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Theoretical Grounding for the Model

Ten Steps
to Complex

- Characteristics of effective peer mentors
(Terrion & Leonard, 2007; Mee-Lee & Bush, 2003)
JOHN DEWEY . |nstructional design for complex learning
E.HEI;I{H}IEHEIEI (Pgrris.h, 2009;.van Merrienboer & Kirschner, 2009)
“oseseeoes o Experiential learning
(Kolb, 1984; Dewey, 1938)
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A ChecRlist for the Design

- Is it grounded in the literature?

- Are mentors invited to take personal responsibility for
their learning & growth?

- |Is emphasis placed upon development of skill?

- Are there opportunities for practice, authentic
experience, & feedback?

- |s it cohesive and integrated from the perspective of
the mentor?

- Will it provide us with evidence that learning
has/hasn't occurred?

« Is it feasible given our resource constraints?
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Learning through Designed Experience
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A Simulation

_ Module #3: Listening _
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Reflection

- What did you see? How did it go?

- What parts of the checklist would you encourage
Brice to give more attention to in his next
interaction with a student?

A Model of Reflection

Reflection Model Checklist
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|"! Did 1 use personal woice, rather than dispassionate, clinical
observation?

C Did 1 provida personal exparience clarified by details, cases
and examples from that experience within a particular context?
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A Model of Reflection

Reflection Model Checklist
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[] Did I use personal voice, rather than dispassionate, clinical
observation?

L[] pid1 provide personal experience clarified by details, cases
and examples from that experience within a particular context?

[ ] Did I reveal my affect or emotional response to the experience
or my understanding of it?

] Did I make connections to idea utilizing an an intellectual
component which was revealed by my use of the vocabulary
and ideas of theory, reading or Peer Mentor training?

[] Did I talk about new issues that emerged from the analysis of
experience and ask questions to drive my future learning?

Updated June 01, 2010
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« How has your perspective on what it means to “listen”
evolved over the last two weeks? What experiences or ideas
led to these changes in thinking?

* How have you seen effective listening impact the
relationships you have with students? What particular
i 1g behaviors have been helpful?

goals for improving as a listener have you made after
ating in this module? What opportunities to practice
g might you have for the remainder of the summer?

at connections do you see between the skills of
sticing/observing & listening? How do they complement
one another?
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To Finish Up
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Assessment

Clarges in Self-perceived SETT and Confidence Levels among Peer Memors
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Changes in Self-perceived Skill and Confidence Levels among Peer Mentors

Skill Area/Confidence df t

Overall Mentoring 30
Skill

Noticing & Observing 31
Listening 31
Asking Questions 31

Initiating 31
Conversations

QOverall Confidence 31

Note. *=p<.001, ¥* =p < .01

(*Retrospective pre-post analysis)




Qualitative Results

“| felt Llike | had a great opportunity to observe and act this week. After class... | noticed a few students from my
class were running around the library. | knew they had to turn in a research paper this coming week, so | hurried
down to the biology section and found a few students who had no idea how to find books in a university Library.
Noticing where the students were and what they were supposed to be doing saved them a lot of time and a good
deal of frustration.”

-Adam

"It can be scary to be a mentor. It's not a simple task. Not all students . .. will want to talk to me. However,
I'm learning how to not be afraid to put myself out there, stick out my neck . .. and take risks."
-Linnea

"Trying to work with the students rather than mothering them took a lot of patience ... | had to learn how
to be flexible and adaptable. It took work to ... listen to other people’s points of view. For example, one
student was telling me how they did their reading (by just skimming through it) and | really wanted to say
how that was probably a bad idea and | wanted to give suggestions on how to improve. However, | told her
just to think of ways to always improve how she studied and reviewed for tests. | thought, who am | to judge
if that is not the right way for her to study? So, what happened?

The next time we met, | asked her how her studying was going and she told me that she realized that just
skimming through her textbooks was not helpful and she actually devised some new ways to do it that |
thought so useful | started to implement them as well. It was an amazing way to work and | was so grateful
that | didn't push my own expectations onto her."

-Erik
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