FROM GRASSROOTS MOVEMENT TO INSTITUTIONALIZATION:

A TWENTY-NINE YEAR JOURNEY TO FIRST YEAR SEMINAR 

This session examines a program skeleton that has developed over twenty-nine years to involve diverse campus constituents and include summer reading, learning communities, first-year seminar, civic engagement, peer mentors, developmental advisement, connection to university support services, library/research orientation, developmental education and a new paradigm for expanding intelligence, brain-based/accelerated learning and critical thinking. Hard to believe? Participants are challenged to consider new ideas for course design.

When resources came out of the ground, America was a rich country. Now that resources come out of the mind, we are a developing country.                           
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RUDIMENTARY FRAMEWORK FOR BRAIN-BASED LEARNING

Students are asked to consider metaphors which explain in a very simplistic manner the basic workings of the brain so that they can work to guide and direct their own learning for outcomes that they identify. 

They are also asked to go beyond simple memorization and summarization to think critically and examine areas of belief preservation (ways that they resist learning and thinking about new ideas due to pre-existing dendrites and associations).

Dendrites and disequilibrium:

Fight-flight or tend-befriend responses:

Cognitive structure or filters:

Inner voice: 
Objectivity:

Authority versus authoritative:

Self evaluation:

SOUTHERN UTAH UNIVERSITY PROFILE
Southern Utah University (SUU) is a four-year regional university with flexible admissions standards. In other words, even though we have admissions standards, we lower them regularly to accept under-prepared, high-risk students. We are essentially an open-admissions university, meaning that nearly everyone is accepted.  

Even though we admit under-prepared students, until recently, SUU only offered remedial or developmental coursework through the and SSS grant (see timeline for clarification) which limited services to first-generation, low income and disabled students.  Nearly one-third—or about 350—of SUU’s entering class demonstrated a need for remediation. SUU is divided into two sides: the academic side and the student services side.

SUU tends to be what some call a debutante school. In other words, students come to SUU to get far enough away from home as a matter of coming out and to experience independence from parental supervision. Students may or may not finish their general education at SUU, and after one or two years transfer to other Utah schools which are larger or closer to home. We also tend to be a stepping stone for faculty. Young faculty take positions with us out of graduate school and move on after a short time. Similar retention challenges occur among administrators.

We are situated in a small, religious, extremely conservative, rurally-isolated town in Southern Utah. While all of Utah is economically depressed, Cedar City is especially challenged by its limited job opportunities and under-employment (below minimum wage).  

The 6500 students attending SUU represent a whole spectrum of academic ability, but generally speaking, few students have traveled out of state or even to large cities except for religious missions. Our population is predominantly Caucasian, LDS (Latter Day Saints) and often first-generation (parents did not receive a four-year degree). Marriage and family, not higher education, is generally at the top of a to-do list after high school.  Students tend to marry at a very young age and start families within the first year of marriage. 

Utah faces many fiscal, social, educational and wellness challenges. It is number one in U.S. for bankruptcy and fraud and in the top ten for antidepressant use, illegal use of prescription drugs, methamphetamine addiction, teenage suicide and childhood sexual abuse.  Conversely, the state is in the bottom five for educational funding and offers little to no private or alternative educational settings. Our students, mirroring state patterns, often face academic, personal and financial challenges which inhibit and limit the ability to focus on higher education.

UNIV 1000 & LM 1010: FIRST-YEAR SEMINAR FRAMEWORK

One credit course which meets two times a week for the first eight weeks and six hours in the latter 8 weeks

Another one-credit course which meets once during the latter 8 weeks and then switches to on-line delivery

Both are required under the Core Course Skills in General Education for students with fewer than 30 on-campus hours

Graded courses based on attendance, engagement and activity completion

Requires a companion course to create a learning community

Creates a student portfolio to inform developmental advisement

Attempts only first steps, first brain in breadth of topics to connect students across campus

	POINTS OF CONTACT: SUMMER ORIENTATION  (1 required hour for FYS)

	Present orientation design a holdover from when the course was offered through Student Service

Students required to attend this eight-hour session: Focuses on socializing, prescriptive advisement and registration

One of the eight hours is dedicated to a preview of First-Year Seminar to introduce the summer reader and academic rigor


	POINTS OF CONTACT: FIRST EIGHT WEEKS OF SEMESTER (16 required hours)

	GENERAL SESSIONS

	SEMINAR SESSIONS

	One lecturer teaches groups of 85

Meets one hour a week for the first eight weeks

Lecture and workshop format

Curriculum: How brains learn, metaphysics of critical thinking

Mentors assist in course management
	Facilitated by gen ed faculty, college advisors, various staff

Meets one hour a week for the first eight weeks

Seminar class size: 28 students maximum

See attached for Seminar details

Mentors assist as seminar leaders 


	SECOND EIGHT WEEKS OF SEMESTER (6 required hours)

	LM 1010: RESEARCH AND CITATION
	FASSST WEEK CONFERENCE
	FASSST WEEK ADVISEMENT

	· Another one credit course 

· One or two lecture orientations 

· On-line for remainder of course

· Basic skills for research and citations
	· A conference set up for freshmen

· An opportunity for all campus constituents to meet with or attract the interest of freshmen

· One required session: civic engagement

· Two optional sessions: student choice

· Mentors assist conference presenters
	· Required Major’s Fair to recruit on campus and showcase student’s undergraduate research

· A required group advising session 

· Mentors teach on-line registration system 

· Addresses issue of developmental advisement


	POINTS OF CONTACT: FINALS WEEK

	First brain in SUU’s final exam week schedule 

Last face-to-face contact to instill professional habits

Program and mentor evaluation


COMPONENTS AND CONSTITUENTS
SUU’S FIRST-YEAR SEMINAR DESIGN

	COMPONENTS
	CONSTITUENTS

	Faculty development
	· FYE Director 

· Faculty from each Knowledge Area in General Education requirements

· Provost’s Office

· Wellness Center 

	Summer Reading 
	· Summer Orientation program 

· Civic Engagement/Service Learning Committee General Education faculty

	Learning Communities in First-Year Seminar
	· FYE Director 

· General Education faculty

· Summer Orientation

· Registrars Office

· College Advisors

· Deans and Provost’s Office

· Peer Mentors

	Peer Mentors
	· Sophomore Student

· General Education Faculty

	FASSST Week Conference and Fair Activities
Faculty, Advisors, Student Services and Students Together
	· FYE Director 
· Deans and Provost’s Office

