -- we know if students make it to their third year – they are more than likely to graduate (could be a 50% graduation rate for this cohort!). 

Add line for the average regular admit MU student 2nd and 3rd year persistence using “add trendline”  right click


e Outcomes: Student/Learni g Outcomes

e Compared MSP stu({ents at pre- post.summer
Institute

"'o-~»-Compar% to rgdular Q()mit students\ J

e Compared first-semester to second semester

e

o
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Continuous Improvement



AENREECIINENOULCOIIES

e Critical Thinking (CAAP) - b
e Need for Cognition /
o Academ iE)M otivation \

e Positive Attitude towards Literacy
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Continuous Improvement



VISEFAUIMIIESHCOIMPAREUROIREF I AN,

Aclpnies PRIOR 0 ifla Supnrnar
Inscicuee Proejreier)
— '\ Compared to Regular
dmits:

) Fall 2010 MSP students

Ve, \ T scored S|gn|chantly higher
Qutcomes: “ on

(psychological well-being)

- Need for. Cognition
- Academic Motivatio

- Positive Attitude
towards Literacy

- Socially Responsibl€

d S|gn|f|cantly higher

- 2 pI‘IOI‘ to
Leadership ‘tl s arl
- Psychological Well- ' Niervention than regularly
Being admitted students.

. DiY'e'l"gity

L e
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Fall 2010— Overall instruments, within subscales – may not have scored significantly different
Fall 2011 -- One exception within a subscale of the Socially Responsible Leadership instrument: congruence.

Congruence means ….. Not statistically significantly different

What this tells us – something about the selection process of the MSP students differentiates them regular admit students.  Also compared outcomes results to former version of the program and found in some cases, students in the program scored significantly lower than students in MSP program (need to be careful with interpretation). 
Exploring this finding 



M"H airiel POST irl2 Stirnrnar

NE
IS LULEN LU

e ’Agér thePSSI, \ﬁ/
R ;

perceptions nicieasel:
o Academic motivation

/™ — \ f "L ﬁoually Respo?pSIbIe /

Qutcomes: Leadership
- Need for Cognltlgn

- Academic Motivation
- Positive Attitude

PSS,

towards Literacy, PEFCEPLIONS :
: fgg;ae”ér'ﬁgspons bl > COMIGTt {th Differences
. Psychological Well- (5??:?”-”' ¢ I\ﬁel‘SIty
%ar@ measur:

- Diversity
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Significantly different …. Saw decline in comfort with differences with our regular admits too.  We attribute some of the decline to students’ backgrounds – coming from predominantly white or black/african american high schools.  They think they are open to diversity because of their background, but once they are on campus from a few weeks to several months – they begin to recognize differences and comfort levels change.  Maybe it’s harder than they thought it would be.  


MISP PSS sicuelaris Bl to Seorirle
Crziniejas 2010 Corlor:

S ' e n
dncreased oariorrnEness
P 7 Critical Thinking:
. \ AT \ f
Qutcomes: E

- Need for Cognlt&m
- Academic Motivation

- Positive Attitude
towards Literacy

- Socially Responsible

» cademic**l\?lotivation

Leadership pgical Well-Being
- Psychological Well- j18Y \
Bﬁn{; ’

- Diversity, =

| S
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66 Students in the fall, 43 students in the spring

Significantly different!!!
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Sittjelanc Se
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@utcomes correlated W|th / “‘Outcomes correlated-with

SYAWVERKEPDSILIVE » A weak \wk 3
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Psychological WEII Bem’g Y, PsychologlcaI\WeII Belng
subscale, “En\ﬂronmental subscale,
VIESLETY & o

SEAWVERKP DS
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2010 cohort only; only those students that participated in PSSI

Environmental mastery – examples of high scorers – sense of control of external activities, makes effective use of surrounding opportunities, able to choose/create contexts suitable to personal needs and values

Self-Acceptance:  positive attitude towards self, acknowledges multiple aspects of self, feels positive about past life

Autonomy:  Low scorers – concerned about expectations and evaluations from others; relies upon the judgment of others to make important decisions, conforms to social pressures to think and act in certain ways.



~ Questions?
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