
Abstract 
	

As	part	of	a	larger	project,	the	purpose	of	the	current	study	
was	 to	 inves8gate	whether	 academic	mo8va8on	 influenced	
the	perceived	enhanced	abili8es	of	first-year	students	 living	
in	 the	 same	 residen8al	 college	within	 and	 across	 8me.	 The	
primary	 finding	 was	 that	 academic	 mo8va8on	 of	 first-year	
college	 students	 who	 lived	 in	 a	 residen8al	 college	 was	
significantly	 related	 to	 perceived	 enhanced	 abili8es.	 As	
indicated	 in	previous	research,	 the	major	 implica8on	 is	 that	
living-learning	 programs	 might	 be	 be@er	 designed	 if	 they	
extended	beyond	the	first	semester	of	the	freshman	year.	

All	students	in	the	College	of	Agriculture	(CoA)	at	a	southern	
public	 university	 take	 a	 one-hour	 introductory	 course	
(referred	 to	 here	 as	 CoA	 101)	 in	 the	 first	 semester	 of	 their	
first	 year.	 Students	 who	 live	 in	 the	 Agriculture	 Residen8al	
College	(ARC)	were	enrolled	in	a	special	sec8on	of	CoA	101.	
In	addi8on,	ARC	students	were	enrolled	in	another	one-hour	
extended	introductory	course	the	next	semester	designed	to	
further	 explore	 careers	 in	 agriculture	 and	 develop	 their	
communica8on	 skills	 and	 ability	 to	 work	 as	 a	 team,	 thus	
extending	 the	 first-year	 co-curricular	 experience	 for	 the	
en8re	 academic	 year.	 The	 CoA	 of	 interest	 comprises	
tradi8onal	 agricultural	 majors,	 including	 pre-veterinary	
medicine,	 as	 well	 as	 some	 of	 those	 in	 the	 human	 and	
environmental	 sciences.	 The	 signature	 program	 (pictured	
here)	 was	 Pet	 Therapy	 in	 which	 ARC	 students	 were	 paired	
with	dog	owners	to	visit	local	assisted-living	facili8es.	

 
Purpose  

	
Inves8gate	 whether	 academic	 mo8va8on	 influenced	 the	
perceived	 enhanced	 abili8es	 of	 first-year	 students	 living	 in	
the	same	residen8al	college	within	and	across	8me.		

	

Method	
	
At	the	beginning	of	the	2012-13	academic	year,	the	ARC	cohort	was	113	students.	On	the	first	day	of	class,	students	completed	
a	pre-survey	that	 included	an	assessment	of	 their	academic	mo8va8on.	Ninety-eight	percent	of	 the	ARC	students	completed	
the	pre-survey.	During	the	last	class	period	of	their	fall	course,	students	completed	a	similar	survey.	Seventy-three	percent	of	
the	ARC	students	completed	post-survey1.	At	the	end	of	the	second	semester,	60	percent	of	ARC	students	completed	another	
similar	survey,	post-survey2,	which	also	included	an	assessment	of	their	“perceived	enhanced	abili8es.”		
	
Academic	mo8va8on	was	measured	by	an	adapted	version	of	Vallerand	et	al.’s	(1992)	Academic	Mo8va8on	Scale,	with	a	16-
item	assessment.	Perceived	enhanced	abili8es	was	measured	by	adapted	versions	of	other	similar	assessments	and	 included	
abili8es	 specific	 to	 the	 student	 learning	 outcomes	 of	 ARC	 with	 a	 15-item	 assessment.	 Four	 variables	 were	 computed	 by	
summing	the	scores	of	all	items	of	each	assessment	from	each	wave	of	data	collec8on.	Following	frequency	analyses,	Pearson	
Product	Moment	correla8onal	and	ordinary	least	squares	regression	analyses	were	conducted.		