· Academic department chairs and faculty
· College Advisors 

· Career Services
· Peer Mentors
· Student Services Division
· Wellness Center

· Clubs and Organizations

· Community Representatives/Support Systems

· Past students

· Developmental Education: College Connections
· Tutoring

	Library Research
	· Library Faculty 
· Web CT course management/delivery
· General Education Faculty


FALL 2007 FIRST YEAR SEMINAR LEARNING COMMUNITIES  
5/18/07
	QUANTITATIVE LITERACY

	Math Success

	#
	CRN
	Seminars
	CR
	Time
	Teacher

	1
	30971

31934
	A Math Course  

UNIV 1000 S38

LM 1010 S38
	1

1
	Enroll in a math class
WF 11:00-11:50
WF 11:00-11:50
	Lohra Wolden
TBA

	AMERICAN INSTITUTIONS

	American National Government                                        

	2
	30741

30970

31069
	POLS 1100 01 

UNIV 1000 S37 

LM 1010 S37
	3

1

1
	MWF 10:00-10:50
TR 11:00-11:50
TR 11:00-11:50
	John Howell

Pat Keehley
Randy Christensen

	American  Civilization                                                       

	3
	31702

30966

31065
	HIST 1700 04  

UNIV 1000 S33 

LM 1010 S33
	3

1

1
	MWF  1:00-1:50
TR 10:00-10:50
TR 10:00-10:50
	Mark Miller

Mark Miller
John Bryner 

	4
	31702
32424

32426
	HIST 1700 04  

UNIV 1000 S52
LM 1010 S52
	3

1

1
	MWF  1:00-1:50
TR 1:00-1:50
TR 1:00-1:50
	Mark Miller

Jim Vlasich
TBA

	5
	30715
31932

31933
	HIST 1700 02

UNIV 1000  S50
LM 1010 S50
	3

1

1
	MWF 8:00-8:50
TR 1:00-1:50
TR 1:00-1:50
	Ryan Paul

Jim Vlasich
Janet Seegmiller

	FINE ARTS

	Popular Music in America

	6
	31712

31033

31075
	MUSC 1020 02 

UNIV 1000 S45

LM 1010  S45
	3

1

1
	MWF 11:00-11:50
TR 11:00-11:50
TR 11:00-11:50
	Patrick Roulet 

Patrick Roulet
Janet Seegmiller

	Survey of Theater

	7
	30850
30962

31062
	THEA 1013 01

UNIV 1000 S29
LM 1010 S29
	3

1

1
	MWF 9:00-9:50
TR 10:00-10:50
TR 10:00-10:50
	Jeb Branin

Jeb Branin
Richard Eissinger

	INTERDISCIPLINARY

	Business and Society                                                                   

	8
	30056

30954

31054
	BA 1010 02

UNIV 1000 S21

LM 1010  S21
	3

1

1
	MWF 9:00-9:50
TR 9:00-9:50

TR 9:00-9:50
	Greg Powell

Greg Powell
Scott Lanning

	SOCIAL AND BEHAVIORAL SCIENCE

	Cultural Anthropology                                         

	9
	31901

30975

31768
	ANTH 1010 01 

UNIV 1000 S42

LM 1010 S42
	3

1

1
	MW 3:00-4:20

WF 11:00-11:50
WF 11:00-11:50
	Emily Dean

Emily Dean
TBA

	Criminal Justice                                                    

	10
	30692

30956

31056
	CJ 1010 01 

UNIV 1000 S23

LM 1010 S23
	3

1

1
	MWF 9:00-9:50
TR 9:00-9:50
TR 9:00-9:50
	Wayne Willliams

Wayne Willliams
Scott Lanning

	Principles of Microeconomics                              

	11
	30062

30950

31766
	ECON 2010 01 

UNIV 1000 S17

LM 1010 S17
	3

1

1
	TR 10:00-11:20

TR 9:00-9:50
TR 9:00-9:50
	Joe Baker

Joe Baker
John Eye

	12
	30063

30959

31509
	ECON 2010 02 

UNIV 1000 S26

LM 1010 S26
	3

1

1
	MWF 11:00-11:50
WF 10:00-10:50
WF 10:00-10:50
	Joe Baker

Joe Baker
Philip Roche

	Personal Finance

	13
	30073

30952

31052
	FIN 2870 01 

UNIV 1000 S19

LM 1010  S19
	3

1
	TR 10:00-11:20

TR 9:00-9:50

TR 9:00-9:50
	Steve Harrop

Steve Harrop

Scott Lanning

	General Psychology                                              

	14
	30528

31035

31077
	PYS 1010 02 

UNIV 1000 S47

LM 1010 S47
	3

1

1
	MWF 11:00-11:50

TR 11:00-11:50

TR 11:00-11:50
	Les Jones

Les Jones

Janet Seegmiller

	15
	30529

32486

32531
	PYS 1010 03 

UNIV 1000 S58

LM 1010 S58
	3

1

1
	TR 10:00-11:15

WF 2:00-2:50 

WF 2:00-2:50
	Steve  Barney

Steve  Barney

Matt Nickerson

	16
	30530

32488

32533
	PYS 1010 04 

UNIV 1000 S60

LM 1010 S60
	3

1

1
	TR 1:00-2:15

WF 2:00-2:50

WF 2:00-2:50
	Steve Barney

Steve Barney

Philip Roche

	17
	30531

31930

31931
	PSY 1110

UNIV 1000 S49

LM 1010 S49
	3

1

1
	MWF 12:00-12:50

TR 1:00-1:50 

TR 1:00-1:50
	Jennifer Hedrick

Jennifer Hedrick

Janet Seegmiller

	18
	30531

32482

32527
	PSY 1110

UNIV 1000 S54

LM 1010 S54
	3

1

1
	MWF 11:00-11:50

TR 1:00-1:50 

TR 1:00-1:50
	Jennifer Hedrick

Jennifer Hedrick

TBA

	Introduction to Sociology                                   

	19
	30772

32483

32528
	SOC 1010 02 

UNIV 1000 S55

LM 1010 S55
	3

1

1
	TR 11:30-1:00 

WF 1:00-1:50

WF 1:00-1:50
	Martyn Kingston

Martyn Kingston

Matt Nickerson

	LIFE SCIENCE

	Principles of Animal Science                                                               

	20
	30035

30974

31072
	AGSC 1100 01 

UNIV 1000 S41

LM 1010 S41
	3

1

1
	MWF 11:00-11:50

TR 11:00-11:50

TR 11:00-11:50
	Chad Gasser

Chad Gasser

Randy Christensen

	Human Biology                                                                                    

