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Alternative Delivery Systems for the First-Year Seminar

Leon Book
Director, First-Year Experience
Southeast Missouri State University
(537)651-2688 lbook@semo.edu
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(573)651-5166 
thaug@semo.edu

  Presenters describe their alternatives to face-to-face delivery of their ýrst-year seminar, UI100, 
including an online version of the course and delivery via I-TV. Because their institutions offer a Bachelors 
of General Studies completely online, and because the ýrst-year seminar is required for all degrees, Book and 
Starrett developed the online version of the seminar to ýll that need. Additionally, the University has satellite 
centers scattered throughout its 25-county service region, and the I-TV sections allow more students to attend 
the University than would be able to otherwise. Advantages and disadvantages of each approach are included, 
including the obstacles each system presents and how the presenters have dealt with such obstacles. One 
obstacle in an asynchronous online environment is ñoral communication,ò and the presenters will describe their 
best reasonable alternative to oral presentations via such a medium, including the alternatives they considered 
before settling on the present ñsolutionò to the obstacle. Questions and comments from the audience are 
welcomed and encouraged.
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The Power of Peer Leadership:  What We Have Learned Over Ten Years 

John Beck
First-Year Experience Director
Concordia University Wisconsin
(262)243-4260
jack.beck@cuw.edu



Marmy Clason
FYE Instructor
Concordia University Wisconsin
(262)243-4535

Aaron Beck
Peer Leader
Concordia University Wisconsin
(262)243-1332

Naomi Kahle
Peer Leader
Concordia University Wisconsin
(262)243-1687

 Concordia University Wisconsin has taught its ýrst-year seminar with peer leaders for the last 10 years.  
During that time we have experimented with different ways of selecting, training, employing peer leaders.  This 
includes having peers leading classroom sessions in peer teams.  Two faculty members and two peer leaders will 
discuss the beneýts of this unique teaching style.  We have found that peer leaders provide a unique perspective 
on ýrst-year experience, that they are capable of forming a unique relationship with ýrst-year students in the 
class, and that they provide a unique system of mentoring by the example they set.  We will discuss the role of 
the peer leader both inside and outside the classroom and demonstrate the effectiveness of peers in presenting 
topics like: faculty relations, alcohol use, and exam preparation.
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Online Survival: Success Strategies for Students and Instructors 

Ryan Watkins
Assistant Professor
The George Washington University
(202)994-2263
rwatkins@gwu.edu

Michael Corry
Assistant Professor
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mcorry@gwu.edu

         Whether it is in the traditional or online classroom, the fundamentals of success are rooted in the effective 
learning skills and study habits. Yet for students and instructors alike, the skills that led to success in the 
traditional classroom by no means guarantee success in this new and challenging online learning environment. 
Students and instructors enter the online classroom with a range of skills and habits that they have developed 
through years of experience primarily in the traditional classroom.  

The online classroom is a new learning environment for most students and instructors.  This presentation is 
intended to provide FYE instructors with helpful information for assisting students to be successful with any 
online course experience as well as offer guidance in the development of online course materials for their FYE 



courses, whether it is for an entirely online course or for a course that simply uses online tools to supplement 
on-campus experiences.  

The new technologies that offer students and instructors the opportunity to expand education beyond the 
boundaries of the classroom, also produce barriers to success that can and should be addressed in FYE courses.  
The skills and habits necessary for success in the online classroom are not always the same as those utilized 
in the conventional classroom.  Throughout this presentation we will provide guidance and directions for 
instructors who are working with students to develop these new learning skills and study habits that can help 
their students to be successful in any college course that utilizes online technologies.

Success in online coursework requires the effective integration of online strategies and student success skills. 
By combining the learning skills and study habits that are required for success in any college course with the 
distinctive skills required in online learning environments, students and instructors can build the expertise to be 
successful in any online course experience.
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Classroom Refreshers: ñSure-Fire-Canôt-Miss-Gotta-Grab-ôem-Now-Attention-Gettersò 

Steve Piscitelli
Professor
Florida Community College
(904)910-6142
spiscite@fccj.org

      As the pressures mount on education, more than ever we need to put aside resources for the most precious 
resource the school has to offeréthe classroom teacher. Participants in this interactive workshop will focus on 
the essence of good teaching: building relationships by sharing innovative and motivating ideas. 
     