 
Findings 

	
The	mean	and	 standard	devia8on	of	 students’	 academic	mo8va8on	 from	 the	pre-survey	 (August)	were	68.41	and	8.66.	 The	
mean	and	standard	devia8on	of	students’	academic	mo8va8on	from	the	post-survey1	(December)	were	70.85	and	9.37.	The	
mean	and	standard	devia8on	of	students’	academic	mo8va8on	from	the	post-survey2	(May)	were	72.45	and	10.04.	The	mean	
and	standard	devia8on	of	students’	perceived	enhanced	abili8es	from	post-survey2	were	57.32	and	14.61.		
	
Correla8ons	between	academic	mo8va8on	and	perceived	enhanced	abili8es	were	significant	sta8s8cally.	More	specifically,	the	
correla8on	between	academic	mo8va8on	at	the	beginning	of	the	academic	year	and	perceived	enhanced	abili8es	at	the	end	of	
the	academic	year	was	.326	(p=.01).	The	correla8on	between	academic	mo8va8on	at	the	end	of	the	first	semester	of	the	first	
academic	 year	and	perceived	enhanced	abili8es	at	 the	end	of	 the	academic	 year	was	 .469	 (p=.01).	 The	 correla8on	between	
academic	mo8va8on	at	 the	end	of	 the	first	academic	year	and	perceived	enhanced	abili8es	at	 the	end	of	 the	academic	year	
was	.559	(p=.01).	
	
The	 results	 of	 the	 regression	 analyses	were	 also	 significant	 sta8s8cally.	 Ten	 percent	 of	 the	 variance	 in	 perceived	 enhanced	
abili8es	was	explained	by	students’	ini8al	academic	mo8va8on	with	a	t-test	of	2.73	(p=.01).	Twenty	percent	of	the	variance	in	
perceived	enhanced	abili8es	was	explained	by	students’	mid-year	academic	mo8va8on	with	a	t-test	of	3.86	(p=.01).	Thirty-one	
percent	of	the	variance	in	perceived	enhanced	abili8es	was	explained	by	students’	end	of	the	year	academic	mo8va8on	with	a	
t-test	of	5.30	(p=.01).	
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Discussion and Conclusions  
	

Students’	 academic	 mo8va8on	 influenced	 their	 perceived	
enhanced	 abili8es	 both	 within	 and	 across	 8me.	 A	 major	
implica8on	 is	 strategies	 and	 programs	 that	 increase	
academic	 mo8va8on	 might	 also	 enhance	 their	 perceived	
abili8es.	As	we	have	indicated	elsewhere,	prac88oners	might	
design	living-learning	programs	that	extend	beyond	the	first	
semester	of	the	freshman	year.	
	
Results	 should	 be	 interpreted	 with	 cau8on.	 First,	 the	 data	
only	 included	 students	 from	 one	 academic	 year.	 Second,	
although	all	of	the	living-learning	students	lived	on	the	same	
wing	 of	 the	 residence	 hall,	 the	 hall	 that	 housed	 the	 living-
learning	 program	 students	 was	 shared	 with	 non-living-
learning	 program	 students.	 Third,	 students	 with	 lower	
mo8va8on	might	 have	 opted	 out	 of	 the	 residen8al	 college	
program	or	 did	 not	 regularly	 a@end	 class	 during	 the	 spring	
semester.	
	
Future	research	should	include	more	years	of	data	with	more	
cohort	and	control	groups.	Are	agriculture	students	similar	to	
students	from	other	majors	in	their	percep8on	of	the	role	of	
their	 living-learning	 community	 on	 their	 own	 academic	
mo8va8on	 and	 enhanced	 abili8es?	 And	 finally,	 do	
differences	 exist	 in	 student	 assessment	 of	 the	 role	 of	 their	
living-learning	 community	 as	 a	 source	 of	 their	 academic	
mo8va8on	 and	 enhanced	 abili8es?	 Future	 research	 should	
also	 con8nue	 to	 inves8gate	 the	 rela8onships	 across	 8me	
among	 academic	 mo8va8on,	 perceived	 abili8es	 and	
academic	 achievement,	 including	 persistence,	 par8cularly	
within	learning-living	communi8es.		
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