	21
	31641

30960

31060
	BIOL 1020 01 

UNIV 1000 S27

LM 1010 S27
	3

1

1
	TR 8:30-9:50

TR 10:00-10:50

TR 10:00-10:50
	Debra Hanson

Debra Hanson

Richard Eissinger

	General Biology I

	22
	30085

30958

31058
	BIOL 1610 02 

UNIV 1000 S25

LM 1010 S25
	3 

1

1
	MWF 1:00-1:50

TR 10:00-10:50

TR 10:00-10:50
	Jon Marshall

Jon Marshall

Richard Eissinger

	Human Anatomy                                                                                  

	23
	30135

30977

31074
	BIOL 2320 01 

UNIV 1000 S44

LM 1010 S44
	3

1

1
	MWF 12:00-1:00

WF 11:00-11:50

WF 11:00-11:50
	Rachel Smetanka

Rachel Smetanka

John Eye

	Scientific Foundations of Human Nutrition                                       

	24
	30016

30934

31765
	NFS 1020 01 

UNIV 1000 S01 

LM 1010 S01
	3

1

1
	MWF 8:00-9:00

TR 8:00-9:00

TR 8:00-9:00
	Matt Schmidt

Matt Schmidt

Richard Eissinger

	25
	30017

30946

31048
	NFS 1020 02 

UNIV 1000 S13

LM 1010 S13
	3

1

1
	MWF 9:00-9:50

TR 9:00-9:50

TR 9:00-9:50
	Matt Schmidt

Matt Schmidt

John Eye

	26
	30018

31034

31076
	NFS 1020 03 

UNIV 1000 S46

LM 1010 S46
	3

1

1
	MWF 10:00-10:50

WF 11:00-11:50

WF 11:00-11:50
	Cindy Wright

Cindy Wright

John Eye

	27
	30050

32416

32420
	NFS 1020 04 

UNIV 1000 S51

LM 1010 S51
	3

1

1
	MWF 1:00-1:50

TR 1:00-1:50

TR 1:00-1:50
	Matt Schmidt

Matt Schmidt

Janet Seegmiller

	PHYSICAL SCIENCE

	Introductory to Chemistry                                                           

	28
	30637

30973

31071
	CHEM 1010 01 

UNIV 1000 S40

LM 1010 S40
	3

1

1
	TR 11:00-12:20

WF 11:00-11:50

WF 11:00-11:50
	Dru DeLaet

Dru DeLaet

TBA


	MAJOR OR TOPIC SPECIFIC COHORTS

	STAND ALONES (No Cohort: Primarily for students who need only UNIV 1000)

Beware of unusual and numerous overrides needed in Stand Alones

	29
	32414
	UNIV 1000 01
	1
	TR 9:00-9:50
	Nancy DeLaet

	30
	32415
	UNIV 1000 02
	1
	WF 9:00-9:50
	Nancy DeLaet

	EDUCATION MAJORS ONLY

	31
	30936

31038
	UNIV 1000 S03

LM 1010 S03
	1

1
	TR 8:00-8:50
TR 8:00-8:50
	Mike McGarvey
Richard Eissinger

	32
	30948

31050
	UNIV 1000 S15

LM 1010 S15
	1

1
	TR 9:00-9:50
TR 9:00-9:50
	Mike McGarvey
John Eye

	33
	30972

31070
	UNIV 1000 S39

LM 1010 S39
	1

1
	TR 11:00-11:50
TR 11:00-11:50
	Mike McGarvey
Randy Christensen

	NURSING MAJORS ONLY

	34
	30968

31067
	UNIV 1000 S35

LM 1010 S35
	1

1
	TR 10:00-10:50
TR 10:00-10:50
	Barbara Shuman
John Bryner

	35
	32425

32427
	UNIV 1000 S53
LM 1010 S53
	1

1
	TR 1:00-1:50
TR 1:00-1:50
	Lynne Ornes
TBA

	PERFORMING AND VISUAL ARTS MAJORS ONLY

	36
	30961

31061
	UNIV 1000 S28

LM 1010 S28
	1

1
	WF 10:00-10:50
WF 10:00-10:50
	Dan Frezza
Philip Roche

	37
	30964

31064
	UNIV 1000 S31

LM 1010 S31
	1

1
	TR 10:00-10:50
TR 10:00-10:50
	Dan Frezza
John Bryner

	HUMAN AND SOCIAL SCIENCE MAJORS ONLY

	38
	30976

31073
	UNIV 1000 S43
LM 1010 S43
	1

1
	TR 11:00-11:50

TR 11:00-11:50
	Kelly Lid
Janet Seegmiller

	39
	32490

32535
	UNIV 1000 S62
LM 1010 S62
	1

1
	WF 2:00-2:50

WF 2:00-2:50
	Kelly Lid
Philip Roche

	CIET MAJORS ONLY

	40
	32485

32530
	UNIV 1000 S57
LM 1010 S57
	1

1
	WF 1:00-1:50
WF 1:00-1:50
	Craig Degener
Matt Nickerson

	41
	32489

32534
	UNIV 1000 S61
LM 1010 S61
	1

1
	WF 2:00-2:50
WF 2:00-2:50
	Craig Degener
Philip Roche

	HONORS PROGRAM STUDENTS ONLY

	42
	32484

32529
	UNIV 1000 S56

LM 1010 S56
	1

1
	WF 1:00-1:50

WF 1:00-1:50
	Matt Nickerson

Matt Nickerson

	43
	32487

32532
	UNIV 1000 S59

LM 1010 S59
	1

1
	WF 2:00-2:50

WF 2:00-2:50
	Matt Nickerson

Matt Nickerson

	THEMATIC SEMINARS

	44
	30940

31042
	UNIV 1000 S07

LM 1010 S07
	1

1
	TR 8:00-8:50

TR 8:00-8:50
	Vik Brown

Vik Brown

	45
	30951

32419
	UNIV 1000 S18

LM 1010 S18
	1

1
	WF 9:00-9:50

WF 9:00-9:50
	Neal Cox

John Bryner

	46
	30942

31044
	UNIV 1000 S09

LM 1010 S09
	1

1
	TR 8:00-8:50

TR 8:00-8:50
	Lindsey Brown

Vik Brown

	47
	30944

31046
	UNIV 1000 S11

LM 1010 S11
	1

1
	TR 8:00-8:50

TR 8:00-8:50
	Stephen Allen

Vik Brown

	48
	31036

31078
	UNIV 1000 S48

LM 1010 S48
	1

1
	WF 11:00-11:50

WF 11:00-11:50
	John Eye

John Eye

	49
	30938

31040
	UNIV 1000 S05

LM 1010 S05
	1

1
	TR 8:00-8:50

TR 8:00-8:50
	Richard Eissinger

Richard Eissinger

	50
	30947

31049
	UNIV 1000 S14

LM 1010 S14
	1

1
	WF 9:00-9:50

WF 9:00-9:50
	John Bryner

John Bryner

	51
	30963

31063
	UNIV 1000 S30

LM 1010 S30
	1

1
	WF 10:00-10:50

WF 10:00-10:50
	Phil Roche

Phil Roche

	52
	30949

31051
	UNIV 1000 S16

LM 1010 S16
	1

1
	WF 9:00-9:50

WF 9:00-9:50
	Dale Orton

John Bryner


SEMINAR COMPONENT
REASONS FOR SEMINAR
· To engage students more actively in their education than lecture alone