Classroom refreshers: ñSure-ýre-canôt-miss-gotta-grab-óem-now-attention-gettersò will provide a forum for the 
participants to share the power and purpose of one of their best motivating practices in the classroom. 
     
The session will start with a brief introduction about the key to motivation and retention (the relationship 
triangle between students, faculty and administration).  This will be followed by reviewing the broad but basic 
considerations of student success. (What I refer to as the 6 Rs: relationships, respect, responsibility, renewal, 
realism, risk).  Classroom strategies will reinforce each concept. Participants will be introduced to a wide 
variety of motivators and innovators from case studies, to ñMingo the Flamingoò, to humor, to counterfactuals, 
to the ñlove bucket.ò Some of the motivators will be ñoldò, some ñnewò, and some ñstrange.ò  But they all have 
the potential to be ñattention getters.ò Following this introduction, participants will work in small focus groups 
sharing one of their best motivatorséthat one activity they pull out of their bag of teaching magic when they 
need a ñsure-ýre-canôt-miss-gotta-grab-óem-now-attention-getter.ò  Participants will be able to share positive 
feedback with their colleagues about these best practices.

      The session will cover the serious and perennial issue of student success in a light and reassuring manner.      
Participants should come prepared to listen, share...and walk away with ñsure-ýre-canôt-miss-gotta-grab-óem-
now-attention-gettersò they can use the next time they enter their classroom.
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Crafting Compelling Cases for Better Student Learning 

James Beierlein
Professor
Penn State University
(814)863-3536 
jgb@psu.edu

Barbara Wade
Associate Professor
Penn State University
(814)866-7521
bwade@psu.edu

       The presentation will begin with an explanation of the value of case based learning in engaging students 
minds, and show how this prepares students for better college success.  The program will move to what makes 
a great case, and then using hands-on techniques have the group begin to formulation their own cases.  We 
not only talk about active, involved learning but also practice it in this session.  The participants will then be 
given opportunity to share the ýrst draft of their case with others in the session so we can all beneýt from their 
feedback.  The session will end with everyone being encouraged to take their case home and prepare it for class 
presentation.  We will be available via e-mail to help participants once they get home by offering comments and 
answering questions from them so their ýrst use of a home made case will be successful.
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Creating a Dynamic FYE Partnership That Can Weather the Storms of Competing Pressures
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Utah Valley State College
(801)863-8806
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Associate Professor
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Dir UV Leader Ctr for Student Excellence
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 I.  Creating a Dynamic Partnership:  Creating an effective dynamic partnership between Academic Affairs, 
Student Services, and Student Life begins with a working partnership model.  The working model developed 
at UVSC will be highlighted with an examination of the formal and informal organizations used to fuel the 
positive energies of key stake holders.  The role of three essential college division functions will be outlined.

II.  Role of Academic Affairs:  Empowering faculty to teach powerful freshmen orientation courses with passion 
is essential to the ongoing success of the program.  Ideas for a thriving FYE faculty training program will be 
shared along with the importance of selective faculty recruitment.

III.  Role of Student Services: Student Services must integrate accessible academic resources and provide 
effective peer mentors to assist faculty in the empowerment of students.  In addition, suggestions for capturing 
the expertise of academic advisors and integrating their skills into the program will be examined.

IV. Role of Student Life:  Student Life is a critical component that is often underutilized in FYE partnerships.  
Learn how to involve student government leadership into the fabric of FYE programs.  Compelling ideas for 
gaining studentsô buy-in for the continued success of the program will be explored.