· To break patterns of mindless summary and enhance authentic, mindful learning

· To improve accountability in student’s preparation for classes

· To develop habits of civility, engagement and critical thinking

· To place the work of learning, relating, and connecting in the students’ laps, not on the teacher’s checklist.

SEMINAR IS…  and  SEMINAR IS NOT…
SEMINAR IS A TIME FOR TO:

· Honor the value of civil conversation and practice decorum

· Hear and consider other points of view and listen for diversity in thought

· See/hear interdisciplinary thinking in action

· Expect to be surprised and delighted by others’ thinking

· Practice assertive speaking and listening

· Move beyond simple summary and memorization
· Begin/practice thinking critically 

· Relate and connect classroom learning and general education to life

· Output what is known: See visual theme of brains
SEMINAR IS NOT A TIME TO FOR ANYONE TO:

· Win

· Debate

· Be right
· Say they like or do not like something. We do not care.

· Summarize. We all read or experienced the same thing. No summary is needed.
SEMINAR IS A TIME FOR FACULTY TO:

· Hear students talk to learn about what they know have learned
· Measure learning outcomes and allow for silence 

· Expect to be surprised and delighted by students’ thinking

· Put the work of learning in student laps, not on a to-do list
· Step out of the process so students can stop eye contact with authority and stop looking for acknowledgement of right wrong thinking 
· Consider additions to lecture setting if seminar needs specific direction

· Notice generational differences and changes

SEMINAR IS NOT A TIME FOR FACULTY TO:

· Lecture

· Talk more than any other seminar participant 

· Talk at all 

COMMON QUESTIONS OR CONCERNS ABOUT SEMINAR

1) Seminar is not a verb.

100% true, but maybe it will be if we use it enough!  

2) Lecture is an important aspect of university.

100% true.  Story is the essence of being human, and those stories (or “sharing brain”) began with the oral transfer of information. University lecture is one result of humanity’s oral tradition. 

Equally important, however, is allowing a space and place for students to develop the ability to transfer information orally.  We teach our students to read and write through practice, but we teach democracy through lecture.  Seminar is an opportunity to practice democracy, civility and decorum.

2) Seminar means more work for me. I will need to: 

· Choose & assign 5 readings or experiences for seminar focus.

· Gather and track student seminar papers. 

· Though you tell me I do not have to read them, I do and will!

· Learn to not lecture, or even talk.

100% true. Paying attention to our students does take time and zipped lips.  

The knowledge-age forces us to re-examine learning, and downplay teaching for more authentic learning.  First-Year Seminar is working to shift the focus off teaching long enough to build habits of academic discourse in students so they can balance teaching with learning. 

3) I am not comfortable managing controversial or heated conversations.

First, let me clarify that controversy is not the point of seminar.  The primary purpose of First-Year Seminar is to enhance student engagement and authentic learning by asking students to converse about what they learn rather than simply summarize it. 

Certainly, controversy could be a part of any subject, and learning to deal with controversy in a civil manner is essential for problem solving and critical thinking. Students will benefit from learning to control emotions to LISTEN in a genuine manner, rather than listen to respond with an opposing point of view. Again, this is not about winning. It is about conversing and talking to learn. Seminar is an excellent tool for creating habits to develop those skills.

Consider the movie The Princess Bride.  During the sword fight, the point is not that someone wins or someone dies.  The point is to take the duel to the point of winning (or in speaking, the point of clarity), to get that close and stop so that the game can go on. 

Seminar honors the game of playing, not winning.  It honors the consideration of all ideas and points of view. In the practices of the academic community conversation and collaboration are essential.  The academic culture is changing from a purely competitive one to a cooperative one as we address the need for interdisciplinary thinking.  Like in any other system, change is slow, but over specialization can be debilitating to critical thinking as we see in our history with understanding the cause of ulcers, maybe autism and many other examples of misunderstanding through history. 

Ultimately, the point, especially when we realize the need for interdisciplinary thought, is to see the same idea from numerous points of view, not to win, but to hear from everyone, to allow the democratic process to unfold.  In some Asian cultures beginners are valued fro their absence of dogmatic thought. Seminar honors that philosophy.

Finally, opposites are real.  They are not going away.  If you have a point, the person you have to answer to is your opposite.  If that brings up discomfort in you…good.  Disequilibrium is essential to accurate critical and creative  thinking. Student and humans need to learn how to direct discomfort. 

4) Students may not be mature enough to seminar well.  How do I handle students thinking that is WAY off base.

One of the greatest values of seminar is the opportunity to notice and hear student thinking. Seminar can inform faculty about student thinking and learning in a way that no other tool can. Seminar make obvious what students know and  how they hear and transfer what we teach so that we can address issues in our lectures or course design, or even departmental designs. 

Finally, how will students mature without practicing the habits of academic discourse, without considering interdisciplinary and diverse thinking and without hearing and voicing diverse points of view?  It takes time to learn and think. It takes diverse communities to try out our thinking. Seminar allows for that growth. 

Possible Seminar Topics/Experiences
· Consider challenging students to find articles for the class.  Encourage them to find what you are talking about represented in the media, or encourage them to find something interesting to them…but still “academic.”

· Seminar on an activity already required in your general education course: nursing, practice clinicals; theater, attend a production; nutrition, complete a personal analysis; personal finance, complete a personal financial statement, etc., etc. 

· Article, essay, chapter or short story

· Chapter from the text you use in gen ed class


· Convocation

· A career topic from the discipline of your general education course

· A New York Times article

· A movie 

· A civic engagement or service learning activity 

· School, civic or ____________ event

· There are plenty more ideas yet to be mentioned!  I can help you brainstorm so that we meet your class/department needs.

Ways to Organize Seminar

Fishbowl

Some in middle, others watch: fishbowl members still write a response, but receive less credit

Teacher and /or mentor lead seminar the first, and maybe the second, time

Teacher and/or mentor track participation and note student learning

Small groups

Groups of 5-10, leader in each 

SUMMER READING: FIRST HOMEWORK!                                                                       UNIV 1000: FIRST-YEAR SEMINAR PREP
Welcome to an opportunity to transform yourself and invite success!                              University offers an opportunity to transform oneself and increase chances for success and wellness. Much of the transformation comes from developing habits of civil conversation. Historically, higher ed was designed, not to get people jobs, but to improve citizenship, civility, and conversation.

America’s governing design is effective because it works to allow everyone to speak and be heard. This diversity of ideas can produce valuable outcomes.  Look at America!  It offers endless opportunities and truly represents life, liberty and the pursuit of happiness.  (Note the emphasis on pursuit.  Happiness is not handed out on a silver platter.  Humans must pursue it. ) 

Because civility is essential to America’s success, your UNIV 1000 class will be asking you to read or experience events in order to participate in weekly Seminar Sessions. In addition to building conversation skills, Seminar will direct you to engage your brain more fully so that you can be efficient in earning grades that keep you in good academic standing.  SUU wants you to succeed and learn.
Instructions for Seminar #1 Preparation:  Civic Engagement and Service Learning                                                 Please, read the attached articles. The Definition of True Service showcases a student’s experience with service learning, and New Research: Service-Learning and Transition to Adulthood focuses on the value of civic engagement and service learning while transitioning to adulthood.

To facilitate discussion, prepare no more than one double-spaced, typed page on any of the ideas below, or pursue another question or discussion point.  Pay attention to your thoughts and feelings as you read.  

As you’ll see in your UNIV 1000 Syllabus in August, the Summer Reading Seminar paper is due* the week of September 4-6, 2007 in your UNIV 1000 Seminar Class. Paper and oral participation in Seminar are necessary for full credit. Participation could be as simple as reading the paper aloud. 

Ideas for Seminar Discussion                                                                                                         After reading this article, I…
My experiences with civic engagement or service learning include…

I have found civic engagement/service learning valuable in that…

Personal Note From Jill Wilks (Most People’s UNIV 1000 General Session Teacher)                     I wanted to weigh in on civic engagement by telling you something you will hear me say later. In university work to build a resume, not just a set of grades on a transcript!  Civic engagement and Service Learning are excellent opportunities and essential tools to make that resume happen!  *Procrastinators, I, Jill Wilks, SWEAR it takes as much time/energy to fail as it does to succeed.  Please, choose to care about yourself and your success. SUU is eager to know the whole you, and we can only do that if you participate on time. Like a STOP sign that we all agree to agree on, time is simply a social contract.  Let go of any other beliefs you have about it. NIKE is correct, JUST DO IT!  PLEASE, just do the work! Before I even know you, I care about your learning and success!
TIMELINES, SYSTEM RESPONSES, KNOWLEDEGE-AGE DESIGNS

YEARS ONE THROUGH NINE

We can resist being taught, but we cannot resist learning.

TIMELINE

Twenty-nine years ago, I accepted a faculty position at Southern Utah University, teaching composition, vocabulary, reading, and study skills for the U.S. Department of Education TRIO Program, Student Support Services (SSS), overseen by our Associate Provost in charge of academic grant programs on campus.

As TRIO implies, it is a three-legged program. The federal grant is designed to support under-represented, under-privileged American students. One part of TRIO, Upward Bound, addresses the high school level; another, Student Support Services, focuses on students in higher education, and Educational Talent Search reaches out to 7th to 12th grade students and high school dropouts. I had taught in Upward Bound’s summer programs, and then settled in teaching for SUU’s Student Services program which served Navajo students and a handful of rurally isolated Caucasian students. 

Teaching language skills and word-focused concentration provided an essential foundation to inform my eventual evolution into a Learning Specialist, but language skills alone did not create a more generalized student success. After seven years of teaching freshmen and upper class students who were struggling, I realized that an isolated, de-contextualized focus provided more of the same—a disenfranchised student going through the motions on some authority’s checklist. 

It did not matter how active I made the class or how creative the assignments were; no knowledge set (skills and information specific to one discipline) seemed to penetrate the resistance to learning and school that most students brought from the kindergarten through twelve grade traditional school system to university. If they did not want to learn material, they would not. 

SYSTEM RESPONSES

In my early years at SUU, administrators began to discuss the student retention rate from the freshmen to the sophomore year. SUU front loaded a large freshmen class, but lost up to 56% of them to LDS missions, other universities, marriage or homesickness.  Administrators, frustrated by an inability to offer diverse coursework at the junior and senior levels, began to examine how we might improve freshman-to-sophomore and freshman-to-senior retention rates.

YEARS EIGHT THROUGH TWENTY ONE

TIMELINE

After realizing that traditional educational designs and a focus on developing language and study skills did little to engage the under-prepared, disenfranchised and/or first-generation student, I began designing all the courses I taught—composition, vocabulary, reading, and study skills—so that students would be required to link any of them with a challenging general education requirement or other killer course—high failure rates and/or intense academic rigor—as identified by the individual learner.   The self-selected course taken in conjunction with an SSS course became known as the student’s companion class.

I also began to work closely with the SSS Math Specialist to integrate knowledge-age designs into our math courses because math seemed to represent an even greater challenge to students than language skills.  We designed developmental advisement (advising beyond simple course selection and registration) before it was identified by national professional organizations.
Finally, near the latter half of the twelve years, I stopped focusing on study skills and began to teach students about how their brains work and how they each came well equipped with an expanding intelligence, a neural plasticity (flexible, adaptable, and ever-growing mind).

In the ensuing twelve years, TRIO’s Student Support Services program also supported my request to train and hire peer mentors—students who had passed through one or more of our courses and gone on to be successful in their coursework.  Peer mentors were chosen according to the degree of transformation, not simply their academic success, though their grade point average had to be at or above a 2.5 from the prior semester.  In developing a peer mentor program, a sophomore year experience was born! Peers regularly reported further improvement in their own learning and success due to teaching others how to learn effectively.

During these years, I worked alongside students and peer mentors to increase the freshman-to-  sophomore retention rates a full 12% above the university’s retention rate of 44%.  Even more stunning, the freshmen to graduation rates soared 19% above the universities 22% freshman-to- graduation retention rate. 