V.  Summary of Beneýts and Challenges for Ongoing Success:
The balance of give and take between three robust divisions of the college will be summarized.  Beneýts and 
Challenges will be highlighted.
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Lessons in Emotional Maturity

Sharon Ferrett
Senior Academic Advisor
Humboldt State University
(707)826-5111
ferrett@humboldt.edu

 Have you ever wondered why some people just seem to have a gift for living well?  They have a sense 
of peace and fulýllment that radiates about them. Why is it that the smartest student in college will probably not 
end up the richest or the well-adjusted?  Why do we like and build rapport with some people almost instantly 
and distrust others? Why do some people remain buoyant in the midst of tragedy and setbacks that would 
discourage a less resilient person? What qualities determine who will succeed in college--and in life? 
     Emotional maturity is the quality that sets the Peak Performers apart from those that sabotage their 
educations, relationships and careers. Psychologist now believes that I.Q. contributes only about 20 percent of 
the factors that determine success. A full 80 percent comes from other factors including emotional maturity. 
Emotional maturity is the ability to resist the urge for immediate gratiýcation and opt instead for goals and 
values that will pay off in the long run. 
     Emotional Maturity involves the ability to understand and control oneôs own emotions, the willingness to 
learn and grow, the desire to be a better person, and the capacity to be empathetic to the feelings of others.
     This workshop will look at the importance of emotional maturity and the qualities involved. It will also give 
a brief review of personality instruments that can serve as a guide for understanding ourselves and others.
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A Seamless Approach to Orientation

Heather Speed
Dir., Center for Student Development
Texas Womanôs University
(940)898-3626
hspeed@twu.edu

Trisha Van Duser
Assistant Director
Texas Womanôs University
(940)898-3626
tvanduser@twu.edu

 The TWU Orientation Committee is comprised of representatives from Academic Advising, Housing, 
Admissions, Student Records, Student Development, and Student Life.  This group meets bi-monthly to 
discuss the vision of orientation and to ensure everyone affected by orientation are all aware of the details of 
the program.  Itôs a group effort to ensure the success of the program.  The committee meets after each APR to 
evaluate the program and make improvements for the next session.
     Close relationships have developed between Student Development (who facilitate orientation) and ITS, 
Conference Services, Food Service, and many others.  This relationship has enabled the program to grow, be 
more successful, become a positive experience for all those involved, and most importantly be more effective 
for our potential students.
     Freshman Orientation is a three part program designed to help new students with their transition to campus.
Part One ï Academic Planning and Registration (APR)
This ýrst step in orientation is designed to introduce students and families to the unique educational experience 
that Texas Womanôs University has to offer.  They meet students, faculty, administrators and staff, learn about 
academic programs, admissions procedures, ýnancial assistance, housing and meal plans, as well as the many 
services, facilities, recreational and cultural activities.  Other activities include placement tests, touring the 
campus, meeting with an academic adviser, registering for classes, and becoming acquainted with campus life. 
Part Two ï Pioneer Camp
This second step is scheduled the week before classes begin in the fall.  Pioneer Camp, a community-based 
orientation, explores TWU beyond academic possibilities. During this 5-day program, students discover all sorts 
of resources that enable them to have a successful college experience. 
Part Three ï University 1011
This third step is a one hour credit bearing course designed to equip freshmen students with the knowledge and 
tools they need to make a successful transition to college level learning.
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Using a Dynamic E-Learning Technology Tool to Improve Communications and Enhance Relationships Among 
First-Year Seminar Faculty and Students 

Amanda Yale
Assoc. Provost for Enrollment Services
Slippery Rock University
(724)738-4868
amanda.yale@sru.edu



Cathy Brinjak
Director Academic Advisement
Slippery Rock University
(724)738-2009
cathy.brinjak@sru.edu

Connie Laughner
Asst. Dir. Academic Advisement Center
Slippery Rock University
(724)738-2009
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Jessamine Montero
Assistant Director, ACT 101 Program
Slippery Rock University
(724)738-2012
jessamine.montero@sru.edu

 Faculty at Slippery Rock University of Pennsylvania now have the opportunity to use a dynamic e-
learning technology as a means of increasing communication among the ýrst year seminar instructors and 
students. Using an e-course management system, coordinators have developed an innovative and creative 
program that serves as a professional development tool for faculty and a communication and resource tool for 
students.  
     Two levels of functionality for the use of the course management tool were developed.  First, the 
professional tier was developed as an e-organizational tool for hosting information related to developing 
and preparing faculty to teach the course. This component is comprised of information and resources related 
to course goals, elements of an effective freshman seminar, teaching effectiveness strategies, classroom 
assessments, cooperative and collaborative learning, and assessment and research.  Additionally, the 
professional development component hosts samples of course materials, resources, and activities organized 
by topics.  Further, the site is used as a discussion board for faculty to communicate with each other on their 
individual successes and areas for improvement. All resources are hosted electronically and are available 24/7/
365.  
     A second use of the e-learning tool is focused on each individual faculty memberôs course.  First, faculty 
can use the course shell to post course materials, announcements, and reading assignments.  Second, similar to 
the professional development site, each ýrst year seminar faculty can use the e-learning tool to communicate 
with his/her students and students can communicate with each other on speciýc course assignments, readings, 
institutional services, programs, and processes.  
     The e-learning tool provides faculty with the opportunity to share information with students beyond the face-
to-face classroom time.  Assessments and program materials will be made available to session participants.
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Improving Student Success: Learning Communities that Link First-Year Seminars and the Required College 
Math Course

Anita Kitchens
Professor, Mathematical Sciences
Appalachian State University
(828)262-2368
kitchnsan@appstate.edu



Beth Glass
Assistant Director, Freshman Seminar
Appalachian State University
(828)262-2028
glassek@appstate.edu

  Freshman Seminar at Appalachian State University is a 3-credit hour, graded elective course for ýrst 
semester freshmen.  Over sixty sections of this course are offered each fall semester with instructors ranging 
from full-time faculty to student development professionals to adjunct instructors.  In 1998, a Learning 
Communities project was piloted linking a few Freshman Seminar classes with one other freshman-level course.  
Today, due to the success of this project, all sixty sections of Freshman Seminar serve as the anchor course for 
a learning community.  We will discuss one such learning community ï Freshman Seminar and the Required 
College Math Course. We will present an overview of how we are able to connect course content along with 
evidence of the positive results and beneýts for the students.

For the past two years, our link has resulted in a marked improvement in grade averages, class attendance, 
and satisfaction levels.  We attribute this success to several aspects of our link.  Due to the nature of Freshman 
Seminar, these students are bonding quickly.  They become concerned when a classmate is absent, worried 
when a classmate is struggling, and encouraging to one another in times of stress.  In addition to required course 
readings, students read and discuss Defeating Math Anxiety (written by Anita Kitchens) in Freshman Seminar.  
This guide helps them to examine and conquer their own forms of math anxiety.  The book also explains 
effective means for studying mathematics and serves as a tool to connect their work in Freshman Seminar 
to the math course.  As a result of the sense of community and the advice in the text, students naturally form 
study groups and encourage one another to speak up in their math class and visit the professor when they are 
struggling.  This link has proven to be much more than a simple connection of two courses ï it is improving 
student success.
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Academic Literacy Seminars: Helping Students Participate in the Construction of Knowledge in the Academic 
Discourse Community
Doug Brent
Associate Dean
University of Calgary
(403)274-2942
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Kenneth Bartlett
Director of Teaching Advancement
University of Toronto
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Director, Teaching/Learning Services
University of Toronto at Scarborough
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Though less common than extended-orientation seminars, ýrst-year seminars that focus on academic content are 
common in research-oriented universities, comprising 19% of seminars surveyed by Barefoot and Fidler (1994).  
Typically, such seminars use speciýc academic topics (often chosen by faculty members giving the seminars) to 
introduce students from the ñinside outò to the ways an academic research community produces and reproduces 
knowledge.  Academic skills such as reading complex material, writing in an academic voice, and selective and 
evaluating materials are embedded in a larger context that emphasizes the social construction of knowledge.

This presentation will begin with a review of and justiýcation for the goals of this type of seminar, with 
reference to the Boyer Commission report and the inventory of programs conducted by the Policy Center on the 
First Year of College.  We will explore links with cognate literature, particularly literature on Writing Across the 
Curriculum, which addresses the practical and political aspects of introducing students to academic discourse.  
We will discuss brieþy one important question raised in some of this literature: the degree to which ñintroducing 
students to academic discourseò can be seen as training students to accept rather than question and contest 
structures of knowledge created through discourse.  