SYSTEM RESPONSES

With the notable increase in retention among under-prepared students, administrators began to take notice. The Provost and Deans wanted to understand how this handful (SSS grant funded for 150 students) of at-risk students could be retained at a higher rate than our “prepared” students who had met admission standards. After many hours of meeting, the Provost and Deans suggested that I run a pilot program for entering freshmen as a retention initiative, and my position changed from a language focus to a more general term—Learning Specialist. The university’s President funded half of my position on hard money so that I could serve a larger population.  

The academic side did not have a structure for academic support services beyond the SSS grant and a small tutoring center. The Provost that had overseen the federal program had taken ill, and as a result SSS and the first-year pilot were moved under the Student Services division even though teachers in the program remained faculty.   I was also given a course reduction, not in credit hours, but in course offerings.  The mentor program was also granted a two-credit course for training and compensation to mentors.
KNOWLEDGE-AGE DESIGNS

In working to design and implement a first-year pilot program, I considered students’ needs beyond the classroom so that SUU could serve students more holistically and address all aspects of student wellness: intellectual, emotional, physical and spiritual. I also collaborated with constituents across campus to determine which areas needed expansion to enhance wellness and academic success.

I also collaborated with academic departments to complete a Needs Analysis (an Instructional System Designer’s tool which creates a profile of strengths and challenges).  In addition to identifying roadblocks in our system that limited student progress, I also identified needs among faculty to inform future faculty development. Primarily, our faculty needed to understand the changing nature of learning as American shifted from an industrial to a knowledge economy. Many of our faculty were near retirement and had been raised in and taught under the limitations of an industrial design.

	INDUSTRIAL/NEWTONIAN
	KNOWLEDGE-AGE/ EINSTEINIAN

	Teaching focused; teacher=information
	Learning focused; teacher=facilitator 

	Facts or isolated information
	Integrated thematic information

	Memorization
	Connections and critical thinking

	Passive: sit, be quiet, do what told, cram
	Active: talk, engage, authentic brain building

	Testing as reward or punishment
	Testing as prescription

	Dependence
	Independence

	One-brain-only learning
	Collaborative learning

	Teacher disciplines and directs
	Student disciplines self and directs

	Be good to stay out of trouble
	Be good to feel neurotransmitter high

	Learning disabilities
	Learning differences

	Obedience and control
	Creativity and choice 

	One answer—one way
	Open-ended—multiple answers

	Tests measure what you know
	Portfolio to measure what you know

	Western, Euro focus
	Multicultural, global focus

	Correctness focus
	Metacognitive focus

	Aristotelian A,  not A logic
	Metaphysical logic 

	Narrow  view of intelligence (IQ)
	Multiple intelligences

	Competition
	Cooperation

	Homogeneous grouping
	Heterogeneous grouping

	Labeling and limiting
	Exploring for limitless potential

	Extrinsic motivation and rewards
	Intrinsic motivation and rewards


YEARS TWENTY-TWO THROUGH TWENTY-FOUR

TIMELINE 

A pilot program offered enough seats to serve half of the entering freshmen class (450 students) in a first year success course. The three-credit course was called The Nature of Success and was offered as a choice under the Interdisciplinary Studies heading in SUU’s general education Knowledge Areas. The curriculum focused on teaching students about how their brains work, rather than traditional study skills. I taught all sections of the course.

The success course was redesigned and cohorted with specific general education courses, especially those taught in large lecture formats. Also first-year composition and a library research course were added to form learning communities and a ten-credit course load for first semester students.  The registrar assisted the three campus advisors in registration by linking the courses so that advisors only need to type in one number to add all the courses.

Eighty mentors were employed to create a1:6 mentor-to-student ratio.  A Mentor Coordinator was hired to manage the eighty mentors and assist me in implementing and administering the program.

Faculty in first-year cohorts received training in brain-based, knowledge-age learning designs. 

A math placement test and portfolio were instituted to insure proper placement.

Recommendations from the Needs Analysis and the collaboration with campus-wide constituents determined that in addition to a first-year course, SUU needed to consider additional design changes. The first block includes changes that were institutionalized immediately. The second block of changes were addressed two to five years after recommendations were made; the third block of ideas are still  in process and the final block represent changes that have yet to be addressed.  

	CHANGES INSTITUTIONALIZED IMMEDIATELY

	· More counselors in the Wellness Center.  One added immediately. Now we have four.
· A Service Learning Center. 

· A conference each semester to consolidate workshop offerings across campus, to address specific student needs, to connect students to university support systems and to provide opportunities for students to present.  

· A Major’s Fair to recruit on campus and showcase Career Services offerings.

	CHANGES ADDRESSED IN THE FOLLOWING TWO-SIX YEARS

	· The addition of a two-year general education degree to encourage students to return for a sophomore year to complete at least an Associates in General Education.

· The examination of scholarship standards which required students to maintain a 3.9 in their first semester. 

· The hiring of college and/or departmental advisors trained in developmental advising. 

· Developmental courses to improve basic skills in math and English for all students, not just those eligible for the SSS grant.

· An acceptable method for counting and reporting students who leave on missions.

· A method for deferring one’s catalogue year for allowable absences including missions, travel, marriage, military, pregnancy, illness, etc

· An exit survey to determine the reason for low retention numbers.

· Increased opportunity for on-campus internships to provide professional experience in a town with few options.

· Increased opportunities for students to work while in a town with few offerings for employment offerings.

· An expanded tutoring center.

· Undergraduate research showcase for freshmen students.

· Semester-long course to provide individualized support for students who are admitted with below standard admissions scores.

· Faculty development to improve student learning. 

· University coordination of foreign exchange programs and travel abroad programming.



	CHANGES ADDRESSED AND STILL IN PROCESS

	· New housing facilities and a consideration to require freshmen to live on campus.  One new unit has been built  and more are on the way

· Diversity initiatives to balance the homogeneous student body.

· A Multiple Intelligences activity center for experiencing and discovering dominant intelligences.

· More developmental coursework in language development.



	CHANGES YET TO BE ADDRESSED

	· Changes to the required summer orientation to downplay student service related activities and increase academic preparation.

· Intensive summer workshops to provide opportunities to refresh math skills.

· Efforts to work with local townspeople to become more student friendly. 

· A test bank so students could practice testing skills and familiarize themselves with faculty testing styles. 

· Customer service training for frontline workers.

· Improved testing services to verify eligibility for learning accommodations.

· Placement testing for writing and reading skills.


SYSTEM RESPONSES

After two years of offering an optional success course to half of the entering class, the university-wide freshman-to-sophomore retention rates increased by 7%. College deans and university administrators—delighted by the immediate improvements—responded with a number of MAJOR changes to institutionalize first-year programming.

The Provost who supported the pilot moved on after facing strong resistances from numerous constituents regarding the resources being redirected to first-year programming. The university focused on attracting a new provost with experience in retention initiatives and first-year programming.

The pilot program’s design—learning communities, mentors, mentor coordinator, the three-credit course, the conference, and the math placement test—was eliminated, and I was reassigned to a staff position.

The First-Year pilot, Registrars Office and Student Development Center (3 advisors who ran Summer Orientation) were moved from Student Services to the academic side under the Provost.  The Student Development Center and first-year course were redesigned.

The Student Success Center replaced the Development Center and began to  administer academic support programs including a required, one-credit, traditional study skills course; a probation program; an extended tutoring center; first-to-fourth year advisement; civic engagement; an Honors program; a College Connections (developmental education) program; and summer orientation. 

KNOWLEDGE-AGE DESIGNS

In switching to a traditional study skills course, all efforts to teach brain-based learning and knowledge-age paradigms were eliminated.

YEARS TWENTY FIVE THROUGH TWENTY SEVEN

TIMELINE

What I called the dark ages at SUU seemed to drive us backwards in time. Students complained and initiated a petition to eliminate FYE programming.  Many students gladly signed the petition. Students who took the course under the pilot design refused to sign the petition and defended its value for their academic success. 

I mourned the death of the successful program that I had piloted.  I mourned the loss of momentum.

SYSTEM RESPONSES

Administrators and faculty who had been involved in and valued the pilot design continued to verbalize concerns about the new programming and increasing student complaints. 

YEAR TWENTY EIGHT

TIMELINE

Just four months before the 06-07 school year, I was asked to revive the model that had been effective.

I accepted the challenge and set out to re-create what had been disassembled.  In a short amount of time I was able to resurrect the learning communities, faculty development, the conference as well as a renewed focus retention on initiatives.
The new start was exhilarating. During the pilot much of my time was spent convincing, persuading, encouraging and building support for first-year programming. As a change agent (a person who initiates change and often ruffles political feathers) I was often faced with resistance and political turmoil. Now people and departments begged to have the old model revived. The dark ages had birthed an educational renaissance at SUU!

We offered seats in learning communities for 950 students in first-year seminar courses. 

The FYE Director ran lectures and workshops in a general session and general education faculty ran small workshops to insure muscle memory for topics covered in UNIV 1000.
SYSTEM RESPONSES

The greatest compliment of all came when those student for whom we had not created seats complained that they felt left out and under-prepared.  The Provost was pleased to have students engaged, rather than protesting! 

The response was fairly simple, I was able to have pretty much anything I asked for, and things I had asked for before the dark years were coming to fruition through their own energy. (Revisit prior chart for changes)

NEXT YEAR’S DESIGN

We have finally reached a point of equilibrium! The only new component this year is a dedicated focus to seminar time and further integration of mentors in the program. What faculty covered last year in seminar sessions has been moved to Homework Modules that focus on the student’s companion class. Faculty have been trained in seminar techniques and are eager to use and refine the technique to enhance student learning, engagement and success.  In the final two years before I retire, I am working with faculty to add brain-based learning directly to curriculum in general education course work.
UNIVERSITY 1000 SYLLABUS

FIRST YEAR SEMINAR FALL 2007

	REQUIRED: Text:  Your Expanding Intelligence  by Jill Wilks

RECOMMENDED:  


	UNIV 1000 Section
	UNIV 1000 Instructor
	Mentor

	Section #:

Days:

Time:

Room:
	Name:

Office:

Phone:

Email:
	Name:

Phone:

Email:


	Equal Access Policy

	Students with medical, psychological, learning, or other disabilities desiring academic adjustments, auxiliary aids, or accommodations must contact the Disability Support Center, Room 206F, Sharwan Smith Center, 435.865.8022. The Disability Support Center determines eligibility for and authorizes the provision of these services and aids.


	Class Objectives

	Southern Utah University offers a comprehensive first-year support program so that you can:

· Balance work and play by being aware of time and by choosing to plan it. 
· Direct your thinking to improve concentration, memory and thinking skills. 
· Study smarter rather than harder by directing your emotions and attention. 
· Develop skills in civic engagement through active seminar participation. 
· Learn how you learn by thinking about your thinking and experimenting with tools. 
· Connect with SUU and support systems by engaging with staff, faculty and students. 
· Develop socially and professionally by attending FASSST Week Activities. 
· Demonstrate mastery in or the active development of academic habits over a semester. 


--------------------------------------------FOLD AND TEAR.  TURN IN WEEK ONE------------------------------

CLASSROOM MANNERS : Circle Yes or No for each item.

1.   YES
NO
I will attend all General and Seminar Sessions on time.

2.   YES
NO      I will come to both sessions prepared to participate. 

3.   YES
NO
I will turn off my cell phone in class.
4.   YES
NO
I will sit alertly, listen attentively and participate actively in class activities.

5.   YES
NO
I will complete the workbook Your Expanding Intelligence.
6.   YES
NO
I will move around and talk out loud when I study. 

7.   YES
NO
I will think about how my choices impact teachers’ lives.

8.   YES
NO
I will get my money’s worth and give taxpayers their money’s worth. 

9.   YES
NO   
I have read and understood the items on this contract.

Print and Sign Your Name 








     Date

	SUU’s Academic Integrity Statement

	Scholastic dishonesty will not be tolerated. You are expected to read and understand the current issue of the SUU Student Handbook so that you know student responsibilities and rights, the intellectual property policy, and information about procedures and about what constitutes acceptable on-campus behavior. 


FALL 2007  UNIV 1000 DAILY SCHEDULE

	DATE


	CLASS SCHEDULE
	HOMEWORK
	SELF  CHECK

	Week 1: Welcome to University    (Quotes?)