We will conclude by comparing two examples of ýrst year programs based on this model.  The University of 
Toronto features a relatively mature program featuring nearly a hundred sections across a large Faculty of Arts 
and Sciences.  The University of Calgary program is more recent, featuring fourteen sections across the Faculty 
of Communication and Culture.  The latter is the subject of an ongoing qualitative research study designed to 
determine outcomes not in terms of skills acquired but in terms of shift in attitude to the academic research 
project and studentsô sense of their place in it.
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Positively Impacting the Retention Rates for Students of Color 

Gayle Ward
Associate Director
DePaul University
(773)325-2582
gward@depaul.edu

 This session will address the ýve components of the STARS program: Academic Enhancement, 
Transitional Adjustment, Cultural Exploration, Community Service and Leadership Development. The session 
will reveal the detailed steps from how the ýrst-year students are identiýed and paired with a peer mentor 
before they matriculate at the university to how the aforementioned components are implemented on a weekly 
basis. This session will also provide the rigorous training program that the peer mentors receive prior to the 
arrival of STARS (ýrst-year participants). This presentation will provide the audience with a comprehensive 
understanding of a highly organized peer mentoring program that has produced incredible results in 
transitioning and transforming the ýrst-year student experience.
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Faculty and the First Year: Reþective Strategies to Increase Faculty Participation in a First-Year Seminar

Carol Van Der Karr
Director
State University of New York at Cortland
(607)753-4726
carolv@cortland.edu



Faculty are central to the success of ýrst year students and we continually work to increase faculty-student 
experiences. This is a challenge at a time when faculty are faced with competing responsibilities. The role 
of faculty in ýrst year seminars varies depending upon the nature of the seminar, organizational positioning, 
and institutional mission and culture. At SUNY Cortland, the percent of ýrst year seminar instructors who are 
faculty increased from 40% in 2001 to 70% in 2003. Not only has the percent of faculty teaching increased, 
we have also experienced greater faculty contribution to planning, instructor training and development, course 
evaluation, and curricular innovation. The increasing support and participation of the faculty has expanded 
campus interest in the program and strengthened the institutionalization of the seminar. This session will 
examine SUNY Cortlandôs program, COR 101: The Cortland Experience, and include an open discussion about 
faculty involvement at your campuses. 

Since 1997 all Cortland ýrst year students take COR 101, a one-credit course focused on the transition to the 
academic community.  Faculty and professionals teach the 58 sections offered each fall. We will discuss the 
ways that faculty supported the creation COR 101 and how we have increased faculty participation in the 
program. 

This discussion will include the ways in which we analyzed faculty participation, identiýed strategies for greater 
involvement, and assessed relevant outcomes. Topics and strategies that we will review include: considering 
the faculty perspective, creating major sections, connecting advisement and COR 101, revising faculty 
development, and utilizing formative assessment. We will also be discussing participantsô institutions in order to 
learn from their experiences with faculty. First year seminars are dynamic, evolving programs and this will be 
an opportunity to share our strategies and successes.
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The First-Year Experience in Adult-Focused Institutions 

Elizabeth Tice
Dean
University of Phoenix
(480)557-1564
elizabeth.tice@phoenix.edu

 University of Phoenix is distinctive in that its mission is to serve the needs of one student population--working 
adults enrolled in professional education programs.  This mission informs every aspect of the institutionôs 
programs, practices, and processesðfrom the academic program and teaching/learning system to the design of 
administrative and student services.  Consistent with its mission, the Universityôs philosophy of the First-Year 
Experience is tailored to the unique characteristics of the working adult population and differs in appropriate 
ways from institutions whose programs are designed for the traditional 18-22 year-old student.

For traditional students, the First-Year of the general education curriculum serves as one means to facilitate 
the transition to the world of adults.  This is not appropriate for adult student; yet, these students come to the 
college experience with a wide disparity of skill and preparation.

The University of Phoenix has built a ýrst year program that is based on the Universityôs formal learning 
goals.  The courses are designed to help adult students do two things.  One is the focus on the attainment of 
the necessary skills to be successful in higher education. These skills include oral and written communication, 
information utilization, 


















































































































































































































