	August

28, 2007
	(GS) General Session:  Welcome, One Millennium More: Thinking about Your Thinking, and Seminar
	Your Expanding Intelligence

YEI Homework Module 1 
	

	8-30-07
	(SS)  Seminar Session: Icebreaker/Introductions: Why important to intro/collaborate? Intro Mentor
	Prep for Seminar: Service Learning and Civic Engagement
	

	Week 2: Welcome to Your Expanding Intelligence

	9-4-07
	(GS) General Session: 

How Brains Learn & Universities Teach  Communities of Practice: Syllabus and Contract
	YEI Homework Module 2 

Annotate and highlight syllabus
	

	9-6-07
	(SS) Seminar Session: Universal Summer Reading Seminar 
	Prep for Seminar: Common Miracles: An American Revolution in Learning
	

	Week 3: Understand Metaphysics of Critical Thinking

	9-11-07


	GS: Male/Female Exercise

Objectivity & Point of View

Assertive Communication
	YEI Homework Module 3
	

	9-13-07
	SS: Universal Common Miracles: An American Revolution in Learning Communities of practice 
	Prep for Seminar:   

{faculty choice}
	

	Week 4: Guide and Direct Your Learning

	9-18-07
	GS: Cornell Notes & Self-Testing, 

Syllabus Test

Guide & Direct Your Attention
	YEI Homework Module 4
	

	9-20-07
	SS: Faculty choice seminars here on out
	Prep for Seminar:   

{faculty choice}
	

	Week 5: Guide and Direct Your Learning Continued

	9-25-07
	GS: Study Smarter Rather than Harder

SQ4R, Muscle Reading, Prepare, Input Output
	YEI Homework Module 5
	

	9-27-07
	SS: 


	Prep for Seminar:   

{faculty choice}
	

	Week 6: Critical Thinking

	10-2-07
	GS: Stereotype & Prejudice Activity

Guide & Direct Your Thinking and Energy

5th Week Report
	YEI Homework Module 6
	

	10-4-07
	SS:


	Prep for Seminar:   

{faculty choice}
	

	Week 7:  Be Curious

	10-9-07
	GS: Language Power: Latin Root Words


	YEI Homework Module 7
	

	10-11-07
	SS:  

	Prep for Seminar:   

{faculty choice}
	

	Week 8: Testing Skills    MIDTERM WEEK Half finished!  

	10-16-07
	GS: Test Taking Tricks and Tools 

Support Your Local Professor
	YEI Homework Module 8
	

	10-18-07
	SS:


	Prep for Seminar:   

{faculty choice}
	

	Week 9: Self Discipline

	10-23-07
	GS: LM 1010 Starts
Transition to FASSST Week and Self Discipline
	YEI Homework Module 9 
	

	10-25-07


	SS:  Seminar sessions are finished.  Use this time to complete your LM 1010 class and follow up with needed support systems.
	Last day to W 10-26-07
	

	Week 10:  FASSST Week

	10-29-07

to

11-02-07
	Welcome to FASSST Week ! This week you have an opportunity to meet with Faculty, Advisors, Student Services and Students Together and further engage in this “community of practice” in a conference setting. Please see: YEI pgs:
	

	Week 11:  Use the Resources that You Pay For!

	11-5-07

to

11-9-07
	GS: Doing well: No requirements. 

Congratulations!  Let’s hear how you did it!  Enter to win a Higher Education Pays Award and win $$$! 


	Not doing well? Take action.  

YEI Homework Module 10
	

	Weeks 12, 13, 14 and 15: Use the Resources that You Pay For!

	11-12

1o

12-7
	Please enjoy a great Thanksgiving during the break.  See instructions for Week 11.  Take Action!  If you do not know how to take action speak with Jill, your advisor, your teacher, or someone.  
	

	Week 16: Final Exams

	ALERT:  Final Exam Required:  10% of your  UNIV 1000 Grade---- See Final Exam Schedule
	

	12-10

to 

12-14 
	SEE YEI Homework Module 11
	


EARNING A GRADE: UNIV 1000 OBJECTIVE GRADE

You will use this form to estimate your UNIV 1000 objective and subjective grade at Midterm and Final. 

	GENERAL SESSIONS:     35% of Grade                   More than 1 absence could cause failure.

	ATTENDANCE & PARTICIPATION
Attend General Sessions. 

Clock in each class period.  

Monitor your attendance.  Participate with full attention and energy in activities.  Complete in-class assignments in Your Expanding Intelligence. 
	SELF MONITOR

	
	

	HOMEWORK MODULES
Complete all Homework Modules in Your Expanding Intelligence. 
	

	SEMINAR SESSIONS:     35% of grade                    More than 1 absence could cause failure.

	SEMINAR JOURNAL and PAPERS

	

	SEMINAR PARTICIPATION


	

	FASSST WEEKS:  20% of grade

	Attend REQUIRED Majors and Advising Fair

Attend Advisement Workshop to receive your RAC (Registration Access Code) 

See FASSST Week schedule on-line or at workshops. Complete requirements.

Attend required civic engagement session

Attend required Major’s Fair

Attend 2 optional workshops
	

	FINAL   10% of grade

	Attend Final Exam during UNIV 1000 Final Exam time (See Final Exam Schedule) 

Bring completed Mini Research 
	


	Items and Values
	Teacher Monitor

	General Sessions:     35% of grade                   
	

	Seminar Sessions:     35% of grade                    
	

	FASSST Weeks:  20% of grade
	

	Final   10% of grade
	

	
	

	
	


*Companion class defined
EARNING A GRADE: UNIV 1000 SUBJECTIVE GRADE
Subjective Grades are created through participation and personal excellence. UNIV 1000 examines habits over 16 weeks. 

“A” standards are described. Use a sliding scale to see where your habits fall:  Mastery (A),  Progressing Actively (B),  I’m not sure. (C), and I have no idea what is going on (D/F). 

1) “A” students do not let school interfere with their education. They know when they resist being taught and choose to find interest in university curriculum, overseen by SUU and accreditation boards.  

2) They choose to trust higher education as a way to transform lives, enhance wellness and opportunity, improve citizenship and/or develop a higher aesthetic sense. They understand the need to invest and sacrifice now to create opportunities for success later.  

3) If “A” students do not see the value of what is being taught at the moment, they investigate rather than judge. 

4) They learn in an active and engaged way. They accept homework as part of the job and as an opportunity to develop self-discipline. They are curious, eager to learn and ready to collect the dendrites and fire the synapses! 

5) “A” students complete homework to support teachers during lecture or discussion. They discuss confusing matters with another student, a tutor, the teacher, or another support system.  They know where tutoring is, and they are not embarrassed to use it.

6) They willingly agree to follow a clock and schedules and know all people are as busy or more busy than they are. They realize that choosing to be late or turn in late work burdens others. They turn work in on time.  

7) They engage actively in developing relationships with other students and university personnel. They avoid cliques and value, even enjoy, layers of relationships: pajamas to tuxedos/gowns.

8) “A” students can keep and organize paperwork. They know that neatness buys them play time.

	In regards to subjective aspects of my grade, I:  
(Circle One)



	Am a Master (A)  
	Am Progressing Actively  (B)
	Am not sure (C)
	Have no idea what is going on (D/F). 

	In regards to my performance on the subjective aspects of success, I would like to add:

____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________



